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Predslov

Predslov

Konferencia Cudzie jazyky v premendch casu sa stala tradicnym podujatim
organizovanym Fakultou aplikovanych jazykov Ekonomickej univerzity
V Bratislave vzdy na jesen aktualneho roku. Inak to nebude ani buduci rok,
ked’ si fakulta pripomenie svoje 15. vyrocie existencie. Uz teraz sa teSime na
zaujimavu spolo¢nost’. Nepredbichajme vsak a sustredme sa na aktualny
rocnik.

Podobne, ako na inych domacich vedeckych konferenciach, ktoré sa
organizované slovenskymi akademickymi institiciami, aj v tomto roku sme
pozorovali znizeny zaujem o podujatie tohto typu. Nemozno sa tomu trendu
Cudovat’. ,Zhora“ prichddzaji neustdle nové anové poziadavky na
publikacné a vedecké vykony zamestnancov vysokych $kol. Takmer pri
rovnakych, alebo len mierne zmenenych platovych tarifach. V tomto roku
(2024) avyzera to tak, ze aj Vtom budiicom, sa ucitel'ské tarify menit
nebudu, a to aj napriek postupnej inflacii. Zivotna troveii uéitelov tak od
septembra 2023 postupne klesa a klesat’ eSte niekol’ko mesiacov bude. Pritom
poziadavky na ich vykon neustale stpaju.

Tento predslov pisem podas Erasmus mobility v tureckom meste Afyon.
Ked’ som sa vcera miestneho profesora Opytal, aki socidlnu prestiz ma
pozicia ucitel'a na vysokej Skole, odvetil jednoznacne. Jednu z najvyssich
V tureckej spolo¢nosti. ,,4 preto som rad, zZe som si vybral prdve toto
povolanie®, odvetil uplne prirodzene. Vidiet' to nielen na jeho prirodzenom
sebavedomi, ale rovnako pri technickom vybaveni univerzity so sidlom mimo
hlavného mesta. Na Slovensku je to inak. Pamitam si, ako mi raz jeden
Student polozil otazku, ¢i nepotrebujem ,,hodit’ domov*, Ze on prisiel do $koly
autom. Nuz aj takyto je pohl'ad Studentov na svojich ucitel’ov.

Tento text vSak nemd byt o kritike aktualnych pomerov, len chcem
odhalit’ pri¢iny, pre¢o domace konferencie pomaly, ale isto, stracaji na svojej
atraktivite. Napokon aj to dota¢né hodnotenie vystupov z konferen¢nych
zbornikov hovori samo za seba.

Dolezité ale je, ze doméace konferencie su stale nielen vedeckym
podujatim, ale pre mnohych aj spolocenskou udalostou. Kde inde mame
tol’ko priestoru na to, aby sme mohli debatovat’ aj 0 inych, nez vedeckych
problémoch. Napriklad o novych akreditaénych $tandardoch, o periodickom
hodnoteni publika¢nej Cinnosti alebo trebars o vykonnostnych zmluvach
uzatvaranych s kazdou univerzitou. Prave domdace konferencie poskytuju
dostatok priestoru na vymenu uzitoénych informacii o boji s veternymi
mlynmi.

Konferencia Cudzie jazyky v premenach Gasu je jedine¢na. Poskytuje
totiz priestor lingvistom z rdéznych jazykovych arealov. Nediskutujeme teda



Predslov

len v jazyku anglickom, ¢i v domacom jazyku, moznosti pre vytvorenie
konferen¢nych panelov maju aj odbornici na vyskum Spanielskeho,
francuzskeho, nemeckého, ruského ¢i talianskeho jazyka. Je to teda
konferencia spajajuca odbornikov z réznych sfér vedy o jazyku.

A teraz sa opdt’ vratim k d’alSiemu ro¢niku. Nasa fakulta ho bude opat
organizovat’ v niektory tyzdefi v novembri a budeme chciet’ na nej privitat’
vzacnych hosti reprezentujucich jednotlivé krajiny, ktorych jazyky sa u nas,
na fakulte, ¢i celej Ekonomickej univerzite v Bratislave, vyucuju. Opat’ to
bude jedine¢na prileZitost’ na vymenu informacii o tom, ako sme v naSom
akademickom roku za ten jeden kalendarny rok postupili. Tieto moje slova
nech kazdy berie ako srdecné pozvanie. Uz teraz sa na vsetkych tcastnikov
uprimne tesim.

Radoslav Stefanéik
Dekan Fakulty aplikovanych jazykov EU v Bratislave
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Innovative methods in teaching Business Negotiations

Ivana Kaprdlikova, Zaneta Pavlikovd

Abstract

Innovative methods in teaching Business Negotiations. In English,
proficiency in negotiation techniques of various kinds (especially business
ones) is currently one of the most in-demand skills needed in company
workplaces, whether in Slovakia or abroad. Therefore, there is now a need
for formal research to identify specific relevant skills that lead to effective
implementation of the acquired skills in negotiation processes. The article
aims to present a current project proposal for larger research in cooperation
with domestic and international companies operating in Slovakia, which is
expected to produce original and relevant results in practical terms. The
project aims to develop and implement a business negotiation course which,
unlike the current Business Negotiations course in English, will be
specifically designed to increase the knowledge and skills of students of the
University of Economics in Bratislava faculties in the field of negotiation and
bargaining.

Keywords: negotiation skills, Business English, higher education,
curriculum development, employability, interpersonal skills, language skills.

Introduction

There has been growing interest in approaches to business training that
incorporate insights from psychology to develop soft skills associated with
successful entrepreneurship. (Ubfal, D. et al., 2022).

Based on previous research and expertise, it is clear that the negotiation
processes require a very complex set of knowledge and skills. To negotiate
and bargain successfully, an individual should have a good command of the
language of negotiation and excellent communication skills. Negotiation is
a cornerstone of business, essential for successful transactions and
partnerships. Skilled negotiators can forge agreements that benefit all parties
involved. The main focus in business training should be on integrative,
distributive, and moral negotiation strategies, exploring their practical
applications in diverse business settings. Therefore, there is now a need for
formal research to identify specific relevant skills that lead to effective
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implementation of the acquired skills in negotiation processes, the results of
which form the basis for education and training programmes, helping
individuals to develop practical skills in the field. The article aims to present
an insight into the importance of developing soft skills in negotiation classes
and to introduce a current project proposal for larger research in cooperation
with domestic and international companies operating in Slovakia, which is
expected to produce original and relevant results in practical terms. The
project aims to develop and implement a business negotiation course which,
unlike the current Business Negotiations course in English, will be
specifically designed to increase the knowledge and skills of students of the
University of Economics in Bratislava faculties in the field of negotiation and
bargaining. The systematic development of students' negotiation skills should
not only improve their employability but also increase their satisfaction with
the course, as well as help to meet employers' expectations in this area. We
anticipate that this research will also assist in the design of other future
courses aimed at improving student employability.

In addition, the project should also contribute to the literature on
vocational training for economics students and remedy the lack of research
that addresses the development of complex interpersonal skills such as those
involved in negotiations.

Literature review

Hang et al. (2024) conducted research aimed to evaluate the impact of soft
skills training on the behaviour of multinational technology company
employees - Intel Corporation. A survey questionnaire was designed to gather
quantitative data regarding the employees' experiences with soft skills
training at Intel Corporation Malaysia, covering various dimensions of
communication, leadership, teamwork, and conflict resolution in the data
collection. A sample of 150 employees of Intel Corporation in Malaysia
responded to the study, providing diverse perspectives on how soft skills
training can impact employees’ behavior. The data analysis employed both
descriptive and inferential statistics, including correlational and regression
analyses. The results indicated that soft skills training significantly enhances
employee cooperation, leadership acumen, and communication proficiency.
Enhanced interpersonal skills from such training contribute to better conflict
resolution, improved collaboration, and increased employee satisfaction,
ultimately boosting productivity and reducing turnover rates. In conclusion,
the study underscores the necessity for continuous investment in soft skills
training to cultivate a resilient and adaptive workforce, thereby ensuring
sustained organizational success and competitive advantage.
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Plethora of research results draw attention to the fact that newly graduated
engineers must meet the requirements in many areas: in addition to
professional knowledge, they are expected to be flexible, communicative,
open, creative, able to adapt to changes as well as cooperate with their
colleagues (Kolmos 2006, Lappalainen 2009, Williamson et al. 2013).

The results of the study by Montalvan et al. (2024) demonstrate that the
set of skills acquired by individuals in business classrooms pursuing a degree
in industrial engineering is in high demand by potential employers. Such
skills are deemed essential for the successful operation of businesses in
modern-day industries. The findings of this research validate the significant
role that industrial engineering students play in fulfilling the requirements of
the job market and pave the way to meaningful insights on how to approach
this topic during the business education process in engineering courses. The
findings also bring about significant insights for national educational councils
and ministries, universities and educational stakeholders in the process of
updating, rethinking and implementing new curricula criteria in higher
education. (Montalwan et al., 2024).

Holik et al. (2023) examined which soft skills are absolutely necessary to
develop in higher education. Based on the results of a questionnaire surveying
208 engineering students, they point out that the development of stress
management and communication skills is particularly necessary in higher
education.

Mabié¢ et al. (2024) investiagted teachers’ perspective of soft skills
development in business studies, claiming that soft skills are transferable
across jobs and industries and related to personal and social competencies.
Their development aims to empower and increase personal growth and
learning participation and improve job opportunities. They state that given
their central role in shaping students' educational experiences, teachers must
be well-versed in the value of cultivating soft skills and awareness of the
necessity to incorporate their study into various curricular frameworks. As a
result, their article investigates whether business schools adequately prepare
their students for the soft skills demanded by today's labor market. Business
teachers in Bosnia and Herzegovina were the subjects of the survey. The
findings indicate that teachers recognize the value of teaching students soft
skills but that current curricula may be strengthened in this area. (Mabi¢ et
al., 2024)

Based on the above mentioned research, we are convinced. that by
investing in soft skills training, organizations can cultivate a more skilled,
adaptable, and engaged workforce, ultimately leading to improved
organizational performance and increased competitiveness. Similarly,
universities can play a vital role in preparing future professionals by
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integrating soft skills development into their curricula, ensuring that
graduates are equipped with the necessary interpersonal and communication
skills to succeed in the modern workplace.

The indispensable role of soft skills in business communication training

Some individuals on various business fora express scepticism, considering
the soft skills trainings overrated. Some might argue that soft skills training
often focuses too much on theoretical concepts and techniques, rather than
practical application and real-world experience. They may believe that true
negotiation skills are best learned through hands-on experience and trial and
error. Critics also might point out that individuals have varying levels of
natural ability in soft skills like communication, persuasion, and empathy,
thus the training programs cannot significantly alter innate personality traits
or communication styles.

There is also a question of the long-term effectiveness of soft skills
training, suggesting that the benefits may fade over time, so reinforcement
and continuous practice are necessary to maintain and improve these skills.
Moreover, negotiation styles and cultural norms vary across different
countries and regions and generic soft skills training may not adequately
address these cultural differences and their impact on negotiation outcomes.
However, it's important to note that these are potential criticisms and not
necessarily widely held views. The majority of experts and practitioners in
the field recognize the value of soft skills training in business communication.
(Pashkova, 2024; Ari, 2024; Nadeem, 2024, Al-Saadi, 2024; Krinitskaia,
Borzova, 2021). By addressing the concerns raised by critics, training
programs can be designed to be more practical, personalized, and culturally
sensitive, ultimately leading to more effective outcomes.

After careful research review and personal consultations with the business
professionals we can state that teaching soft skills in business negotiation
classes at universities is not overrated. In fact, it's increasingly recognized as
a crucial component of a well-rounded business education. Soft skills are
fundamental for building trust and rapport with negotiation partners. Skills
like persuasion, assertiveness, and negotiation tactics are critical for
achieving desired outcomes. The ability to manage conflict, maintain
composure under pressure, and find win-win solutions is also essential in
negotiation process. While traditional business education often focused on
hard skills, there's a growing recognition that soft skills are equally important
for success in the modern workplace. Hard skills and technical knowledge
are insufficient on their own. Soft skills complement hard skills, allowing
individuals to effectively apply their knowledge and expertise.

11
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Regarding practical application of soft skills training, we can claim that
they are directly applicable to real-world business scenarios, making
graduates more prepared for the challenges of the workplace. Soft skills are
valuable not only in business negotiations but also in personal and
professional relationships. Acquiring the skills help individuals develop
emotional intelligence such as self-awareness, understanding one's own
emotions and how they impact behavior is crucial for effective negotiation.
The ability to understand and respond to the emotions of others is essential
for building trust and rapport.

Moreover, the ability to adapt to changing circumstances and bounce back
from setbacks is vital in today's dynamic business environment. Soft skills
help individuals navigate ambiguity and uncertainty, which are common in
negotiation situations. By incorporating soft skills into business negotiation
courses, universities can equip students with the holistic skillset needed to
excel in their careers.

Challenges and opportunities for non-native teachers in Business
Negotiation courses

Teaching a business negotiations course in English can be challenging for
non-native teachers of English for Specific Purposes (ESP) due to several
factors. Cultural nuances, such as customs and etiquette, significantly
influence business negotiations. Non-native teachers may lack a deep
understanding of these cultural subtleties, which can potentially lead to
misunderstandings or misinterpretations in the classroom. Moreover,
variations in body language and non-verbal communication across different
cultures can pose challenges. Teachers must be cognizant of these differences
to effectively teach negotiation strategies and accurately interpret student
behavior. Specialized vocabulary and terminology, particularly business
jargon and industry-specific language, can also hinder non-native teachers.
They may be unfamiliar with these terms, especially if they come from non-
business backgrounds. This necessitates additional effort to acquire the
necessary knowledge.

Access to authentic business negotiation materials, case studies, and real-
world scenarios can be limited for non-native teachers. This constraint can
hinder their ability to provide practical and relevant learning experiences.
Additionally, simulating real-world negotiation scenarios can be challenging,
especially when teachers lack firsthand experience in business settings.
Effective negotiation skills often require practical experience and exposure
to real-world situations. Non-native teachers may lack this firsthand
experience, making it difficult to impart practical advice and guidance.

12
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Teaching negotiation tactics, strategies, and techniques can be complex,
requiring a deep understanding of negotiation theory and practice.

Non-native teachers must possess a high level of language proficiency
and fluency to model effective communication and facilitate meaningful
discussions. While accent may not be a significant barrier, clear
pronunciation and articulation are essential for conveying meaning and
ensuring comprehension. Despite these challenges, non-native teachers can
effectively teach business negotiations courses by continuously engaging in
professional development, collaborating with subject matter experts, utilizing
authentic materials and real-world examples, creating immersive learning
environments, focusing on practical skills, and building cultural competence.
By addressing these challenges and leveraging their unique perspectives,
non-native teachers can contribute significantly to the development of
effective business negotiation skills in their students.

Overview of the research project

The courses Negotiations in English is offered by the Faculty of Applied Lan-
guages and for other faculties of the University of Economics in Bratislava
taught by the language teachers of the Faculty of Applied Languages. The
time allocation of the course is 1.5 hours per week for one semester, for stu-
dents at the Faculties of International Relations, Applied Languages, Busi-
ness Management and Economic Informatics, and 1.5 hours per week for two
semesters for the study programs with English as the language of instruction.
According to the course information sheet, upon completion of the course,
the student should acquire an individual negotiation style at an appropriate
language level through practicing real-life situations during negotiations. The
student will also learn about cultural and cross-border differences that signif-
icantly affect business negotiations. They will also understand different stra-
tegic decisions and learn patterns of behaviour in a cross-cultural environ-
ment.

According to the AIS course evaluation statistics, the majority of students
are satisfied with the course, but it should be added that students are evaluat-
ing the performance of the instructor in the course and not the content per se.
We believe that a problem with developing negotiation skills through a course
is that instructors often approach their teaching content through the narrow
lens of a single discipline. Although the courses are implemented to some
extent effectively, many of them suffer from a rather narrow conception of
the skills needed for successful negotiation. This stems to some extent from
educational and research interests that fail to link the countless disciplines
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involved in negotiation skills, including economics, management, law, polit-
ical science, sociology, psychology, communication, and marketing. Even
though the study of negotiation is multidisciplinary, the relevant knowledge
is not usually found within a single discipline and it extends beyond the aca-
demic boundaries in which it takes place. Therefore, the present project is
primarily focused on the real needs of the student to effectively master basic
negotiation skills. One way to identify core negotiation skills is to ascertain
them from experienced professional negotiators by surveying them using a
compiled list of skills and then evaluating each survey item through fre-
quency analysis in the SPSS statistical program.

In order to assess whether these findings can be generalised, we have sug-
gested to include specific questions in the questionnaire across occupations
and also across genders, as we expect that there will be some differences in
the relative importance of skills across occupations and genders. It is also
necessary to take into account the assessment of the importance of specific
skills depending on the culture in which the negotiator lives and works. As
researchers will be relying on pre-prepared lists of skills, sufficient explana-
tions are needed to provide information how these lists were created and on
what basis each skill was selected for the list. In addition, it might be a chal-
lenge for researchers to determine whether the skills that will be considered
essential by professionals actually subsequently distinguish successful and
unsuccessful negotiators. Based on the above applied research, the research-
ers will then develop a curriculum for the Negotiation in English course uti-
lizing modern negotiation theory, research, situational, role-play, and media-
tion practices to ensure that only the most effective practices, processes, and
skills are imparted to students. It will also create a unified study material- a
textbook, which is currently absent and teachers use various foreign publica-
tions for teaching. Based on the data collected and communication with indi-
vidual companies, proposals for courses and webinars for the development of
negotiation skills will be created as well, planning to engage university grad-
uates or experts in organizing these courses and webinars for company em-
ployees as well as for the general public. We believe that linking communi-
cation between practice and academia in relation to the successful implemen-
tation of practical experience in learning materials and teaching is essential.

Achieving this goal leads to a number of important benefits. Effectively
managing conflict and avoiding capitulation, caving in or relying on the de-
cisions of higher authorities will greatly enhance an individual's reputation in
the workplace. Effective negotiation also means that parties work together to
decide their own fate and build healthy relationships through cooperation
with other participants.

14
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One consequence of poor skill development is the failure to recognize that
a situation requires negotiation (Lewicki et al., 1999). In such cases, individ-
uals solve problems ineffectively or give up opportunities to achieve their
goals. Poor skill development and misunderstanding of what negotiation en-
tails also lead to exploitation, loss of results, suboptimal solutions, rigid and
inflexible attitudes, escalation, and dysfunctional conflict.

Summary of the project’s objectives:

The main objective of the project is, in cooperation with private business
companies in Slovakia, to identify specific relevant skills that lead to the ef-
fective implementation of the acquired skills in negotiation processes, the re-
sults of which will form the basis for an education and training programme,
helping individuals to acquire practical negotiation skills.

Other objectives are:

* to restructure and implement a course on Negotiations in English, which,
unlike the current Negotiations in English course, will be specifically de-
signed to increase the knowledge and skills of students of the faculties of the
University of Economics in the field of negotiation and bargaining,

* to develop a methodology for the systematic development of students' ne-
gotiation skills in order to improve their employability in the form of a hand-
book for teaching staff,

* to increase student satisfaction with the content of the course as well as to
help meet employers' expectations in this area, by identifying forms of as-
sessment of student outcomes and distributing employers' satisfaction ques-
tionnaires to graduates,

* to assist in the design of other future courses aimed at improving the em-
ployability of students within the fields of study offered at EUBA,

* to contribute to the literature on vocational training of students in economics
and to research on the development of complex interpersonal skills such as
negotiations

« to support the involvement of graduates of the University of Economics in
the teaching process, which is often motivating for students during their stud-
ies and at the beginning of their career path, by hosting them at the University
in the form of lectures, workshops, webinars and training sessions.

The project involves a research team consisting of teachers from the De-
partment of English Language at the Faculty of Applied Languages of the
University of Economics in Bratislava. Teachers of economic subjects of in-
dividual faculties of the University of Economics in Bratislava will also be
asked to cooperate in the project. Potential survey respondents from private
business companies operating in Slovakia will also participate in the project.
Organisationally, the project will be managed by the project leader, who will
determine the stages of the solution, as well as the content, form and deadline
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for the completion of the set tasks. Possible international collaboration on this
research project will facilitate a more comprehensive understanding of global
trends in soft skills demand, enabling the development of more effective ed-
ucational programs and training initiatives.

Project progress report: development of Business Negotiation courses in
English

This chapter details the progress made on the project. The project is divided
into three distinct stages: preparatory, implementation, and final.

Preparatory stage
The preparatory stage has successfully achieved all planned targets or is on
track to do so by the end of 2024.

The key activities completed are as follows:
Literature review: A comprehensive review of existing research on
negotiation skills development and teaching effectiveness was conducted.
This analysis focused primarily on international research, as research on
innovative methods for teaching practical business negotiation in English is
still in its nascent stages within Slovakia.
Needs assessment: To gather essential input for developing the research
questionnaire and identifying relevant companies for participation,
consultations were held with representatives from selected companies (HR
personnel, managers, and negotiators) alongside academic staff from UEB's
Faculty of Business Management, Faculty of Commerce, and Faculty of
International Relations.
Questionnaire development: Based on insights from the literature review and
consultations, a questionnaire was designed to identify the necessary soft
skills for successful business negotiation. The questionnaire development
process involved defining objectives, identifying critical skills, structuring
the questionnaire (introduction, demographics, main questions), and
formulating questions employing a combination of types to obtain
comprehensive data. A pilot test with a select group of firms is planned for
November 2024, and adjustments will be made based on the feedback
received.
Respondent selection: A diverse pool of respondents with significant
negotiation and business experience has been compiled. These include
industry professionals (experienced negotiators, HR professionals, business
leaders), academics (negotiation and communication experts, organizational
behavior researchers), and other potential respondents (consultants/coaches,
entrepreneurs, lawyers). This strategy ensures a comprehensive
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understanding of the soft skills deemed essential for effective negotiation,
allowing the negotiation course to cater to the specific needs of its target
audience.

Textbook development: The initial proposal envisioned creating a single
textbook for all Business Negotiation courses. However, after discussions
with a project team member specializing in "Business Negotiations in
English," it was determined that two textbooks would be more effective. This
decision aligns with the distinct focus of the "Intercultural Communication™
program, where extensive cultural competencies are emphasized.
Consequently, a textbook tailored to this program will be developed, titled
"Business Negotiations in English,” complementing a broader textbook
serving all other UEB students.

Implementation Stage
The implementation stage will focus on curriculum review and development,
data processing from the questionnaire, and textbook finalization:
Curriculum revision: Existing curricula for all Business Negotiation courses
will be reviewed, and new curricula incorporating innovative teaching
methods will be developed. This process will also encompass establishing
assessment forms and criteria alongside learning objectives for these courses.
Data processing: The collected questionnaire data will be analyzed
quantitatively and qualitatively to identify trends, commonly identified skills,
and critical insights regarding soft negotiation skills. Following data
processing and analysis, content revisions will be made to the existing
Negotiation in English curriculum (Levels I, 1, Advanced, and Intermediate).
Based on this analysis, proposals for curricular changes will be formulated.
Textbook finalization: Two textbooks with nearly identical content will be
developed, focusing on the cultivation of negotiation skills identified as most
preferred by respondents. These textbooks will reflect the outcomes and data
obtained through the questionnaire.
Dissemination of project results will occur through presentations at national
and international conferences, as well as publications with partial research
findings.

Final Stage
The project's final stage aims to produce a peer-reviewed set of scientific
papers based on presentations at international and domestic conferences.
Additionally, methodological guidelines for instructors teaching Negotiation
in English courses will be compiled in a handbook format, including
suggestions for educational activities. This final phase will also involve
establishing connections with UEB alumni working in relevant sectors.
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Collaborative efforts will be undertaken to propose a procedure and format
for future cooperation in organizing training activities (workshops, training
sessions, lectures).

Conclusion

The integration of soft skills into business education has emerged as a critical
factor in preparing graduates for the demands of the modern workplace. As
evidenced by the research discussed, soft skills such as communication, lead-
ership, teamwork, and conflict resolution are essential for success in various
professional contexts.

The proposed project aims to address the specific need for enhanced ne-
gotiation skills among business students. By focusing on practical application
and real-world scenarios, the initiative seeks to equip students with the tools
to navigate complex negotiations effectively. By incorporating insights from
both academic research and industry expertise, the project will contribute to
the development of innovative teaching methodologies that foster the devel-
opment of these essential skills.

Ultimately, by investing in the development of soft skills, educational in-
stitutions can empower their students to become well-rounded professionals
who are capable of adapting to changing circumstances, collaborating effec-
tively with diverse teams, and achieving their goals. The proposed research
project represents a significant step towards enhancing the quality of business
negotiation education at the University of Economics in Bratislava. By ad-
dressing the growing demand for skilled negotiators in today's globalized
economy, this initiative aims to equip students with the necessary tools and
knowledge to excel in complex negotiation scenarios.

Through a rigorous research process, including literature reviews, expert
consultations, and questionnaire surveys, the project will identify the core
competencies required for effective negotiation. These insights will be used
to develop innovative teaching methods, such as role-playing, simulations,
and case studies, to provide students with hands-on experience and practical
application. Moreover, the project will contribute to the academic discourse
by publishing research findings in peer-reviewed journals and presenting at
international conferences. This will not only advance the field of negotiation
studies but also elevate the reputation of the University of Economics in Bra-
tislava. By successfully implementing this project, the university will be able
to produce graduates who are highly skilled negotiators, capable of building
strong relationships, resolving conflicts effectively, and achieving optimal
outcomes in various business contexts. This, in turn, will contribute to the
overall success and competitiveness of Slovak businesses in the global mar-
ket.

18



Ivana Kaprélikova, Zaneta Pavlikova

References

AL-SAADI, S. etal. (2024). Analysis of Skills Needed by Unemployed Fresh
Graduates in Business Administration: Evidence from Oman. Review of
Business and Economics Studies. 12: 17-27. DOI: 10.26794/2308-944X-
2024-12-2-17-27.

ARI, J. etal. (2024). Lobbying and Negotiation Techniques to Enhance Busi-
ness Communication Skills through Virtual Reality Training: A Prelimi-
nary Study. Jurnal Pendidikan Terbuka Dan Jarak Jauh. 24: 88-102.
DOI: 10.33830/ptjj.v24i2.5586.2023.

HANG, A. et al. (2024). The Impact of Soft Skills Training on the Behavior
of Multinational Technology Company Employees. Asian Pacific Journal
of Management and Education. 7: 71-86.

HOLIK, I. et al. (2023). The Necessity of Developing Soft Skills in STEM
Areas in Higher Education, with Special Focus on Engineering Training.
Athens Journal of Technology & Engineering. 10: 199-214. DOI:
10.30958/ajte.10-4-1

KOLMOS, A. (2006). Future engineering skills, knowledge and identity. In
Christensen et al. (eds.), Engineering Science, Skills, and Building, 165-
186. Denmark: Aalborg University.

KRINITSKAIA, M.; BORZOVA, T. (2021). University Students’ Attitudes
to Soft Skills in Business Communication Training. Education & Self De-
velopment. 16: 93-104. DOI: 10.26907/esd.16.4.08.

LAPPALAINEN, P. (2009). Communication as part of the engineering skills
set. European Journal of Engineering Education 34: 123-129.

LEWICKI, R.J. et al. (1999). Negotiation. Irwin McGraw-Hill, Boston, MA.

MABIC, M. et al. (2024). Teachers” perspective of soft skills development in
business studies. DIEM Dubrovnik International Economic Meeting. 9.
DOI: 10.17818/DIEM/2024/1.4.

MONTALVAN, V. etal. (2024). Developing soft skills in the business class-
rooms of industrial engineering students in Brazil. Journal of Interna-
tional Education in Business. DOI: 10.1108/JIEB-11-2023-0092.

NADEEM, M. (2024). The Golden Key: Unlocking Sustainable Artificial In-
telligence through the Power of Soft Skills! Journal of Management and
Sustainability. 14 (71). DOI: 10.5539/jms.v14n2p71.

PASHKOVA, I. (2024). Classroom Techniques for Soft Skills Development
of International Business Students. Scientific Research and Development.
Modern Communication Studies. 13: 36-42. DOI: 10.12737/2587-9103-
2024-13-3-36-42.

UBFAL, D. et al. (2022). The impact of soft-skills training for entrepreneurs
in  Jamaica.  World  Development  152.  Elsevier  Ltd.
https://doi.org/10.1016/j.worlddev.2021.105787

19



Ivana Kapralikové4, Zaneta Pavlikova

WILLIAMSON, J.M. et al. (2013). Key personality traits of engineers for
innovation and technology development. Journal of Engineering and
Technology Management 30(2): 157-168.

Acknowledgement

This paper resulted from a project KEGA No. 040EU-4/2024 Innovative
Methods in Teaching Business Negotiations in English in the Context of
Successful Employment of Graduates of the University of Economics
in Bratislava on the Domestic and Foreign Labour Market.

Contacts:

Magr. Ivana Kapralikova, PhD.

Department of English language

Faculty of Applied Languages

University of Economics in Bratislava
Dolnozemska cesta 1

852 35 Bratislava

Email: ivana.kapralikova@euba.sk

ORCID: https://orcid.org/0000-0002-2994-5046

PaedDr. Zaneta Pavlikova, PhD.

Department of English language

Faculty of Applied Languages

University of Economics in Bratislava
Dolnozemska cesta 1

852 35 Bratislava

Email: zaneta.pavlikova@euba.sk

ORCID: https://orcid.org/0000-0002-7104-1657

20


https://orcid.org/0000-0002-2994-5046
mailto:zaneta.pavlikova@euba.sk

Linda Kraj¢ovi¢ova

The Role of the Teacher in English for Specific Purposes
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Abstract

The Role of the Teacher in English for Specific Purposes. The growing
demand for English in specialized professional, academic, and technical
fields has led to the prominence of English for Specific Purposes (ESP). As
the scope of ESP continues to expand, the role of the ESP teacher has become
more complex and multifaceted. This paper aims to explore the competencies
and practices deemed essential for effective ESP teaching. We apply
qualitative content analysis to examine the evolving demands of ESP
teachers. This research contributes to a deeper understanding of the dynamic
nature of ESP teaching and its impact on the educational and professional
development of learners.

Keywords: ESP, needs assessment, practitioner, collaborator, evaluator,
course designer

Introduction

The end of World War 11 led to the expansion of scientific, technical, and
economic activity on an international scale creating a demand for a global
language. As a result, English emerged as the language of technology and
commerce, and people began learning it not just for pleasure, but out of
necessity (Hutchinson, Waters 1987: 6).

Since the 1960s, English for Specific Purposes (ESP) has been a
significant and progressive element in the Teaching of English as a Foreign
or Second Language (TEFL/TESL) movement. In its early stages, ESP
primarily focused on English for Academic Purposes (EAP), with the
majority of resources, course outlines, and research dedicated to this area.
English for Occupational Purposes (EOP) played a supporting, yet relatively
minor role. However, in recent years, the dramatic rise of global business has
led to a notable expansion of English for Business Purposes (EBP). Today,
Business English represents the largest sector in ESP publishing, attracting
substantial interest from educators, publishers, and corporations alike
(Dudley-Evans, St. John 1998: 2).

ESP draws on various interdisciplinary approaches for its research
methods, theory, and practice. It provides valuable insights into the structures
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and meanings of texts, as well as the communication behaviors and
pedagogical practices required by academic and workplace environments
through which these behaviors can be developed. ESP is closely linked to
applied linguistics and discourse analysis, as well as to pragmatics and
communicative language teaching (Hyland 2007: 391).

Central to the success of ESP is the multifaceted role of the teacher, or
“practitioner,” as described by Swales (1985). Unlike general English
teachers, ESP practitioners must go beyond language instruction. According
to Dudley-Evans and St. John (1998), they take on multiple roles, including
that of course designers, materials developers, researchers, collaborators, and
evaluators. They are tasked with aligning language instruction to learners’
professional or academic environments while responding to the socio-cultural
and pragmatic nuances of these fields. Moreover, the increasing prominence
of ESP in sectors such as business and technology highlights the growing
expectation for teachers to incorporate interdisciplinary knowledge and foster
context-specific communication skills. In addition to these skills, language
educators must also remember that the foundation of any foreign language
teaching approach, especially in ESP, lies in an intercultural paradigm. The
modern world, whether we want it or not, is multicultural, which determines
the preparation of learners to work specifically in a multipolar world (Gallo
2023: 187).

This article explores the evolving responsibilities of ESP teachers,
emphasizing the ways in which they balance teaching, research, and
curriculum development to meet the unique needs of their learners in an
increasingly specialized world. The methodology involves an analysis of
academic papers and publications authored by experts in the field to identify
the core competencies and attributes necessary for the effective practice of
ESP teachers. To achieve this objective, we employ a qualitative content
analysis methodology.

Teacher as a Needs Analyst and Researcher

Unlike general English courses that follow a broad curriculum, ESP is deeply
customized to address the unique requirements of each learner in their defined
contexts—whether academic, professional, or technical. By understanding
the language skills required for a particular job or academic setting, ESP
teachers can concentrate on teaching only the language students need for their
professional or academic tasks. This focused approach is one of the most
valuable aspects of ESP, as it directly aligns with learners’ real-world
objectives.
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In needs analysis for language education, both target situation needs and
learning needs are crucial for designing effective courses. While target
situation needs focus on language use—what learners will do with language
in their professional, academic, or social contexts—Iearning needs are
concerned with how learners acquire the skills and knowledge required to use
language effectively. It is essential to adopt a learning-centered approach to
needs analysis to address both these aspects (Hutchinson, Waters 1987: 63).
A learning-centered approach to needs analysis involves considering factors
like learners’ prior knowledge, motivation, and strategies they use to learn.

Teachers have evolved from being merely consumers of research to
becoming active researchers of both the target contexts and their classrooms.
To gain deeper insights, teachers employ qualitative methods to view
students’ performance and engagement, to understand how they respond to
assignments, and how they learn. The data gathered through these methods is
then used to inform and enhance the design of ESP courses (Hyland 2007:
398).

Teachers can conduct needs assessment in a variety of ways. One of the
most straightforward methods is using surveys and interviews, which provide
valuable insights directly from students, employers, or other key
stakeholders. By asking students about their expectations and challenges,
teachers can gain a clear understanding of the vocabulary and skills students
need to develop. Similarly, employers may highlight the areas where
employees or potential candidates struggle. Serafini et al. (2005) stress the
importance of triangulating data from multiple sources to ensure a
comprehensive view of learners’ needs. By integrating feedback from both
students and employers, teachers can design more effective, needs-based
courses that directly address the linguistic challenges faced in professional or
academic settings and reveal gaps between academic preparation and industry
needs.

There is growing recognition of the importance of involving learners in
the needs assessment process. As active and reflective members of the
community, learners should have a role in shaping the assessment, alongside
ESP professionals. This shift reflects a broader understanding that needs
assessment should be an ongoing, collaborative process rather than a one-
time event (Belcher 2006: 137). Almagro Esteban and Vallejo Martos (2002)
highlight that students, regardless of whether they are experienced
professionals or trainees, generally possess greater subject-specific
knowledge than the ESP teacher, who typically lacks such expertise.

This collaboration is not without challenges. While teachers and students
may agree on target needs, they often differ in perceiving deficiencies and
learning needs. Teachers should listen to students, evaluate their insights on
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the subject, and embrace the possibility of being wrong. Students may
sometimes be the experts, and by justifying their teaching methods, even
when not aligned with expectations, and taking calculated risks, teachers
enhance the effectiveness of ESP instruction (Almagro Esteban, Vallejo
Martos 2002: 11-12).

Teacher as a Collaborator

One of the primary challenges in ESP is the need for teachers to balance
language teaching with content knowledge. ESP teachers are often tasked
with teaching highly specialized subjects, such as law, medicine, or
engineering. This creates a unique challenge because to teach effectively,
teachers need some level of knowledge in those fields. However, many ESP
teachers may not have formal training or expertise in these specialized areas.
As a result, it can be difficult to design lessons that are both linguistically
appropriate and contextually relevant to students’ specific needs.

A highly effective strategy to overcome the content knowledge gap is
collaboration with subject experts (Hassen, Hammen 1980). By working
closely with professionals or experts in the specific field, teachers can tap into
a wealth of knowledge regarding industry-specific language requirements.
For instance, an ESP teacher working with law students might collaborate
with a legal professional to identify key legal terminology and
communication skills critical for their students’ future careers. This ensures
that the curriculum not only covers general language skills but also targets
the specific needs of the profession.

Collaboration may involve the subject specialist serving as a consultant,
aiding the ESP teacher in selecting appropriate authentic texts and tasks.
More importantly, ESP courses frequently require the active involvement of
subject specialists, either through team-teaching arrangements or by linking
the ESP course to a specialist course. This integration is achieved through
jointly planning tasks and coordinating instruction to align the objectives and
activities of both courses (Hyland 2007: 399). By co-teaching with a
professional, ESP teachers can deliver relevant content without needing to be
specialists themselves. This collaborative approach allows the ESP teacher to
focus on language skills while the subject expert provides the necessary
content expertise. Teaching English in many ESP contexts is a highly
intricate process. Neither language teachers nor subject experts can
effectively handle the task on their own (Luo, Garner 2017: 84). This strategy
not only fills the content knowledge gap but also provides students with a
more authentic learning experience, as they are exposed to both the language
and the real-world application of that language in the specific field.
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However, team-teaching may pose certain challenges, such as differences
in fields of expertise, which can result in varying perspectives on goals,
topics, and teaching approaches, as well as conflicting schedules and attitudes
(Almagro Esteban, Vallejo Martos 2002: 10). Chamberlain (1980)
emphasizes the importance of teachers and subject specialists clearly
understanding their roles and attitudes toward mutual learning and
collaboration.

Teacher as a Course Designer

Dudley-Evans (1998) uses the term “materials provider” to underline the
multifaceted role of ESP teachers. According to him, ESP instructors are not
merely users of pre-existing coursebooks but are tasked with surveying
available resources, selecting relevant content, and, if necessary, adapting or
supplementing it. In cases where no suitable materials exist, the teacher must
take on the responsibility of developing entirely new resources to meet the
specific needs of their learners.

In ESP, one of the key elements in course design is the use of authentic
materials. These are real texts and tasks drawn directly from the learner’s
specific field—such as technical reports, business emails, or academic
articles. By working with authentic materials, learners can engage with real-
life language use, which is critical for developing practical language skills
that will be directly applicable in their careers.

However, authenticity can be somewhat subjective. Widdowson (1979)
argues that authenticity does not solely reside in the text itself but in how well
it reflects the target context for the learners. For instance, a medical article
might be considered “authentic” for medical students, as it accurately reflects
language and content they will encounter in their field. But for business
English learners, the same article would be irrelevant, as it does not relate to
their professional context (Belcher 2006: 137).

When selecting authentic materials, ESP teachers may choose from two
types of authenticity:

1. Fully authentic materials, such as industry-specific documents,
which provide students with an unmodified real-world experience.

2. Semi-authentic materials, which teachers may adapt to suit students’
language levels while still maintaining their relevance to real-world
scenarios. As Corbett (2003) suggests, these semi-authentic materials are
adjusted to ensure they are accessible for learners, yet still reflect the
professional language used in the field.
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By carefully selecting and adapting authentic materials, ESP teachers
ensure that students are exposed to language that is both relevant and
achievable, preparing them for the communication demands they will face in
their chosen careers.

As a side note, it is worth mentioning that the literature increasingly
highlights and emphasizes the active, co-creative role of the student
(Cingerova, Vazanova 2022). The so called “activating practices”
(Cingerova, Vazanova 2022: 255) are grounded in constructivist theories,
which emphasize that “knowledge does not exist independently of the
meaning constructed from experience by the learner or community of
learners” (Richards, Rodgers 2014: 27). Cingerova and Vazanova divide this
activating process into three stages: 1) jointly (i.e., involving both the teacher
and the student) deriving the general principles of the phenomenon under
study; 2) performing passive-constructive exercises that facilitate the
internalization of rules; and 3) actively constructing texts (Cingerova,
Vazanova 2022: 258). In this framework, the teacher's role as a designer is
conceived as a shared responsibility.

Teacher as an Evaluator

In the context of ESP, the teacher’s role as an evaluator involves two key
responsibilities, as outlined by Dudley-Evans (1998):

1. Assessing Learners’ Achievement: The teacher evaluates students’
performance during and at the end of the course to measure their mastery of
English for specific purposes.

2. Evaluating Readiness for Further Study or Work: This involves
assessing whether learners possess the language skills necessary for academic
studies or careers. Standardized tests like IELTS, ESOL, and TOEFL are used
to gauge proficiency, although only some tests have an ESP-specific focus.

Long-term evaluations, conducted months after students have entered
their academic or professional fields, provide valuable insights into the
course’s effectiveness and identify areas for improvement. This ensures that
learners can successfully transfer ESP course skills to real-world tasks and
highlights areas that require further development (Dudley-Evans 1998: 8).

Effective evaluation fosters student satisfaction by providing measurable
outcomes, such as academic achievements or professional success. Belcher
(2006) highlights this aspect, emphasizing that ESP’s goal-oriented structure
allows learners to focus on what will directly impact their careers or studies,
making it an efficient and meaningful way to learn English. When students
see immediate results—whether it is improved communication with
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colleagues, better understanding of technical documents, or enhanced
participation in academic discussions—they are more likely to stay
committed and motivated.

Beyond academic performance, effective evaluation also addresses the
development of essential soft skills, including communication, teamwork,
and decision-making. The teacher creates a supportive environment that
encourages students to enhance their linguistic, professional, and personal
competencies. This approach equips students with the tools needed to achieve
their professional and personal goals.

Conclusion

The role of the ESP teacher has significantly expanded beyond traditional
language teaching. ESP teachers assume various interdisciplinary
responsibilities. As needs analysts and researchers, they use methods such as
surveys and questionnaires to identify learners’ specific academic or
professional needs. Based on these insights, teachers, as course designers,
adapt study materials—often authentic or semi-authentic—to fit those needs.
Since ESP teachers are primarily ESL (English as a Second Language)
instructors, they may face gaps in subject-specific knowledge. To address
this, teachers should remain motivated to learn about their students’ fields. A
useful approach is involving students themselves, who may have more
expertise in the subject area. Another effective strategy is team-teaching,
where ESL teachers collaborate with subject experts to provide a more
comprehensive learning experience.

Ideally, an ESP teacher would also be an expert in the specific subject
area, as this combination of linguistic skills and subject knowledge better
addresses students’ needs and creates relevant materials. However, given the
broad range of ESP fields, it is not possible for a teacher to have expertise in
every area.

As globalization and technology continue to shape professional
environments, the role of the ESP teacher will continue to evolve. ESP
teachers will need to adapt to new tools and platforms that facilitate remote
and hybrid learning, ensuring that they can provide students with the skills
necessary for success in a digital world.

In conclusion, ESP teaching is not only about language acquisition but
also about equipping learners with the tools to excel in their specific
professional or academic contexts. As the demand for specialized language
skills increases, ESP teachers play a pivotal role in shaping the future of
communication in fields ranging from academia to business and beyond.
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Abstract

Digitalization of diplomacy as a response to global challenges in interna-
tional relations. The paper provides a comprehensive link between trends of
the information society and the challenges of contemporary diplomacy. It
analyses the potentials of ICT as well as the related limits and possible risks
in key areas of diplomatic service: bilateral and multilateral diplomacy, con-
sular work, negotiations, or public diplomacy. The paper suggests the appre-
hension of ICT with the implementation of necessary shifts in diplomatic
practice, as a response to global challenges in international relations.

Keywords: communication, digital age, diplomacy, global challenges, infor-
mation technologies, international relations

Introduction

The rapid development of information and communication technologies
(ICT) has led to significant changes in the social, economic, and political re-
lations of modern society.

Access to information and control over it contribute to the prevalence of
soft power in politics of the digital age, and empower the non-state actors in
international relations. Contemporary diplomatic service, besides being faced
with enhanced roles, requests for extended outreach and accountability, yet
shrinking resources, is also challenged by the multi-stakeholder and multi-
disciplinary international arena. The profoundly planned and well-organized
use of ICT can empower diplomatic service, in any country, big, small, or
developing, and help it cope with emerging challenges and deliver its maxi-
mum.

Some decades ago politicians, historians, linguists as well as diplomats
tried to clarify certain terminological ambiguities in terms of digitalization
in the field of diplomacy. Should it be digital diplomacy, cyber diplomacy,
tech diplomacy, net diplomacy, virtual diplomacy, or e-diplomacy?

Using different adjectives and prefixes to describe the digitalization of di-
plomacy might create confusion in discussions and policies in this field. For
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example, does ‘digital diplomacy’ refer to negotiations about digital policy
issues or the use of Twitter and Facebook for public diplomacy?

Prefix-switching (e-/net/cyber/digital) does not usually change the mean-
ing of the word or phrase. They deal with the same set of issues defined by
the UN Commission on Science and Technology for Development as ‘inter-
national public policy issues pertaining to the Internet’ (Kurbalija, 2015, up-
dated 2024). In various sources various prefixes are used. Regarding diplo-
matic issues, however, experts argue that it is important to understand certain
subtle meanings when certain prefixes are used.

For example, ‘e-’ is used mostly for commerce, ‘cyber’ for security and
crime in discussions on security-related issues, and ‘digital’ for development
divides, to name a few.

Another reason why prefixes matter is that different prefixes could create
confusion for governments, companies and organisations that have to deal
with Internet public policy issues. Different prefixes may convey subtle —and
perhaps incorrect — implications about who should cover different issues.
Should it be the question of communication in general (digital), the ministry
for security (cyber), or human rights (online)?

A lot of excitement surrounding these concepts such as e-diplomacy, digi-
tal diplomacy, virtual diplomacy, and even cyber diplomacy is natural. Re-
gardless of what we call it, something is happening within the field of diplo-
macy: it is technology-driven, closely linked to the spread of the Internet and
Internet connectivity, leading to the new age of diplomacy. But while differ-
entiating meanings and claiming terminology is natural, it is necessary to be
aware what differences can be created.

A Brief Historical Overview of Digital Diplomacy

The first foreign ministry to establish a dedicated e-diplomacy unit was the
US State Department, which created the Taskforce on e-diplomacy in 2002.
When it comes to terminology and prefixes used in this context, in American
English the term e-diplomacy is preferred.

The Taskforce has since been renamed the Office of e-Diplomacy within
the US State Department and the staff members have been dedicated to e-
diplomacy-related work since then. In April 2022 the US State Department
set up a new Bureau of Cyberspace and Digital Policy. Although there is no
generally accepted definition, they consider “cyber diplomacy to be efforts
that support the U.S. interests in cyberspace internationally”, as mentioned
in the report to Congressional Addressees from January 2024 (United States
Government Accountability Office, 2024).
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Other foreign ministries have also begun to embrace e-diplomacy. The UK
Foreign and Commonwealth Office began to develop a digital diplomacy
strategy in 2008 and now has an Office of Digital Diplomacy that is involved
in a range of e-diplomacy activities (Hanson, 2012).

Sweden, for example, has also been active in promotion of digital diplo-
macy, especially through the online communication strategy of its foreign
minister Carl Bildt who soon became the best connected Twitter leader (BBC
News, 2013).

In 2014 the Swedish Ministry of Foreign Affairs hosted the Stockholm
Initiative for Digital Diplomacy conference that evolved into informal online
campaigns under the umbrella of “DiplomacyUnited” coordinating the work
of a dozen embassies in Washington, D.C. And according to the Twiplomacy
Study 2020, published in July 2020, 98 percent of UN member states had
a diplomatic presence on Twitter (Twiplomacy Study, 2020).

In a few months, the world has changed completely. Covid-19 has thor-
oughly upended diplomacy, a profession that involves a fair amount of travel,
physical meetings, and in-person interactions. The traditional work of world
leaders and diplomats has come to a sudden stop as travel restrictions, border
closures, and shelter-in-place orders have scuppered in-person diplomatic ac-
tivity. No more handshakes or hugs. No more physical meetings, bilateral
summits, or multi-lateral gatherings. World leaders and diplomats had to
adapt to working from home and have been thrust into virtual meetings. Di-
plomacy has become truly digital. Within days most diplomatic activity
moved online with leaders facing each other off via their respective computer
screens. Bilateral and multilateral meetings are now held via telephone or
videoconferencing apps. The coronavirus has been a key catalyst for the dig-
italization of diplomacy. Leaders who only half-heartedly embraced digital
platforms are now actively chatting via Google Meet, Skype, and Zoom calls
and engaging their followers via Periscope.

Speaking online without a live audience is a challenge for many world
leaders, politicians, diplomats, or anybody active in the international arena,
but the chance to pre-record statements offers new opportunities for the lead-
ers’ messages to be heard and seen beyond the meeting room by a global
online audience. However, it is necessary to be aware of certain threats as
well, especially in case of disinformation and misinformation. And there are
still many leaders, politicians, and diplomats who say that human contact in-
person is irreplaceable.
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The Role of Information and Communication Technologies in Diplo-
macy and Diplomatic Service

Diplomacy is an essentially political activity and, well-resourced and skilful,
it is a major power ingredient. It enables states to secure the objectives of
their foreign policies without resorting to force, propaganda, or law. Diplo-
macy is concerned with managing relations between states and between states
and other actors. This is achieved mainly by communication between profes-
sional diplomatic agents and other officials designed to secure agreements
and respect for international law.

In the contemporary international system, Information technology (IT) is
fundamentally transforming how we live, work, govern, and communicate.
National frontiers are becoming less relevant in determining the flow of ideas,
information, goods, services, capital, labour, and technology. The speed of
modern communications makes borders increasingly permeable, while the
volume of cross-border flows threatens to overwhelm the capacity of states
to manage them. “Information will be for the 21% century what oil and gas
were for the beginning of the 20" century” as Irving Goldstein, Chief Exec-
utive Officer of the International Telecommunications Satellite Organisa-
tion” predicted in 1995 (Powers, 2013, p.209).

Within governmental institutions, non-governmental organizations
(NGOs), corporations, educators, military leaders, and several citizens’
groups are defining their future with the knowledge that ideas, products, and
activities can be delivered in digital form. Using modern travel and commu-
nications, not only can presidents, prime ministers, and foreign ministers go
over the ambassador’s head directly to their counterparts in other countries,
but often so can business executives, trade union leaders, journalists, and
NGOs.

The role of technology in diplomacy has significantly increased especially
in recent years. From the use of virtual meetings and teleconferencing to the
adoption of social media for communication and negotiation, technology has
become an essential tool for diplomats to carry out their work using digital
forms of communication even after the coronavirus pandemic.

Successful diplomats and politicians of the 21 century approach modern
technologies as specific means for conveying different types of information
strategically and they apply the most important technologies to achieve their
goals. It is thus very important to understand their strengths, as well as their
risks, and evaluate how they can be applied, monitored, or regulated to best
manage the crucial resources of the 21% century.
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There is no doubt that the global digital network and the growing power of
communication have created a new foundation of diplomacy in the interna-
tional arena. Information technology is as important as politics, economics,
and military power. As a result, information and communication skills are
high national priorities in international relations. Media are, of course, central
to the evolution of diplomacy from what it was to what it is today. Diplomacy
— at its core, a communicative activity — has been altered by the rapid inven-
tion and adoption of information technologies. Today, diplomacy is con-
fronted with a new situation and global context far different from that of pre-
vious eras.

The development in IT is no doubt replacing or at least changing the nature
of many functions and methods of traditional diplomacy such as routine con-
sular activities, communications, and information gathering. But at the same
time, it is leading us to re-assert the importance of other core issues and tech-
niques, including language use, negotiation, and such elements where human
creativity can be assisted but not replaced by machines. The diplomatic envi-
ronment as a professional intercultural setting is challenged and confronted
by the rapid development of digitalization, whereas this is the activity that is
best carried out by real human, person-to-person contact. However, people
from different cultures and backgrounds are, more often than at any time in
the past, in direct contact, via e-mail, chat, and other Internet-based commu-
nication tools. Thus, institutions have struggled to try and catch up with the
pace and scope of technological change rising players in international politics
propelling their message to transnational audiences that had been otherwise
largely inaccessible.

In short, no doubt emerging communications technologies are transform-
ing the way how information flows reach new audiences, and how opinions
are shaped and policies explained.

Daryl Copeland, a former Canadian diplomat, an analyst specializing in
diplomacy, international policy, global issues, and public management argues
that “the sophisticated use of new media by foreign ministries holds much
promise, and the practice of digital diplomacy has already begun to make a
demonstrable difference. To build on these gains, relentless innovation, suf-
ficient resources, and a fundamental shift in international policy direction are
required” (Copeland, 2013, p. 452).

Nowadays many politicians, world leaders as well as diplomatic missions
have started using Twitter and Facebook as popular and influential e-tools.
Twitter is used as a tool for public diplomacy in many countries, whereas
other social media tools used for public diplomacy include YouTube, FlickR,
LinkedIn, Pinterest, or Instagram.
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The Battle for Ideas and Influence

Traditionally, diplomacy has been concerned with the pursuit of ideas and the
acquisition of influence. This has not been altered, but rather additional
means have been included in the way how diplomats communicate, such as
using cyber techniques in support of political-military objectives. In rapidly
changing civil-military exchanges, information may be absent, influenced by
rumours, or consist of falsely fabricated reports (fake news). And if, even,
someone becomes obsolete in one big area of tech policy, it is contributing to
a less advantaged position in the global battle of ideas and influence. Tech-
nical development and the use of digital tools in the pursuit of ideas are cru-
cial in today's volatile world.

Brandon Possin, a foreign service officer serving at the U.S. embassy in
Tokyo (in 2023) and an investor in digital assets, published an article about
the threat of becoming obsolete in technologies used in diplomacy. In 2023
he wrote that “the U.S. has not risen to the challenge” and “the White House’s
framework for digital asset development was a step in the right direction, but
it was not enough. While the framework calls for U.S. agencies to message
U.S. values related to digital assets in international forums, it otherwise re-
mains vague on foreign policy” (Possin, Politico, 2023).

Moreover, communication today is not only the exchange of messages,
messages have to be understood and interpreted. They have to convey moods
and intentions as well as information. Their meaning depends on their con-
text: the persons who send them and receive them, the circumstances in which
they are sent, the previous history of exchanges on the subject. The signifi-
cance of a message may lie in what it omits as well as in what it includes, in
the choice of one phrase rather than another in conveying an idea.

In a world marked by rapid communication, overlapping networks, inter-
connectivity, and reciprocity, governments are increasingly rivalled by new
actors on the international scene, forcing a rethink of traditional notions of
power, influence, and diplomacy. In today's global politics, for governments
to pursue their foreign policy goals effectively, they need to engage with
a much broader and more varied constellation of states, international public
institutions, non-governmental institutions, private companies, megacities,
non-governmental organizations, or even popular movements. This is possi-
ble using social media platforms like Facebook and Twitter, along with
search engines like Google, which have empowered billions of people to
communicate globally. These platforms have enabled unprecedented flows
of information and opinions on a scale never seen before. However, the pro-
liferation of these platforms has also led to a significant rise in the spread of
fake news, hate speech, and propaganda.
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The information revolution has made foreign relations - especially among
nation-states - more essential and it has brought about fundamental changes
in the pattern and structure of diplomatic relations among nation-states: direct
radio broadcasting and news gathering, online reference services, internet
publishing, digital video conferences, etc.

Diplomacy is facing new challenges: an expanded foreign policy agenda,
changing social demands, the rapid growth of domestic agencies operating
abroad, and the battle for ideas and influence.

Diplomacy today, as well as in the past, is designed to maintain world
peace and solve international problems, such as climate change, war conflicts,
terrorism, or transnational crime. Thus, effective foreign affairs institutions
are essential, not only for the improvement of economic and social welfare,
but also for providing security.

Conclusion

Information and communication technologies as tools for effective diplo-
macy, technological development, and innovations are opportunities to im-
prove relationships between people as human beings (those who govern and
those who are governed), governance, and political power. Digital technolo-
gies have an important role in showing what is possible and leading the way
in developing creative projects that can make a difference. Technology must
provide the infrastructure that enables democracy, not the tools to undermine
it because the cost of failure will be a world of missed opportunities and
greater inequalities.

By embracing digital platforms and technologies, diplomats can transcend
physical boundaries, foster understanding, and build bridges between nations.
As the world becomes increasingly digital, the potential of digital diplomacy
to reshape the diplomatic landscape and promote international cooperation is
immense. At the same time, it is important to remember that technology can
help but not replace humans in their efforts to make the world a better place.
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Learning and teaching reflective preparation of higher edu-
cation students in teaching a foreign language

Erkin Soliev

Abstract

Learning and teaching reflective preparation of higher education students in
teaching a foreign language. The article discusses the main features of reflec-
tive education and methods of applying reflective pedagogic education in
teaching foreign languages. A conclusion is made about the relationship be-
tween students' ability to reflect their learning outcomes and autonomy. Re-
flection is seen as a form of metacognition that allows students to evaluate,
revise, plan and correct. In the article, the skills that reflect the foreign lan-
guage learning skills of university students are identified and the ways of
their development and facilitation in the conditions of higher education are
considered. Students' self-assessment of reflective ability is defined as help-
ing students to analyse and evaluate their own reflective abilities, and at the
same time help teachers to evaluate students' reflective abilities.

Keywords: reflection, self-assessment, skills, reflective ability.

Introduction

It is true that in the present day, students are to be ready to adapt to a fast-
moving and changing world. That is why they have to be able to respond
quickly to innovations and new challenges to adapt to a new competitive mar-
ket. The task of the teachers is to organize a teaching environment to prepare
students for fast changing atmosphere. Students should be taught and encour-
aged to improve their critical thinking over the obtained results, and in this
case, they will be ready to analyze their achievements and mistakes and find
ways to correct their errors and improve the outcomes.

The role of reflection in the context of forming the professional compe-
tence of future Engineers

Reflection has been recognized as a constituent of effective learning, and it
has become one of the central concerns of modern teaching of foreign lan-
guage. The aspects of the problem have been studied by Uzbek (B.S.Abdul-
laeva, G.Abduraxmonova, A.Avazboev, A.R.Aripdjanova,
U.Sh.Begimqulov N.Muslimov, U.Nishonaliev, H.Rashidov and others) and
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foreign (A. M. Edstrom, Ch. Lockhart, J. C. Richards, etc.) scholars. How-
ever, there are still questions that need to be analyzed.

The purpose of the article is to analyze ways of implementing reflective
pedagogy in learning and teaching foreign languages.

Research suggests that systematic reflection helps not only understand one’s
behavior better but also promotes motivation and increases confidence and
competence.

There are different definitions of the term ‘reflection’. It is considered to
be a mental process that facilitates the transformation of experience into per-
sonal knowledge and creates the connection between the emotional and cog-
nitive states. J. Dewey, the originator of reflective learning, stated that re-
flecting practice helps people to learn more than from just experience. Thus
reflection is goal-oriented and controlled by the learner. It involves self-as-
sessment and may lead to goal revision as learners can set different targets
thinking on their achievements and failures. J. Dewey considered reflection
to be language-specific, which is especially important for students whose ma-
jor is a foreign language, as they should be encouraged not only to reflect on
the results of their language learning but also to reflect on using the foreign
language (languages).

E. M. Boyd and A. W. Fales view reflective learning as “a process of
internally examining and exploring an issue of concern, triggered by an ex-
perence, which creates and clarifies meaning in terms of self, and which re-
sults in a changed conceptual perspective” [3, p. 99]. J. Moon considers re-
flection to be a form of “mental processing with a purpose and/or an antici-
pated outcome that is applied to relatively complicated or unstructured ideas
for which there is not an obvious solution” [7, p. 98]. According to M. Jones
and M. Shelton reflection “brings into conscious awareness one’s motiva-
tions, thoughts, beliefs and expectations for the purpose of gaining insightful
understanding as to their meaning, their connections to what is personally
known, and in light of new experiences and information. Reflection makes
possible the insights necessary to learn from experience and alter habitual
behaviours”.

All the definitions mentioned view reflection as a mental process which
makes students concentrate on the analysis of their experience, motivation,
and purposes with the aim of understanding them better and resulting in
change of behavior.

Reflection is closely related to self-evaluation and decision making. That
is why there is connection between reflection and autonomy. Autonomous
language learners can take responsibility for their own language learning as
they are aware of the learning process, know their weaknesses and strengths,
are able to define objectives, know effective methods and techniques, can
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evaluate the results and are well motivated to learn. In other words, reflection
is an integral characteristic of an autonomous learner.

A reflective mechanism for developing language competence in future
Engineers

The key benefits of reflection are the following: 1) the development of
knowledge and thought processes; 2) enhancing students’ understanding of
the learning process; 3) development of the ability to view problems or situ-
ations from different perspectives; 4) forming students’ autonomy as reflec-
tion is a purposeful and conscious process aimed at improving the results; 5)
using own mistakes to learn something new; 6) motivating students to look
for effective ways to achieve one’s target.

Thus, reflection can be seen as a form of meta-cognition which enables
students to evaluate, revise, plan and correct. Students become better lan-
guage learners when they think deliberately about the process of their own
learning.

To reflect effectively it is necessary to form and develop students’ reflec-
tive skills:

[ to analyze individual needs and goals of learning a foreign language;

[ determine individual level of language proficiency;

[ set individual goals;

[ determine difficulties of learning a foreign language;

[ analyze individual techniques and strategies;

[ assess the result and its correspondence to the determined target;

[ analyze the relevance of the strategies used to the purpose and the result;

[1 determine the reasons for failure;

[ look at the problem from different perspectives, refocus the experience;

[ make a comparative analysis of the ways of solution;

[ think over alternative strategies;

[ analyze external influences, implications of the experience in the context
of future applications.

The incorporation of reflective pedagogy in foreign language learning and
teaching may face different problems. Firstly, reflection may seem too ab-
stract for students and therefore become distorted. Secondly, it can be reduced
to a checklist of behaviors and thus trivialized.

Thirdly, reflective skills are difficult to measure so it may be problematic
both for teachers and the students to assess their reflective abilities. Fourthly,
students may not be motivated enough to be engaged in active reflective
process.
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To develop the above-mentioned reflective skills and avoid the possible
problems it is necessary to employ effective techniques, apply tangible activ-
ities which play a dual role by facilitating reflection in higher education and
promoting students’ foreign language proficiency. Besides, it is vital for stu-
dents’ further development and effective life-long learning to be taught and
encouraged to analyze their learning and its results. Thus, teachers should
guide students with their reflection. It can not happen at a stroke. It is a con-
tinuous process during which step-by-step students are taught to reflect and
make it work and thus develop increasingly sophisticated reflection. Besides,
teachers must be reflective practitioners themselves as it is impossible to
teach your students something not being able to do it yourself or just not prac-
ticing it yourself. So progressive teachers reflect not only on their classroom
practice, but also on their level of language and subject knowledge and skills.
They should be ready to set their own aims and attain them reflecting on the
efficacy of the process. Moreover, if students realize that the teacher is also
actively engaged in reflection they will be more encouraged to think over
their learning. Finally, students should realize the importance of reflection
and be aware of the reflective skills they have to develop to be effective re-
flective learners and practitioners and succeed in their learning.

The current literature has documented a number of investigations on using
portfolio as a mediation tool for promoting students’ autonomy and reflec-
tion. However, the reflective activities based on the portfolio are still under-
studied and underestimated in university setting.

Methodology for developing reflective preparation in foreign languages
of Engineering students

In the article we will focus on working with self-evaluation checklist and
reflective portfolio writing which can significantly promote learners’ reflec-
tive skills.

Reflective portfolio is a set of papers that summarizes students’ experi-
ences, opinions and feelings, evaluates the skills developed. It usually con-
sists of three parts: the first part — Language Passport contains a profile of
language skills in relation to the Common European Framework, a resume of
language learning and intercultural experiences, a record of certificates and
diplomas; the second part — Language biography- is usually the self-assess-
ment checklist which may help the student to assess general language skills;
the third part — Dossier— which contains the certificates, results of the pro-
jects etc.
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Table 1. Scale for self-evaluation reflective skills
The fragment of the self-evaluation checklist to evaluate writing skills (level
C1) developed by the author of the article on the basis of several sources [1;
10] is given below.

Cl - Effective date | date | date
Operational Proficiency

Writing

I can express myself
fluently and accurately in
writing on a wide range
of personal, academic or
professional topics, vary-
ing my vocabulary and
style according to the
context, demonstrating
grammar correctness.

I can take detailed notes
during a lecture on a fa-
miliar topic in my field
of my academic and pro-
fessional interest, record-
ing the information so
accurately and so closely
to the original that they
are also useful to other
people...

To make the process of reflection more effective the following stages of
working with portfolio self-assessment checklist may be applied:
1) getting students acquainted with the portfolio and the opportunities it
provides;
2) teaching learners to work with the self-evaluation checklist by encouraging
them to assess their language skills;
3) comparing the results of self-assessment with teacher assessment, discuss-
ing them with the teacher;
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4) encouraging students to determine which skills a certain task can develop;
5) stimulating students to set their individual goals with the help of de-
scriptors and on the basis of self-assessment results;

6) determining the ways to attain the targets;

7) iterative self-assessment and teacher assessment (in 2 or three months)
with the help of descriptors, comparative analysis of the results, considering
the relevance of the strategies used, in case of failure determining the reasons,
discussing alternative strategies;

8) comparing the results of assessment with the test grades. Students should
be encouraged to assess themselves not only at macro level (at the beginning
or at the end of a semester) with the help of descriptors, but also on the micro
level (after fulfilling some task or a set of tasks). In other words, reflection
should be an ongoing process.

With this purpose, reflective writing can be applied after students have ful-
filled some important task.

The following questions may stimulate students to think over the results and
be focused on in reflective writing:

Are you satisfied with the results? Why?

Can you compare your performance / product / results with those of other
students?

Is there anything you would like to improve? How would you do it?

Did you experience any difficulties? If yes, why and what should be done?
What techniques / strategies / sources did you use? Were they effective? What
other strategies or sources could be used?

Did you realize the aim of the task? Did it correlate with your individual aim?
What skills are necessary to fulfill the task?

How can you use the experience gained in future?

Is the task useful for language learners / you personally?

However, it is not necessary or effective to reflect in the written form over
each task. It may be done in writing several times to teach students how to
analyze the process and results. It is much more important to motivate stu-
dents to reflective writing on the macro level (while analyzing the results at
the end of a semester or academic year). In such a case they may be suggested
a set of questions to focus on among others:

What is your motivation?

Have you achieved the targets set?

What is the level of your language proficiency?

What external influences did you experience in your learning?

What do you like to improve? How will you do it?

What are your strengths and weaknesses as a language user / a learner?
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What techniques / strategies do you use? Are they effective? What other
techniques / strategies would you like to try to use?

What will be your further goals?

What skills are you planning to improve / develop?

Reflective writing, which can be a part of a reflective portfolio, does not
only demonstrate students’ reflective thinking skills, but also shows their
writing abilities. In this case teachers can evaluate both writing and reflective
skills. As for the latter, the following scale (table 1) may help students analyze
and evaluate their reflective abilities and assist teachers in assessing students’
reflective skills (1 — strongly agree, 2 — agree, 3 — neither nor 4 — disagree
5 —strongly disagree).

No [Skills Score
112 |3 4
1. |l can analyze individual needs and
goals of learning a foreign language
2. |l can determine individual level of lan-

guage proficiency

3. |l can set individual goals

4. |l can determine difficulties of learning
a foreign language

I can analyze individual techniques
and strategies

6. |l can assess the result and its corre-
spondence to the determined
target

7. |l can analyze the relevance of the
strategies used to the purpose and the
result

8. |l can determine the reasons for failure

9. |l can look at the problem from differ-

ent perspectives

10. |l can refocus the experience

11. |l can make a comparative analysis of
the ways of solution in terms of their
effectiveness
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12. |l can think over alternative strategies
13. |l can analyze external influences
14. |I can outline the possible application

of the experience

However, certain difficulties may arise with such activities: 1) “students can
probably be reflective in their work and have a reflective thinking process,
but might not be able to formulate this in a short written essay” [12, p. 6];
2) “some students may also have a resistance towards writing this kind of
assignment regardless of their levels of reflection” or language proficiency;
3) students may write what teachers expect them to write neglecting the pro-
cess and the purpose of reflection; 4) they may write not what they think or
feel, but what the teacher wants to read and see.

The first difficulty can be overcome gradually with the increase of stu-
dent’s language proficiency. As for the other three, much depends on stu-
dents’ motivation and understanding the importance of reflective practice.
Besides, other reflective activities should be encouraged, for example, selec-
tion of contents of the portfolio which demonstrate both the achievements
and progress and presentation of the materials in the classroom, their analysis
together with the teacher and other students either in groups or in the class.
As for the teachers, evaluation of reflective skills can be based not only on
the reflective portfolio writing and the results of self-evaluation scale, but
also on observation of students performance.

The use of the suggested techniques and tools among 22 future EFL teach-
ers, Ternopil Volodymyr Hnatiuk National Pedagogical University, during a
semester, resulted in the increase of student’s awareness of reflective skills
which are necessary for effective language learning (90 % of respondents
mentioned it in a questionnaire), development of reflective skills (86 %). Be-
sides, 68 % of students stated that the use of reflective tools promoted their
language proficiency. However, further investigations are needed to analyze
whether the development of reflective skills has a significant influence on
language proficiency.

Conclusion
Thus, reflective portfolio writing can be a valuable tool for developing reflec-
tion as it is an explorative process and helps to focus on product rather than

process when writing. Reflective portfolio assessment (with the help of self-
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evaluation checklist) can also be an alternative assessment technique which
contributes to the objective evaluation of students’ achievement by incorpo-
rating self-evaluation, portfolio peer reviews, group analysis. Further re-
search should focus on studying other effective tools which can develop stu-
dents’ reflective skills.
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The crucial role of soft skills in graduates’ employability
and in holding a successful business negotiation
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Abstract

The crucial role of soft skills in graduates ‘employability and in holding
a successful business negotiation. Negotiation is one of the most important
skills you will develop as a businessperson. Employers establish that soft
skills- particularly interpersonal skills, such as negotiation are sorely lacking
in many new hires. Successful negotiators rely on knowledge, intelligence,
nerve, and other communication and interpersonal skills. While this might
seem difficult to learn, the truth is that most people already have some sem-
blance of these abilities. Honing and maximizing their potential is what you
need to do to succeed. There are many reasons why soft skills are crucial in
graduates ‘employability and successful negotiation whether we speak about
the students learning business negotiations or employees in the companies or
institutions. In the article, we give a special and concrete focus on their use
and importance.

Keywords: soft skills, negotiations, use, importance, business, learning

Introduction

Today’s world of personal, social, family, and career crises requires flexible
people capable of independent and continuous learning and aware of cultural,
social, and moral values. Soft skills are characteristics and abilities that help
achieve efficacy in the work environment, life and education. Most soft skills
have a human and social dimension and are related to human personality,
characteristics, behaviour and interactions. Soft skills include personal traits,
social attractiveness, language skills, personal values, positive attitudes,
awareness and sensitivity. Research shows that hard skills have only a 15%
effect on success, and the rest are achieved through soft skills. Soft skills have
far-reaching consequences, with obtaining a job and employment being the
most desirable. Soft skills are not only related to employability but also to
various discourses- (economic, social and human), and perspectives (global,
national and personal). Some experts compare soft and hard skills to
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computer soft and hardware and state that just as hardware cannot work
without the necessary software, hard skills are of little use without soft skills.

Therefore, planning and assessing soft skills is essential for students,
graduates and young professionals. Despite the importance of soft skills
assessment, many researchers are reluctant to address them due to their
ambiguity and complexity, leading to a lack of coherent information and
knowledge for planning and policy and decision-making in educational
development. The contribution of various aspects of soft skills in
employability showed that soft skills such as communication, critical
thinking, and problem-solving ability are crucial to the development of an
employee into a skilled professional. In recent decades, technical (i.e., hard)
skills were the only skills required for professional employment. However,
these skills alone are not sufficient for modern organizations with complex
environments, and graduates should acquire skills in teamwork,
communication, leadership, customer service, and problem-solving. Hard
skills include education, work experience, knowledge and the level of
expertise of the individual. In contrast, soft skills involve the personal
characteristics of professional prospects in people. The importance of
personal development in soft skills can be understood through relevant
studies. Stanford Research Institute, and Carnegie Mellon Foundation
investigations on the CEO’s of the top 500 companies showed that 75% of
long-term business success is achieved through soft skills and only 25%
comes from hard skills. In 2016, Forbes Magazine introduced skills that
managers found insufficient and unsatisfactory in graduates who have just
entered organizations and companies. Acquiring knowledge of life skills
creates positive attitudes and values, leading to desirable behaviour,
preventing problems, and improving mental health in society. Currently,
educational environments need to move towards meritocracy. The rapid
growth of technology and transformation and diversity in different
professions and specializations have led education officials to consider a
general revision in educational planning and, following the needs of the work
environment, equip learners with workplace ready soft skills along with hard
skills. In general, soft skills help people adapt and act positively to deal
effectively with their professional and daily life challenges. Soft skills are
increasingly viewed as fundamental to employability due to the changing
nature of global work.
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Importance of soft skills in the success among graduates and in the
workplace

There is no one trait or personal characteristic that makes a person more
successful than another, however there are certain non-academic attributes or
soft skills that give a person a competitive advantage in the labour market.
To be successful today, it seems it is necessary to have a personality
compatible with the organization’s culture, the right attitude to deal with
people and complex situations as well as the appropriate academic credentials
or technical skills (Sultana, 2014). The right attitude and the capacity to deal
with people and difficult situations are better performed when the individual
has soft skills, including teamwork, communication skills, critical thinking
and problem-solving skills, leadership skills, and conflict management.
Brungardt, (2011), Cobo, (2013), Robles (2012) emphasized that although
soft skills could be learned and acquired, they are more difficult to obtain
than hard skills. He explained that many companies do not want to invest in
providing training in soft skills since it is extremely challenging to quantify
the return on investment of this training and create an effective methodology
to measure them. However, (Gibb, 2014) posited a different view regarding
how interested employers are in assessing employees “soft skills. He asserted
that the measurement and evaluation of soft skills should be a mechanism
created by the employers and educational institutions to assess if an
individual has the need of soft skills. Marques (2013) contributed to the
discussion of soft skills when he stressed that soft skills are critical to
individuals who want to achieve leadership positions in their organizations.
To elaborate on this statement, Marques explained that world-wide known
leaders, such as Mahatma Gandhi, Mother Theresa, Martin Luther King, Jr.
and Pope John Paul 11 were spiritual and political leaders who were noted for
their soft skills or who were well equipped with soft skills. Robles (2012)
appeared to go further than some other scholars when she proposed that the
set of soft skills could be divided into two components: interpersonal or
people skills and personal or career attributes. Interpersonal or people skills
include things like patience, a sense of humor, friendliness, self-control,
empathy and warmth. The teaching of soft skills should be integrated into the
curriculum and evaluated independently from other goals in the curriculum
since more employers are demanding graduates who are better prepared with
soft skills. However, Anthony (2014) noted that educators have to face
significant challenges when integrating the teaching of soft skills into courses
to avoid sacrificing important course content. Also, the educational needs of
the typical college student and the corporate employee are continuously
changing thus, educators and external stakeholders need to stay up to date on
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the needs and required skills (Beard et al.,2008). Jackson (2013) added that
one challenge of curriculum design is bridging the gap between learning and
the application of skills. Lim,Lee,Yap,and Ling (2016) identified set of soft
skills that are highly rated by employers: a) analytical skills, b) strong
decision-making process, c) oral and written communication skills, d)
problem solving, e) teamwork skills, f) ability to gather information, g) ability
to work under pressure. Among all these skills, written and oral
communication skills were the most important skills that employers
identified as necessary for any new employee to be successful (Lim et al.,
2016). The desirable skills associated with oral communication were listening
attentively and performing well in client interviews and presentations. Other
scholars such as (Zhang, 2012) and (Beard et al.,2008), conducted
independent studies to identify what soft skills IT professionals and engineers
are required to have to be effective in their job performance and what the
appropriate methodology is to assess soft skills while people are still in
college. Zhang (2012) listed the following in order of importance: a) honesty
and integrity, b) communication skills, ¢) analytical skills, d) teamwork, €)
interpersonal skills, f) motivation, g) flexibility and adaptability, h) creative
thinking, i) organizational skills. According to (Remedios, 2012), there are
two categories of soft skills, 'the must have skills” and the "good to have
skills”. The ‘'must have” are the soft skills and the "good to have” are a subset
derived from the soft skills When considering what skills and characteristics
companies are looking for in a new employee, it appears valid that these four
skills should be part of the set of soft skills. (Remedios,2012) posited that
entrepreneurial skill is the ability to pursue business opportunities, develop
risk awareness and to create and innovate, all of which could be valuable for
an employee. Different scholars have seen the list of soft skills in different
contexts; however, the skills have the common outcome of aiding personal
growth, learning and employment success- (Gibb, 2014). (Brungardt, 2011)
posited that today’s employees from many spheres have less repetitive tasks
and much more autonomy in their work environment, which means that they
have to make more decisions, interact with more people, and communicate
effectively with people at different levels and noted that the term soft skills
is used in reference to teamwork skills. Job performance is enhanced when a
person has optimism, the ability to perceive emotions and has the proper
social skills. (Moon, Hur, 2011). People with these skills are more able to
accept challenges and overcome obstacles, solve work-related problems
(Slaski, Cartwright, 2003) and relate better with other employees. People with
the abilities to recognize, understand, and manage emotions in themselves
and others are predisposed to achieve high job performance. Goleman (1998)
stated that emotional intelligence gives the skills in the soft domain that make
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an individual more competitive in the work environment. Soft skills are even
more critical for success in difficult fields (Goleman, 1998). To be a top
performer, emotional intelligence skills must be in synergy with cognitive
skills. In the social competencies, (Goleman, 1998) stated that empathy is the
ability to identify other people’s feelings, needs and concerns. It also
encompasses helping others to develop skills and abilities to understand
diversity. (Salovey and Mayer 1993) defined social intelligence by describing

it as an expression of emotional intelligence. This definition provides a

framework for an individual to satisfactorily face challenging situations with

others based on the evaluation of verbal communication, body language and
the management of one’s own emotions, as well as other people’s emotions

(Salovey, Mayer, 1993).

Portland-based HR expert (Lori Kocon, 2022) advises that some of the
most common soft skills employers look for and assess candidates on include:
1. Strong work ethic—Are they motivated and dedicated to getting the job

done, no matter what? Will they be conscientious and do their best work?

2. Positive attitude—Are they optimistic and upbeat? Will they generate
good energy and good will?

3. Good communication skills—Are they verbally articulate and good
listeners? Can they make their case and express their needs in a way that
builds bridges with colleagues, customers and vendors?

4. Time management abilities—Do they know how to prioritize tasks and
work on a number of different projects at once? Will they use their time
on the job wisely?

5. Problem-solving skills—Are they resourceful and able to creatively
solve problems that will inevitably arise? Will they take ownership of
problems or leave them for someone else?

6. Being a team player—Will they work well in groups and teams? Will
they be cooperative and take a leadership role when appropriate?

7. Self-confidence—Do they truly believe they can do the job? Will they
project a sense of calm and inspire confidence in others? Will they have
the courage to ask questions that need to be asked and to freely contribute
their ideas?

8. Ability to accept and learn from criticism—Will they be able to handle
criticism? Are they coachable and open to learning and growing as a
person and as a professional?

9. Flexibility/adaptability—Are they able to adapt to new situations and
challenges? Will they embrace change and be open to new ideas?

10. Working well under pressure—Can they handle the stress that
accompanies deadlines and crises? Will they be able to do their best work
and come through in a pinch? To be successful in today’s world,
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employees must have an aptitude for interacting positively with
colleagues and customers as well as being able to analyse information.

Significance of soft skills

The goal of many college graduates is to find a job at a company in which
they can utilize  their hard skills and knowledge. However, based on
literature and the problem that has been reported it is perceived that college
graduates also need to have soft skills to stay and succeed at their work sites
(Anthony, Garner, 2016). Soft skills are critical not only to a person’s success
in the workplace but also to the company’s success and increased productivity
(DeKay, 2012, Jackson, 2009). The identification of the soft skills that recent
college graduates are lacking is imperative to enhance productivity, boost
economic growth, and reduce unemployment (Jackson, 2009, Robles, 2012).
According to the American Management Association (2010), soft skills are
often harder to teach and quantify than technical skills, but they are skills
most sought after when recruiters are assessing college graduates for open
positions. More and more organizations and companies worldwide are
looking to hire graduates who add immediate value and professionality and
require less training (Jackson, 2009). Nealy (2005) suggested that because
the 21% century workforce and classroom demographics have changed,
faculty members preparing future business leaders need to undergo a
transformation in order to provide students with skills that meet business and
industry demands. From an alternative perspective, (Loughry, Ohland and
Woehr 2014) suggested that today’s traditional age undergraduates, as
compared with previous generations, seem to have less well-developed social
skills that are used in face-to-face interaction with others because they have
grown up in the era of the Internet and social media.

2
2

a = 12

Source: Hart Research Associates (2006)
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Based on data collected by the Hart Research Associates scientists (2006),
the most important soft skill for any individual entering the workforce is
communication. Furthermore, findings implied that good communication
skills are the core for having good relationships in the work environment and
handling conflict resolution as well crucial in holding successful business
negotiations.

Essential soft skills in negotiation at the workplace

Negotiation is one of the most important skills you'll develop as a
businessperson. Most of the employers establish that soft skills — particularly
interpersonal skills, such as negotiation are sorely lacking in many new hires.
Successful negotiators rely on knowledge, intelligence, nerve and a host of
other communication and interpersonal skills. Honing and maximizing
people’s potential is what you need to do to succeed. (Colin Mc Roberts
2020) is an expert negotiator and consultant, who provides training through
his co-owned company Vasher McRoberts LLC. He says that there may not
be any skills more important than negotiation. Any job or task may depend
on other skills, but in general nothing is more consistently critical than the
interpersonal and strategic skills that contribute to effective negotiation.
Every negotiator has a different set of strengths and weaknesses and needs to
develop the skills to complement their own circumstances. For commaodity
buyers, for example, the most important skill may be knowing when to walk
away from a negotiation, an HR manager, on the other hand, will rely much
more heavily on communication and people skills. (Colin McRoberts, 2020).
To negotiate successfully, you need to understand not only the problem itself
but how the other negotiating party sees the problem. You need to look at
what their motivation is and what the best-case scenario for them would be.
One of the most important and underutilized skills, though, is the ability to
see the negotiation from the counterpart’s perspective, most negotiators never
really try to see the conversation from the perspective of the other side of the
table. It is important to remember that in any complex negotiation, it is not
possible to see the other side’s perspective completely accurately — there are
too many variables, including the unpredictable human element. The skill is
not to perfectly predict the other side’s beliefs or behaviour, but to get a
deeper insight into their perspective. Important is to push negotiators to
increase their insight into the negotiation, rather than simply relying on
assumptions or their memories of prior, similar negotiations. In other words,
if you haven’t had some new insight into this negotiation seen a way that is
different from your other negotiations, or identified a creative option you
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haven't tried before then you aren’t yet prepared to negotiate. At the end is
crucial to remember that in terms of improving your negotiating skill, the
point isn't to get the best deal possible. It is to understand your strengths and
weaknesses and to improve yourself.

Conclusion

Achieving success in personal and business life requires both hard and soft
skills. Hard skills are commonly defined as the technical requirements for a
specific job and soft skills are non-technical skills that help people manage
themselves and interact with others positively. The incorporation of soft skills
development into educational programs could help educational systems adapt
and cope better with the challenges of the 21% century at present and in the
future. Soft skills fulfil an important role in shaping an individual’s
personality by complementing hard skills. Soft skills are of critical
importance for successful academic and professional performance.
Therefore, incorporating soft skills into university curricula through
innovative teaching approaches is necessary to transfer graduates
successfully into the workplace. In the paper we focused and gave concrete
examples of soft skills and described the importance of their use in the
companies and organizations especially when it comes to graduates and
young employees. More emphasis was given on the importance of
communication skills used in business negotiations considered to be crucial
and inevitable for creating optimal working atmosphere. With increasing
importance of the use of technologies and artificial intelligence there is no
doubt that the use of soft skills will not be neglected and the emphasis of its
importance will increase as well.
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Autonomes Fremdsprachenlernen in der digitalen Welt
Autonomous Foreign Language Learning in the Digital
World

Jana Kucharova

Abstract

Autonomes Fremdsprachenlernen in der digitalen Welt. Das Thema des
autonomen Lernens ist im Bereich der Didaktik schon ein etabliertes
Phénomen. In der letzten Zeit, vor allem nach der Corona-Krise wird dieses
Thema besonders diskutiert, denn es hat sich gezeigt, dass es notig ist, dass
Lernende mehr Selbstindigkeit beim Lernen und auch mehr Verantwortung
fiir ihren eigenen Lernprozess iibernehmen. Das Ziel dieses Beitrages ist
darauf einzugehen, was autonomes Fremdsprachenlernen bedeutet und
welche Rolle dabei die Digitalisierung spielt.

Schliisselworter: autonomes Lernen, digitale Medien, Digitalisierung,
Fremdsprachenlernen, Fremdsprachenunterricht.

Abstract

Autonomous Foreign Language Learning in the Digital World. The topic
of autonomous learning is already an established phenomenon in the field of
didactics. Recently, especially after the corona crisis, this topic has been
particularly discussed because it has become clear that it is necessary for
learners to be more independent when learning and also to take more
responsibility for their own learning process. The aim of this article is to
address what autonomous foreign language learning means and what role
digitalization plays in it.

Keywords: Autonomous Learning. Digital Media. Digitalisatiom. Foreign
Language Learning. Foreign Language Teaching.

Einfiihrung

Der Fremdsprachenunterricht ist ein sehr dynamisches Phéanomen, denn er
muss sich immer stindig weiterentwickeln, abandern und vor allem auf neue
Herauforderungden der Zeit und der Lebensweise der Menschen reagieren.
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Obwohl die Beherrschung von mehreren Fremdsprachen heutztage zur
Selbstandigkeit gehort, ist es in der Unterrichtspraxis oft schwierig, Lernende
zum Fremdsprachenlernen zu motivieren und sie im Unterricht zu aktivieren.
Es gibt dazu verschiedene Unterrichtsmethoden, -mittel und -formen. Eine
dieser Formen stellt das Thema dieses Beitrags dar. Autonomes Lernen kann
namlich auch als eines der Mittel zur Aktivierung der Lernenden dienen.
Beim autonomen oder auch selbstgesteuerten oder selbstregulierten Lernen
bezieht sich die Aktivierung der Lernenden nicht nur auf ihre aktive
Teilnahme am Unterrichtsgeschehen, sondern auch auf ihre schrittweise
Ubernahme der Verantwortung fiir ihren eigenen Lernprozess und fiir die
erfolgreiche Erreichung der Ergebnisse dieses Prozesses auf dem
entsprechenden Niveau.

Autonomes Lernen wird in diesem Beitrag mit einem weiteren immer
mehr im Vordergrund stehenden Phdnomen der Digitalisierung in
Verbindung gesetzt. Digitalisierung bietet den Lernenden und auch den
Lehrkréften unzéhlige Moglichkeiten von verschiedenen Medien, Tools oder
Materialien, die man jederzeit und von {iberall benutzen kann, wodurch das
Lernen nicht nur mobil, sondern auch effektiv werden kann.

Das Hauptziel dieses Beitrages besteht darin, Schliisselbegriffe zu diesem
Thema zu kldren und auf den Aspekt der Digitalitdt in Bezug auf autonomes
Fremdsprachenlernen aufmerksam zu machen. AuBlerdem ist es wichtig, die
Bereiche zu benennen, in denen die Digitalitit beim autonomen
Fremdsprachenlernen von Vorteil sein kann.

Obwohl diese Themen im Bereich der Didaktik schon etabliert sind,
bieten sie immer neue Kontexte, Perspektiven und Impulse fiir die Forschung
an. Diesr Beitrag fasst ausgewdhlte Aspekte des autonomen
Fremdsprachenlernens unter  Beriicksichtigung der Digitalisierung
zusammen.

Autonomes Fremdsprachenlernen

Laut Knowles (1975: 5) kann autonomes Lernen als ein Prozess verstanden
werden, bei dem Einzelpersonen mit oder ohne die Hilfe einer anderen
Person, in der Regel einer Lehrkraft, Malnahmen initiieren, um ihre eigenen
Lernbediirfnisse zu diagnostizieren, Ziele zu setzen, geeignete
Informationsquellen zu identifizieren und mit ihnen zu arbeiten, eigene
Lernstrategien zu wéhlen und sie anzuwenden und Ihre erzielten Ergebnisse
zu bewerten. Bimmel und Rampillon (2000: 33—34) betonen, dass man vom
autonomen Lernen in dem Fall sprechen kann, wenn Lernende zentrale
Entscheidungen tiber ihr Lernen treffen (z. B. was sie lernen wollen, wie sie
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beim Lernen vorgehen, welche Materialien und Hilfsmittel sie beim Lernen
verwenden, welche Lernstrategien sie anwenden, ob sie einzeln oder in der
Gruppe lernen, wie sie ihre Lernzeit einteilen, wie sie iiberpriifen, ob ihr
Lernprozess erfolgreich war usw.). Koksal (2018: 794) fiihrt den Begriff des
autonomen Lernens in den Kontext der lebenslangen Bildung ein und
autonomes Lernen stellt laut ihm einen Teil der lebenslangen Bildung dar.
Aufgrund dieser drei ausgewidhlten Verfassungen des autonomen Lernens
lasst sich zusammenfassend sagen, dass es die Lernenden selbst sind, die
ihren eigenen Lernprozess initiieren, verwalten und auch seinen Erfolg
iiberpriifen. Sie stehen im Mittelpunkt als Subjekt des Bildungsprozesses und
tibernehmen nicht nur die Initiative, sondern auch die damit verbundene
Mitverantwortung fiir den Ablauf ihres Lernprozesses.

Im Kontext des Fremdsprachenlernens ist der Begriff des autonomen
Lernens kein neues Phinomen. Burwitz—Melzer et al. (2016: 367-371)
behaupten, dass Lernerautonomie und selbst gesteuertes Sprachenlernen im
Alltag des Fremdsprachenunterrichts héufig als Synonyme oder als
unmittelbar zusammengehdrige Begriffe verstanden werden. Die Autoren
sehen diese Auffassung als problematisch und weisen auf zwei Tendenzen in
der Forschung hin:

1. Lernerautonomie wird als Voraussetzung fiir selbst gesteuertes Ler-

nen verstanden.

2. Durch selbst gesteuertes Lernen kann die Lernerautonomie von

Lernenden gefordert werden.

Daraus kann die Schlussfolgerung gezogen werden, dass es im Bereich des
Fremdsprachenunterrichts notwendig ist, die Lernerautonomie-Begriffe zu
reflektieren, und den Unterricht entsprechend zu gestalten. Individualisierte
Lernerautonomie-Begriffe bilden generell eher eine Basis fiir einen
Fremdsprachenunterricht, in dem das individuelle selbst gesteuerte Lernen
eine grofle Rolle spielt. Daher sprechen die oben angefiihrten Autoren auch
von sozialen Lernerautonomie-Begriffen, die methodisch-didaktische
Arrangements erfordern, die Gruppen- und Projektarbeit in den VVordergrund
stellen. AuBerdem muss bei der Umsetzung der autonomen Elemente in die
Fremdsprachenunterrichtspraxis ~ darauf  geachtet = werden,  dass
Autonomiepotenziale realistisch eingeschétzt werden (z. B. in Bezug auf
Rahmenvorgaben usw.).

Von der Komplexitidt und Vielfiltigkeit des Begriffs des autonomen
Lernens in Bezug auf das Sprachenlernen zeugt auch die Auffassung dieses
Themas von Berger, Darn und Winter (2023: 16-37). Diese Autoren stellen
die folgenden Aspekte vor, die man bei der Umsetzung des Konzeptes des
autonomen Lernens in die Praxis des Sprachenlernens beachten muss:

1. Eine veridnderte Rolle von Lehrkriften und Lernenden,
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2. Lernen unterstitzen durch Scaffolding ( ,,Geriist“ oder
,Baugeriist*),

3. Verwendung der Zielsprache,

4. Anpassung des Klassenzimmers (der Lernumgebung),

5. Materialien,

6. Aktivititen — Umbrella tasks (offene Aufgaben),

7. Ablauf und Struktur der Arbeit in der Lerngruppe:

a. Lehrerzeit oder Teacher time — die Lehrkraft legt die
Tagesordnung fest, gibt thematischen oder methodischen
Input oder stellt neue Materialien und Aktivititen vor, aus
denen Lernende anschlieBend auswihlen kénnen.

b. Schiilerzeit oder Student’s time — Lernende steuern ihre
eigenen Lernprozesse.

c. Gemeinsame Zeit oder Together time —am Ende der Unter-
richtseinheit, Teilung von Beobachtungen, Reflexionen
und Arbeitsergebnissen in der Lerngruppe.

8. Dokumentation und Evaluation des Lernens.

Das autonome Lernen lauft in der Praxis in drei Phasen ab. Die erste Phase
stellt die Planung des Unterrichts- und Lernprozesses dar, die zweite Phase
stellt die Durchfiihrung dieses Prozesses dar und die dritte Phase ist die
Evaluation, der Riick- und Ausblick darauf, was durchgefiihrt wurde und was
als Néchstes durchgefiihrt werden soll.

Das Autonomiekonzept im Bereich des Fremdsprachenunterrichts
unterstiitzt auch die Neurodidaktik. Grein (2013: 35-69) hilt es fiir wichtig,
dass Lehrkrifte die Lern- und Gedéchtnisstile ihrer Lernenden kennen, so
dass sie ihnen verschiedene Zugidnge anbieten oder das Lernen und die
unterschiedlichen Stile an sich bewusst thematisieren. Die Lehrkrifte miissen
sich ganz explizit dariiber bewusst sein, dass Lernende nicht so auf
effektivsten lernen wie er oder sie selbst. Deshalb kann fiir den konkreten
Unterricht lediglich ein Methodenmix mit Beriicksichtigung der
Wahrnehmungskanile vorgeschlagen werden. Mehrkanaliges Lernen wird
als handlungsorientiertes, ganzheitliches Lernen mit allen Sinnen verstanden.

Klippert (2022: 66) betont aber, dass der heutzutage geforderte
kompetenzorientierte Unterricht darauf angewiesen ist, dass das selbstindige
Lernen Platz greift und funktioniert. Ob es funktioniert, hingt laut dem Autor
davon ab, ob und inwieweit die nétige Bereitschaft und Fahigkeit zum
selbstorganisierten Lernen bei Lernenden entwickelt sind. Ausgehend von
dieser Behauptung ist es notig darauf aufierksam zu machen, dass Lernende
zum autonomen Lernen langsam und schrittweise gefiihrt werden miissen.
Dabei ist die Rolle der Lehrkraft von groBer Bedeutung. AuBerdem gibt es
verschiedene Mittel, die Lernende dazu motivieren konnen, sich selbst mit
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dem Lernstoff zu beschéftigen. Eines dieser Mittel stellt auch der sinnvolle
Einsatz von digitalen Medien in den Unterricht.

Fremdsprachenunterricht und Digitalisierung

In der letzten Zeit werden alle Lebensbereiche stark durch Digitalisierung
gepragt. Das Phanomen der Digitalisierung bringt mit sich viele Vorteile aber
auch viele Herausforderungen, mit denen man sich auseinandersetzten muss.
In Bezug auf den Unterricht hat das Thema Digitalisierung vor allem in
Zeiten von Lockdown, Homeoffice und Homeschooling rasant an Bedeutung
gewonnen. Rupp, Meier und Wittmann (2021: 4) weisen darauf hin, dass die
Verdnderungen, welche Digitalisierung mit sich bringt, die gesamte
Menschheit betreffen und genauso bedeutsam und entscheidend sind wie z.
B. der Klimawandel. Laut diesen Autoren haben es aktuell wir, Menschen, in
der Hand, welche Richtung die Entwicklung nimmt.

Kole¢ani-Len¢ova et al. (2018) behauptet, dass die heutigen Lernenden
zu der Generation gehéren, die schon seit ihrer frithen Kindheit mit neuen
Technologien aufgewachsen ist. Prensky bezeichnet diese Generationa als
,»Digital Natives* (Prensky 2001: 1).

Der Fremdsprachenunterricht ist auch einer der Bereiche, die durch
Digittalitit sehr stark geprigt sind. Der richtige Einsatz von digitalen Medien
bringt viele Vorteile. Auf dieser Stelle wird auf zwei groe Vorteile der
Digitalisierung eingegangen.

1. Die Digitalitit bietet den Zugriff zu verschiedene Unterrichts- und
Lernmaterialien.

2. Die Digitalitdt unterstiitzt Lernende dabei, dass sie verbesserte
Lernerfahrungen gewinnen.

AuBerdem ist die Tatsache wichtig, dass Lehrkrifte und Lernende
standigen Zugriff zur Zielsprache haben. ,,Die schnelle Entwicklung der
Kommunikationstechnologien hat die Sprachpddagogik und den
Sprachgebrauch veridndert, und damit ermdglicht sie neue Formen von
Diskurs, Autorschaft und neue Moglichkeiten Gemeinschaften zu griinden
und sich an ihnen zu beteiligen (Kern 2006: 183). Die Technologie
verbessert nicht nur die Lernerfahrungen beim Sprachenlernen, sondern tragt
auch dazu bei, das das schon bestehende Verstandnis vom Wesen der Sprache
neu geformt wird: Sprache ist nicht mehr ein festes System, sondern sie ist
dynamisch, andert sich stédndig und wird von denen gedndert, die sie
verwenden (Larsen-Freeman, Cameron, 2008). Dank der Technologie kann
die Dynamik der Sprache noch mehr zum Ausdruck kommen.
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Auch Burwitz—Melzer et al. (2016: 472-473) sind der Meinung, dass
Digitalisierung im Kontext des Fremdsprachenunterrichts ein aktuelles
Thema ist. In diesem Zusammenhang weisen die Autoren darauf hin, dass
sich die Bereitstellung von Moglichkeiten zur Aktualisierung,
Individualisierung und Adoption des Materials und zur Kooperation von
Lernenden mit Aufkommen der digitalen Medien wesentlich verdndert hat.
Es gibt z. B. Lernsoftwares, die sich stidrker an individuelle Lernende
anpassen, digitale Lehrwerke, ergdnzende Materialien. AuBerdem wird
versucht, soziale Netzwerke als Orte, an denen Lernende sich iiber fiir sie
relevante Gegenstidnde verstdndigen und dabei parallel Sprache lernen, in
Lehrwerke zu integrieren. Lehrwerke miissen heutztage mitbedenken, dass
Lernenden iber Smartphones oder Computer jederzeit Zugriff auf
sprachliches ~ Material aller  Art und auf unterschiedliche
Kommunikationsmoglichkeiten in der Zielsprache haben. Eine offene Frage
fiir diese Autoren ist aber z. B., wie das fiir die Entwicklung von Lehrwerken
produktiv gemacht werden kann und ob oder inwieweit das Sprengen der
Grenzen des Klassenzimmers digital in Lehrwerke integriert werden kann.

Lammar (2013: 12—13) beschéftigt sich vor allem mit Internet und betont,
dass in dieser Technik das enorme Potential steckt und das Internet eine
Schatzkammer des Wissens und Lernens darstellt. Man muss aber lernen, wie
man sie richtig nutzt. In Bezug auf das Fremdsprachenlernen nennt er einige
Webseiten (Lammar 2013: 139-145) mit verschiedenen Tools oder
Hilfsmitteln zum Erwerb oder zur Entwicklung von
Fremdsprachenkenntnissen und  -fertigkeiten (z. B. konstenfreie
Onlinesprachkurse, interaktive Ubungen, Statistiken, Artikel, Grafiken,
Wissensspiele, Prasentationsvideos usw.). Der Autor (Lammar, 2013: 155—
158) macht in diesem Kontext aber auch auf einige Gefahren (finanzielle
Betriigereien, Verbreitung von Schadstoffsoftware, Mobbing usw.)
aufmerksam, mit dem Ziel, einen echten Nutzen aus dem Internet zu ziehen.

Zusammenfassend ldsst sich sagen, dass der Fremdsprachenerwerb durch
Digitalisierung auf jeden Fall sehr positiv beeinflusst werden kann, wenn man
die Medien oder Tools richtig in die Unterrichts- und Lernpraxis einsetzt. Die
Aneignung, wie man mit verschiedenen Medien richtig umgeht, also die
Entwicklung von  Medienkompetenz  muss also mit  dem
Fremdsprachenunterricht und -lernen fest verbunden sein.

Lernerautonomie und Digitalisierung

Versucht man das Thema der Lernerautonomie im Bereich des
Fremdsprachenunterrichts mit dem der Digitalisierung zu verbinden,
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entstehen dabei einige Fragen. Fiir Burwitz—Melzer et al. (2016: 472—473) ist
es eine offene Frage, ob und inwieweit die Digitalisierung zu einer Starkung
des autonomen Lernens beitragen kann. Zweifelsohne fiihrt sie zu einer
stirkeren Selbstbestimmung im Hinblick auf Zeit und Ort des Lernens, die
zumeist unter dem Begriff M-Learning, bzw. mobiles Lernen diskutiert wird.
Einen echten Beitrag zur Stirkung von Lernerautonomie wird die
Digitalisierung nur dann leisten konnen, wenn sie dariiber hinaus den
Lernenden Zugang zu groBerer Selbstbestimmung ihrer Lernwege und
-gegenstande verhalt.

Schmidt (2005) behauptet, dass auch fiir den Bereich des schulischen
Fremdsprachenunterrichts eine Verdnderung der Lernkultur gefordert wird.
Was das autonome oder selbstgesteuerte Lernen betrifft, ist er der Meinung,
dass Phasen des weitestgehend selbstgesteuerten, handlungsorientierten oder
entdeckenden = Lernens  verstirkt an  Stelle der  rezeptiven
Informationsaufnahme treten miissen und dass Lernende somit mehr als
Subjekte und nicht ausschlieSlich als Objekte des Lernprozesses sind.
Selbststeuerung beim Lernen im Bereich des Fremdsprachenunterrichts muss
aber durch geeignete Situationen herausgefordert werden. Diese Situationen
schafft man, wenn man mehrere Aspekte beriicksichtigt:

1. Geeignete  Unterrichtsmethoden:  Wichtig ist,  solche
Unterrichtsmethoden zu schaffen, die Lernende Freiheitsgrade
fir eigene Entscheidungen -einrdumen bzw. die eigene
Entscheidungen und Verantwortungsiibernahme von Lernenden
verlangen (z. B. Stationenarbeit, Wochenplanarbeit,
Projektmethode, entdeckendes Lernen oder Freiarbeit). Es muss
also darum gehen, einen Wechsel von lehrerzentrierten zu
lernerzentrierten Aktivititen durchzufiihren. Diese Aktivititen
stellen aber kooperative Lernsituationen dar, was auf die
Bedeutung von verstarkter sozialer Interaktion der Lernenden
untereinander im Fremdsprachenunterricht hinweist. Das
bedeutet, dass das autonome (selbstgesteuerte)
Fremdsprachenlernen auf jeden Fall nicht issoliert betrachtet
werden darf, sondern als ein fester Bestandteil der kooperativen
Acrbeit, des sozialen Lernens in den einzelnen Lerngruppen.

2. Verénderte Rolle der Lehrkraft: Wie schon oben angefiihrt wird,
muss man in Bezug auf die Lernerautonomie der Rolle der
Lehrkraft erweitern — sie soll die Lernprozesse von Lernenden
eher helfend statt bewertend, anregend statt belehrend und
moderieren statt steuernd begleiten und ihnen dabei helfen,
Lernen zu lernen.
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3. Lernumgebung: eine neue und moderne Arbeitsweise im
Unterricht erfordert auch addquate Lernumgebung. Um autonom
und selbstverantwortlich arbeiten zu kénnen, braucht man eine
komplexe, reiche und authentische Lernumgebung. Ein solches
Arbeitsraum bietet sehr viele Freiheitsgrade an: sei es im
Hinblick auf Lern- und Arbeitsprozesse oder auf
unterschiedliche Informationsangebote und Lernressourcen.
Dadurch wird auch die Motivation von Lernenden erhéht und sie
arbeiten dann effektiver. Zu den fiir selbstgesteuerte
Lernprozesse sinnvollen und geeigneten Informationsangeboten
oder —quellen fiir das Fremdsprachenlernen gehoren einerseits
traditionelle Medien (z. B. Worterbiicher, Lexika, Zeitungen
oder Video- und Audiomaterialien usw.), andererseits neue
Informations- und Kommunikationstechnologien (z. B. das
WWW, E-Mail- und Chat-Anwendungen, multimediale
Enzyklopédien oder Lernprogramme usw.).

Aus den angefiihrten Aspekten des autonomen Fremdsprachenlernens in
Bezug auf Digitalitat lasst sich sagen, dass neue Medien ein grofies Potential
fur die Unterstiitzung selbstgesteuerten Fremdsprachenlernens darstellen und
anbieten. Den groBiten Beitrag konnen die neuen digitalen Medien vor allem
als Lernressource leisten. Allerdings ist es aber wichtig, dass die Lehrkrofte
das jeweilige Potential erkennen und es durch eine geeignete Didaktik
sinnvoll  nutzen. Dann  erwerben sie die Fahigkeit, ihren
Fremdsprachenunterricht durch die Verwendung dieser neuen Medien zu
einer sinnvollen Bereicherung fremdsprachlicher Lernprozesse zu machen.
AuBerdem ist es wichtig, dass Lehkrifte ihre Lernenden dazu fithren und
dabei begleiten, dass sie selbst (beim autonomen Lernen) die digitelen
Medien angemessen, effektiv und sinnvoll benutzen.

Fazit

Fremdsprachenlernen, autonomes Lernen, Authentizitit, oder Digitalitét sind
im Rahmen der Fremdsprachendidaktik etablierte Begriffe. Ihre gegnseitigen
Verbindungen und Zusammenhénge bieten aber immer neue Perspektiven an,
unter denen man diese Phdnomene betrachten und wahrnehmen kann. In der
sich stets entwickelnden Gesellschaft ist es immer wichtig, die angebotenen
Maoglichkeiten richtig und sinnvoll in den Unterricht einzusetzen, so dass sie
als geeignete Mittel zum Erwerb neuer Kenntnisse, Fertigkeiten,
Einstellungen und Komepetenzen gelten. Nur dann kénnen sie ihren Beitrag
leisten und den Unterricht bereichern und effektiver machen.
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Aus den oben angefiihrten theoretischen Grundlagen zum Thema ist es
klar, dass die Digitalitit den autonomen Fremdsprachenunterricht
unterstiitzen kann. Es ist aber wichtig, die Moglichkeiten und Bediirfnisse der
konkreten Lerngruppe zu beachten, damit die iibertriebene oder unterschitzte
autonome Arbeit mit digitalen Medien nicht kontraproduktiv wird. Vor dieser
schwierigen Aufgabe, das richtige MaB des Einsatzes der Autonomie und der
Digitalitdt im Fremdsprachenunterricht in der jeweiligen Lerngruppe zu
erkennen, stehen vor allem die Lehrkriafte. Dadurch wird die Rolle der
Lehrkraft wichtiger und starker.

Die autonome Arbeit mit digitalen Medien ist auch eine grofe
Herausforderung fiir Lernende. Oft haben sie (z. B. mit einigen Tools) wenig
Erfahrungen und miissen zuerst lernen, wie man die Medien richtig, sinnvoll
und effektiv einsetzt. Dadurch aber wird der Fremdsprachenunterricht
facheriibergreifend und kompetenzorientiert, denn er tragt zur Entwicklung
von medialer (digitaler) Kompetenz der Lernenden, die auch in anderen
Féchern (oder Lebensbereichen) einsetzbar ist.

Zusammenfassend ldsst sich also sagen, dass das autonome
Fremdsprachenlernen mit dem richtigen und sinnvollen Einsatz von digitalen
Medien nicht nur zur Entwicklung von fremdsprachlichen Kompetenzen
beitrdgt, sondern auch zur Entwicklung von allgemeinen Kompetenzen der
Lernenden, also zu ihrer Personlichkeitsentwicklung, was neben dem Erwerb
von Kommunikationfahigkeit auch zum obersten Ziel der kommunikativen
Fremdsprachendidaktik gehort.
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Globalizacia a multikultira v Nemecku
Globalization and multiculturalism in Germany

Blanka Dénesi

Abstrakt

Globalizicia a multikultira v Nemecku. Globalizacia a multikulturalizmus
zasadnym spésobom ovplyvituju jazykove a kulturne dynamiky v modernych
spolocnostiach, pricom Nemecko, ako krajina s vysokym podielom
migrantov, predstavuje unikdatny pripad jazykového prispésobenia a
hybridizacie. Tento text sa zameriava na ulohu jazyka v procese integrdcie
migrantov do nemeckej spolocnosti a skuma interakcie medzi réznymi
Jazykovymi skupinami, ktoré vedii k vzniku novych jazykovych variantov, ako
je ., Kiezdeutsch“. Tento variant nemeckého jazyka vznikol v multietnickych
mestskych komunitach a predstavuje priklad etnolektu, kde sa zlucuju prvky
nemciny s jazykmi migrantov, ako su turectina, arabcina alebo rustina.
Analyza ukazuje, ako tento jazykovy fenomén odraza dynamiku
multikultiurnej spolocnosti, zdaroven vSak celi stigmatizdcii a je spdajany s
nizkym vzdelanim a socialnym znevyhodnenim. Kiezdeutsch ukazuje, ako
Jjazykova hybridizacia méze podporit socidlnu integrdciu, ale tiez vytvdra
vyzvy v rdmci SirSej spolocenskej prijatelnosti a jazykovych politik. Jazykové
kurzy a integracné programy su kliicové pre zlepSenie jazykovej kompetencie
migrantov, avSak bez dalSej podpory méze dochddzat k problémom s plnou
integraciou, najmd v pripade starSich migrantov alebo tych, ktori celia
ekonomickym a socialnym prekazkam.

Kracové slova: integracia, jazyk a kultura, migracia, jazykova hybridizacia,
diverzita, globalizacia

Abstract

Globalization and multiculturalism in Germany. Globalization and
multiculturalism significantly influence language and cultural dynamics in
modern societies, with Germany, as a country with a high proportion of
migrants, representing a unique case of linguistic adaptation and
hybridization. This text focuses on the role of language in the process of
integrating migrants into German society and examines the interactions
between different language groups that lead to the emergence of new
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linguistic variants, such as "Kiezdeutsch." This variant of the German
language developed in multi-ethnic urban communities and serves as an
example of an ethnolect, where elements of German merge with migrant
languages, such as Turkish, Arabic, or Russian. The analysis shows how this
linguistic phenomenon reflects the dynamics of a multicultural society, but
also faces stigmatization and is associated with low education and social
disadvantage. Kiezdeutsch demonstrates how language hybridization can
support social integration, but also creates challenges within broader social
acceptance and language policies. Language courses and integration
programs are crucial for improving migrants' language competence;
however, without further support, issues with full integration may arise,
particularly for older migrants or those facing economic and social barriers.

Keywords: Integration, language and culture, migration, linguistic hybridi-
zation, diversity, globalization

Uvod

Definicia globalizdacie a multikulturalizmu

Globalizacia je proces prepojenia sveta prostrednictvom zdielania
ekonomickych, kultarnych a socidlnych prvkov medzi r6znymi krajinami a
narodmi. Tento fenomén zahina rastucu integraciu globalnych ekonomik,
vymenu informacii, tovarov a sluzieb, ako aj migraciu obyvatelstva.
Globalizacia vedie k vySSej prepojenosti a vzajomnej zavislosti medzi
narodmi, ¢o modze posilnit’ hospodarsky rast, ale aj priniest’ vyzvy, ako su
socidlne nerovnosti a kultarne napitie. Avsak proces globalizacie znizuje
vyznam toho, kde sa nachadza konkrétne teritorium, ¢i uz ide o obchod,
investicie alebo cestovanie. S poklesom transakénych nakladov,
efektivnej$imi komunikanymi technolégiami a uvolnenim pohybu kapitalu
sa nase moznosti rychlo zvySuju. MéZeme predavat’ a nakupovat’ vyrobky a
sluzby od zahrani¢nych producentov, pracovat’ pre zamestnavatel'ov mimo
nasho regionu a vyuzivat’ kultury SirSicho sveta. Tieto zmeny oslobodzujt
nase myslenie, podporuju tizbu po vicsej slobode a aktivite. Moznost’
vyberat’ si zo SirSich moznosti zvySuje nasu schopnost’ riadit’ vlastny zivot,
¢o vedie k rastu prosperity (Norberg 2006:10).

Multikulturalizmus oznaduje ideologiu alebo politicky pristup, ktory
podporuje  koexistenciu  roéznych kultir v  jednej  spolocnosti.
Multikulturalizmus uznava a oslavuje kultirnu réznorodost’, priCom
podporuje rovnost medzi jednotlivymi etnickymi a kultirnymi skupinami.
Tento pristup kladie doéraz na reSpekt k odlisSnym tradiciam a jazykovym
identitdm v ramci jednej spolocnosti, pricom hlavnym cielom je zabezpecit’
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harmoéniu a integraciu medzi réznymi kultrami. "Multikultirnost’ a s fiou
spojené medzikultirne porozumenie sa moze rozvijat’ len v prostredi, kde
panuje pocit bezpecia. Kultary, ktoré sa stretavajii a komunikuju, musia mat’
istotu, Ze sa navzajom neohrozuju a ze pripadné konflikty vyplyvaji najma z
predsudkov, zvykov ¢i ideologii* (Mistrik 2006: 30).

Jazyk a kultira v kontexte Nemecka

Globalizacia prindsa zvySenu konkurenciu medzi §tatmi v oblasti lokalizacie.
Jazyk zohrava v dnesnom globalnom svete vel'l rolu. Nemecky jazyk sa meni
v Case, ktory je poznaceny migraciami, multikultiirnost'ou, viacjazy¢nostou
a neregulovanou integraciou, ovel'a rychlejsie a trvacnejsie, neZ tomu bolo
kedykol'vek predtym. Meni sa predovSetkym ustna, nemeckd Standardna
hovorova rec.

Jazyk a kultara su neoddelitel'ne prepojené, najmé v kontexte migracnych
spolo¢nosti, akou je Nemecko. Ked sa migranti usadia v novej krajine,
prichadzaji do kontaktu s dominantnym jazykom hostitel'skej spolocnosti,
ktory sa stava kl'iovym nastrojom integracie. V Nemecku je nemcina
hlavnym prostriedkom spoloc¢enského a ekonomického zaclenenia, zatial’ co
rodné jazyky migrantov zostavaju dolezitym prvkom ich kultirnej identity.
Tento text sa zameriava na Glohu jazyka v procese integracie a skima, ako sa
rozne jazykové skupiny prispdsobuju nemeckej kultire, pricom analyzuje
interakciu medzi rodnymi jazykmi a nemcinou. Mnoho jazykov sa do
Nemecka dostalo predovsetkym migracou a nasledujuce generacie sa ich
Casto ucia v rodine. To je dovod, preco mnohé deti v Nemecku uz hovoria
viacerymi jazykmi, ked’ nastupuju do $kolky alebo skoly.

Uloha jazyka v procese integrdcie

Zname vyrok ,,Myslim, teda som* od filozofa René Descartesa naznacuje, Ze
identita je neoddelitelne spojena s jazykom, pretoze jazyk a myslienky s v
neustalom vztahu. Volba hovorit’ uréitym jazykom alebo vstapit do
jazykového spoloCenstva odraza myslenie a ideologické presvedcenia
jednotlivca. Tymto spdsobom rozhodnutie o jazykovej prislusnosti zaroven
znamena rozhodnutie prijat’ kultGru tejto komunity. Jazyk a kultura st
neoddelitelné — kazdé jazykové spoloCenstvo ma svoj vlastny pohlad na
realitu Zivota.

Znalost’ dominantného jazyka je pre migrantov nevyhnutnd, pretoze jazyk
plni ustrednu tlohu v mnohych aspektoch ich zivota, vratane zamestnania,
vzdelania a socialnej participacie. V Nemecku je integracia do spolo¢nosti
podmienena najmé schopnostou komunikovat’ v nemcine. Nemecka vlada si
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je vedoma dolezitosti jazyka a preto vytvara rozne jazykové programy, ktoré
su Casto povinné pre novych pristahovalcov. Jazykové kurzy su sucast'ou
integracnych politik, ktoré maju pomoéct’ migrantom prekonat’ jazykovu
bariéru a lepSie sa adaptovat’ na nemecku spolo¢nost’. Jazyk zohrava kI'i¢ova
tlohu v integraénych politikich Nemeckej spolkovej republiky. Statne
integracné programy naznacuju, Ze len spolo¢ny jazyk modze zabezpecit
socialnu sudrznost’ v spolo¢nosti (Plutzar 2010:123 ).

Jazykovy tréning umoznuje migrantom pochopit’ nielen zakladna
komunikéciu, ale aj $irsi kontext kultirnych hodnét a noriem. Vd’aka znalosti
nemc¢iny mozu lepsie porozumiet’ pravidlam a zvyklostiam spolo¢nosti, ako
aj efektivne spolupracovat’ s miestnymi institaciami. Na druhej strane,
znalost’ jazyka pomaha znizovat' predsudky voéi migrantom, pretoze
umoziuje lep$iu komunikaciu a zblizovanie medzi réoznymi komunitami.
Jazykové nedostatky mézu ovplyvnit' uz samotné ziskavanie I'udského
kapitalu potrebného pre pracovny trh, predovsetkym v oblasti skolskych
vysledkov a s nimi stvisiacich skolskych kariér, ¢o znamena, ze jazyk moze
mat’ priamy, ale aj nepriamy vplyv na integraciu na pracovnom trhu (Esser
2006).

Prispésobenie sa roznych jazykovych skupin nemeckej kultire

Proces prisposobenia sa nemeckej kultiire zahfia rozne aspekty, pri¢om jazyk
hra v tomto procese kI'icovu ulohu. Rozne etnické skupiny sa stretavaju s
réznymi vyzvami, ked’ sa snazia osvojit' si nemecky jazyk a zaroven si
uchovat’ svoj rodny jazyk. Dvojjazyénost’ sa stava Coraz beznej$im javom,
ked’ sa migranti snazia vyvazit’ pouzivanie nemciny v $kole a praci, zatial’ ¢o
doma hovoria rodnym jazykom. V Nemecku ma jazyk zasadny vyznam pre
uspesnu integraciu migrantov do spolo¢nosti. Znalost’ nemciny je kI'ai¢ovym
faktorom pre pristup k vzdelaniu, pracovnym prilezitostiam a spolo¢enskym
interakcidm. Nemecka vlada preto venuje velkdl pozornost jazykovej
integracii, ktora sa povaZuje za zakladny krok pre socidlne zaclenenie
migrantov. Jazykové kurzy a integracné programy su organizované vladnymi
inStiticiami, ako aj neziskovymi organizaciami, a st neoddelitelnou
sucast'ou integracnych planov.

V roku 2005 Nemecko zaviedlo novy zakon o imigracii
(Zuwanderungsgesetz), ktory zvyraznil dolezitost’ jazykovych kurzov pre
novoprichddzajucich migrantov. Tieto kurzy maji migrantom pomoct
zvladnut' zékladné jazykové znalosti potrebné na komunikdciu v
kazdodennom zivote a na pracovisku. V poslednych rokoch sa jazykové
kurzy stali povinnymi pre vacsinu migrantov, ktori chcu ziskat’ trvaly pobyt.
Uspesné absolvovanie jazykovych kurzov je ¢asto podmienkou pre ziskanie
nemeckého obCianstva. Nemecké integraéné programy zahffiajui aj tzv.
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Integrationskurse, ktoré su navrhnuté tak, aby podporili rozvoj jazykovych
schopnosti a sucasne poskytovali znalosti o nemeckej kulttre, historii a
politickom systéme ( Bendel & Borkowski: 2016: 103).Tieto programy sa
financované spolkovou vladou a ponukaju az 600 hodin jazykového
vzdelavania spolu so 100 hodinami obCianskej vychovy. Ich cielom je nielen
ulah¢it’ jazykovl integraciu, ale aj posilnit’ pocit prislusnosti k spolo¢nosti
(Bundesamt fiir Migration und Fliichtlinge 2023)

Chapat’ Nemecko ako krajinu pristahovalectva znamena mysliet’ aj na
jazykové vzdelavanie viacjazy¢nym spdsobom.

Migranti z roznych Casti sveta prinasaju so sebou svoje rodné jazyky,
ktoré st dolezitou sucastou ich identity a kultirneho dediéstva.
Prisp6sobenie sa nemeckej kultire a zaroven zachovanie rodného jazyka
predstavuje vyzvu pre mnohych migrantov. V Nemecku sa bezne vyskytuje
bilingvalnost’ alebo viacjazycnost, najmi v mestskych oblastiach, kde st
komunity migrantov silnejSie a kde sa zachovanie rodného jazyka povazuje
za dolezity prvok kultirneho dedi¢stva. Materinsky jazyk alebo jazyk povodu
je pravdepodobne jednou z najsilnejsich sil, pokial’ ide o identitu osoby.
Prostrednictvom neho sa ¢lovek identifikuje s krajinou povodu, zvykmi,
tradiciami a celkovou mentalitou.

Vo vicsine pripadov tieto deti ovladaju nemcinu lepsie ako ich rodicia,
¢o Casto vedie k tomu, Ze sa stavaju dolezitymi sprostredkovatelmi medzi
svojou rodinou a §irSou spolo¢nostou. V niektorych pripadoch vsak dochadza
k strate kompetencii v rodnom jazyku, ¢o moze viest’ k oslabeniu kultirnej
identity. PredovSetkym, ak rodicia neovladaji nemecky jazyk. Tymto sa
Casto stava, Zze nemcina sa stava druhym jazykom.

Termin Herkunftssprache (HS) bol prevzaty z anglictiny (heritage
language) a oznaduje zvycajne prvy jazyk, ktory si jednotlivec osvojuje,
vyrastajici v rodine, kde sa nehovori jazykom okolitych vacsinovych
spolo¢nosti (Brehmer & Mehlhorn 2018: 18). V kontexte viacjazy¢nosti sa
tento termin pouziva v stvislosti s detmi a mladymi 'ud’'mi, ktori hovoria
d’alsimi jazykmi okrem nemciny. Medzi najlastejSie hovorené HS v
Nemecku patria tureétina, rustina, pol’stina a arab¢ina. Pocet pouzivanych HS
neustale rastie.

Nemecké skoly a vzdelavacie institucie si ¢oraz viac uvedomuju potrebu
podpory viacjazy¢nosti. Existujti bilingvalne Skoly a programy, ktoré
umoziiuju detfom migrantov udrziavat' svoj rodny jazyk popri Stidiu
nemciny. Vlada taktiez investuje do programov, ktoré podporuji rodicov, aby
doma hovorili so svojimi detmi v rodnom jazyku, ¢o pomaha detom lepsie
zvladat' dvojjazy¢nost’ a kulttrne prisposobenie. Podl'a (Baura, Benholza,
2003) materinsky jazyk musi byt podporovany uz od ranného veku a
systematicky — v predskolskych zariadeniach a na zakladnej $kole. Podpora
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materinského jazyka a podpora druhého jazyka pritom nie su v protiklade.
Kognitivny vyvoj dietata prebicha na zdklade materinského jazyka a
materinsky jazyk tvori zaklad pre vSetky dalSie jazykové ucenie. (Baur,
Benholz 2003)

Vyzvy a moznosti do budicnosti

Napriek tsiliu o podporu jazykovej integracie a prispdsobenie sa réznych
jazykovych skupin, zostavaju ur€ité vyzvy. Jazykové kurzy casto nestacia na
uplnt integraciu do spolo¢enského Zivota, najma pre starSich migrantov, ktori
moézu mat’ problémy so zvladanim jazyka na vy$Sej urovni. Okrem toho,
niektoré skupiny migrantov Celia socialnej a ekonomickej marginalizacii,
ktora modze zhorSovat pristup k jazykovému vzdelavaniu a kultirnej
integracii. Bilingvalnost’ je neocenitelnou vlastnostou, ktord otvara nové
moznosti, najmd v profesijnom a spoloc¢enskom zivote, vdaka svojej Sirokej
vyuzitelnosti. Jazykova kompetencia, ktora s iou suvisi, ma pozitivny dopad
na vietky oblasti Zivota. Ci uz ide o $kolské vzdelanie, profesionalny kontakt
s kolegami a klientmi, d’al$ie vzdelavanie a kariérny rast, spoluZitie s
rodenymi hovorcami, rychlejSie nadvdzovanie kontaktov, lepsiu akceptaciu
zo strany domaceho obyvatel'stva, alebo aktivnu ucast na formovani
verejného nazoru — schopnost’ komunikovat’ na viacerych jazykovych
urovniach prinasa vzdy vyhody.

Na druhej strane sa v§ak ukazuje, Ze podpora viacjazycnosti a zachovanie
rodnych jazykov mézu obohatit nemecku spolocnost’ a prispiet’ k jej
multikultirnemu  charakteru. Tym, Ze Nemecko podporuje jazykova
diverzitu, moze vytvorit’ inkluzivnej$iu spolo¢nost, ktord vyuziva prinosy
kultirneho a jazykového dedicstva migrantov.

Vplyv jazyka migrantov na jazyk domovskej krajiny: Lingvisticka
perspektiva

Vplyv globalizacie na nemecky jazyk

Globalizacia ma velky vplyv na nemecky jazyk, pricom nie len migranti
zohravaji doleziti tlohu. Nové technologické trendy a najmi globalizacia
prinasaju do Nemecka mnozstvo novych vyrazov. Vicsina z nich pochadza z
anglictiny, priCom castokrat sa uz neprekladaju do nemciny. Podl'a Zdruzenia
nemeckého jazyka existuje v nemcine priblizne 7 500 anglicizmov, z ktorych
79 percent povazuju za ,potlacujuce”, o znamend, ze anglické vyrazy
nahradzaju tradiéné nemecké slova v beznom pouzivani (Striebinger 2016)
Migrécia nie je len socidlnym a kultirnym fenoménom, ale ma aj vyrazny
jazykovy dopad na domovské krajiny, do ktorych migranti prichadzaju. Z
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lingvistického hladiska dochadza k vzajomnej interakcii medzi jazykmi,
ktora vedie k réoznym jazykovym zmenam v lexike, syntaxe, morfologii a
pragmatike. V Nemecku, ako v jednej z najvacSich krajin prijimajacich
migrantov, ma pritomnost’ pocetnych jazykovych skupin vplyv na nemecky
jazyk a jeho pouzivanie. Jazyky migrantov ovplyviuju jazyk domovskej
krajiny z lingvistického hladiska, viacjazy¢nosti a jazykovej hybridizacie.

Hybridizacia a vznik novych jazykovych variantov ,,Kiezdeutsch*

V Nemecku dochadza k jazykovému kontaktu medzi nemcinou a jazykmi
migrantov, ako si tureétina, arabCina, pol’Stina ¢i rustina. Napriklad turecké
slovo "Abi" (brat) sa v urCitych socidlnych skupinidch pouziva ako
neformalny vyraz pre priatel'a, ¢o ukazuje na hlboku integraciu jazykového
kontaktu do kazdodennej komunikacie.

Jednym z doésledkov jazykového kontaktu je jazykova hybridizacia, pri
ktorej dochadza k miesaniu jazykovych prvkov z roznych jazykov a
vytvaraniu novych variantov. Kiezdeutsch nie je plne samostatny jazyk, ale
ide o Specificki formu nemeckého jazyka, ktora je ovplyvnena jazykmi
migrantov, najma turectinou a arab¢inou (Wiese 2012: 14).

Lingvistka Heike Wiese (2012) uvadza, Ze Kiezdeutsch je prikladom
etnolektu, o je variant jazyka, ktory vznika v multietnickom prostredi. Tento
variant sa odliSuje od Standardnej nemciny nielen lexikou, ale aj
gramatickymi Struktirami a pragmatickym pouzivanim jazyka. Napriklad
vetna stavba v Kiezdeutsch moéze byt ovplyvnena syntaxou tureckého alebo
arabského jazyka, o vedie k odlisnostiam oproti tradi¢nej nemeckej vetne;j
Strukttre. Hoci Kiezdeutsch Gasto &eli stigmatizacii, z lingvistického hl'adiska
ide o inovativnu formu jazykového vyvoja, ktora odraza dynamickt povahu
multilingvalneho prostredia. Vdaka multi-etnickému kontaktu medzi
migrantmi so svojimi prislusSnymi etnolektami a hovorcami vicsinového
jazyka sa pocas dlhsieho ¢asového obdobia mézu vyvinut mestské dialekty,
ktoré zahinaj vlastnosti a vzory réznych jazykov a sliizia ako lingua franca,
teda ako dopravny jazyk roznych jazykovych spoloéenstiev. Ich pouzivanie
moze dokonca preniknut’ aj do vacsinového jazyka, ¢o dokazuje newyorska
anglictina pod vplyvom pol'skych a nemeckych etnolektov. Na rozdiel od
mestskych dialektov sa vSak Kiezdeutsch pouziva vyluéne mladymi l'ud'mi a
je obmedzené na urcité socialne skupiny a kontexty (Wiese 2006: 250).

Tymto sa kladie otazka, aky typ variacie Kiezdeutsch predstavuje. Kde sa
s nim v nemeckej spolo¢nosti stretdvame?

Hovorcovia Kiezdeutsch st vo verejnej diskusii prevazne spéjani s
nizkym vzdelanim a socidlnym znevyhodnenim. Finan¢nd bezpecnost
prostrednictvom profesijnych tuspechov a kariérnych prilezitosti je v
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Nemecku, ako to dokazuju Stadie PISA, silne zavisla od socidlneho a
etnického pdvodu. Oblasti s vysokym podielom obyvatel'ov ne-nemeckého
povodu su zvycéajne socialne znevyhodnené a charakterizované nizkym
priemernym prijmom a vysokou nezamestnanost'ou. To vSak neznamena, Ze
Kiezdeutsch pouzivaju len mladi l'udia z urcitej socialnej vrstvy. Kiezdeutsch
sa pouziva naprie¢ roznymi vrstvami, hovoria nim nielen ziaci gymnazii, ale
aj Studenti inych Skolskych zariadeni. (Wiese, 2018). Jazykova rozmanitost’
ako charakteristicky znak skupiny sa d4 zhrnut’ ako hlavné charakteristikum
pre hovorcov Kiezdeutsch, ¢o naznacuje myslienku etnolektu. Etnolekty su
varietami jazyka, ktoré pouzivaju ludia urcitého etnického pdvodu.
Kiezdeutsch by sa teda dalo oznacit’ ako multi-etnolekt, pretoze zodpoveda
jazykovému pouzivaniu mladych Tudi réznych etnicii. Wiese tlto
charakteristiku zahifia do svojej klasifikacie Kiezdeutsch ako multi-etnicky
dialekt (Wiese 2012: 131). Kiezdeutsch je teda socialne a regionalne
definovany dialekt. Vyrazy ako ,,Gehst du heute Viktoriapark?* a ,,Ich bin
Schule su charakteristické pre Kiezdeutsch.

V tomto pripade sa nejedna o ,,Mischsprache®, zmiesany jazyk, ktory
menej vychadza z pravidiel nemeckého spisovného jazyka, ale skor ide o
jazyk, ktory vznikol zo zahraniénych jazykovych vplyvov a vytvoril si
vlastné jazykové pravidla.

Vsade tam, kde sa stretnt1 aspon dve jazykové skupiny, mozno pozorovat’
trend k zjednoduSovaniu. Vsetko, Co jazyk zbytocne komplikuje, je
vynechané. Ak dominuje viacjazyCnost, vSetko, ¢o nie je potrebné na
komunikéciu, je eliminované. Odpada teda komplikovana gramatika a
zjednodusuju sa Struktury. Podl'a Wiese su vety ako ,,Miinchen weit weg* a
,,Du kennst“ typické pre nemcinu. Pri sledovani vyvoja nem¢iny sa ukazuje,
ze flexivne koncovky a funkéné slova, ktoré maji zredukovany vyznam, ako
napriklad neurcitok ,.ein“, osobné zamena ako ,,ich®, ,,du“ a slovesa ako
Hhaben®, . machen®, ,sein“, maji tendenciu sa skracovat alebo uplne
vypadavat’ (Wiese 2012: 61).

Na zaver, jazykovedny pohl'ad naznacuje, ze Kiezdeutsch je zakotveny v
nemeckej gramatike. Uz existujuce gramatické konstrukéné vzory su v
Kiezdeutsche prevzaté a produktivne d’alej rozvijané. Nebuduji sa pritom
uplne nové jazykové formy, ale skor sa rozvijaju moznosti, ktoré nemcina
pontka. Z jazykovedného hladiska tvori Kiezdeutsch dialekt nemeckej
Standardnej formy. V désledku pokracujucej globalizacie a s fiou spojenych
migracnych pohybov dochadza k socio-kultirnym zmenéam, ktoré prispievaju
mimo in¢ho k spoloCenskej viacjazy¢nosti a vzniku novych jazykovych
foriem v nemcine, ako aj k vzniku Kiezdeutsch.

Kiezdeutsch je velmi kontroverzne diskutovanou témou v verejnej
debate. Kiezdeutsch je Casto povazované za hrozbu pre nemecky jazyk,
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charakterizované odmietanim integracie a nedostatoCnymi jazykovymi
zruénostami.

Na zaver mozno povedat,, ze Kiezdeutsch je legitimny nemecky dialekt,
ktory je casto nespravne vnimany negativne. Hovorcovia Kiezdeutsch
disponuju sirokou jazykovou kompetenciou, pretoZe znalosti jazykov, ktoré
Casto patria do réznych jazykovych rodin, prispievaju k tvorivej interpretacii
jazykovych konvencii. Prostrednictvom Kiezdeutsch, ktoré vznika v multi-
etnickych Stvrtach po celom svete, sa otvara nova moznost pouZzivania
jazyka a ponuka zaujimavé sposoby vyuzivania jazykovych konstrukcii.

Zaver

Interakcia medzi rodnymi jazykmi a nemc¢inou predstavuje zlozity proces,
ktory je neoddelitelnou stcastou integracie migrantov do nemeckej
spoloénosti. PredovSetkym v hovorenej rei su vplyvy migracie a
globalizacie vyrazne citit. Nielen vSadepritomna anglictina, ale aj jazyky
pristahovalcov, ako turectina, polStina ¢i rustina, Coraz viac formuja
kazdodenny nemecky jazyk. Jazykové znalosti st kl'i¢om k uspesnej
integracii, pretoZze umoznuju migrantom zdcastiiovat’ sa na zivote spolo¢nosti
a zaroven si uchovavat' svoju kultirnu identitu prostrednictvom rodného
jazyka. Zatial' ¢o znalosti nemciny su nevyhnutné pre uspesSny Zzivot v
Nemecku, zachovanie rodného jazyka prispieva k bohatstvu multikultirnej
spolocnosti a posiliiuje identitu migrantov. Vyvazenie tychto dvoch aspektov
je vyzvou, ktora si vyzaduje systematicki podporu zo strany vzdelavacich
institucii a spolocenskych politik, aby sa zabezpeCila harmoénia medzi
r6znymi kultirami a jazykmi.

Multiperspektivny pohl'ad na Kiezdeutsch ukazal, ze je to legitimna a
vnutorne konzistentnd podoba nemciny, ktord je mozné potvrdit
prostrednictvom analyzy gramatickych Specifik. Okrem toho sa podarilo
dokazat’ divergenciu medzi verejnym prijatim a jazykovou realitou. Funkcia
Kiezdeutsch ako prostriedku tvorby identity a etnicity bola takisto ilustrovana
prostrednictvom porovnani s vyskumom z inych krajin. Kiezsprache ako
medzinarodny fenomén dokazuje prirodzenost’ takychto vyvojov a ukazuje,
ako moze viacjazyCnost prispiet’ k tvorivému pouzivaniu jazyka.

Jazyk méa v Nemecku zasadnu ulohu v procese integracie migrantov.
Znalost nemciny je kluCovym faktorom tspeSného spolocenského
zaclenenia, no zaroven je dolezité, aby migranti mali moznost’ udrziavat’ si
svoje rodné jazyky. Podpora viacjazy¢nosti v $kolach a vo vzdelavacich
programoch pomaha detom migrantov udrzat’ si svoje kultirne dedi¢stvo a
zarovei sa plne zapojit’ do nemeckej spolo¢nosti. Nemecko ma potencial stat’
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sa prikladom uspesnej jazykovej a kulturnej integracie, ak bude pokracovat’
v podpore jazykového vzdelavania a reSpektovania jazykovej diverzity. Z
lingvistického hladiska mé pritomnost migrantov v domovskej krajine
vyznamny vplyv na jazyk. Jazykovy kontakt vedie k vzniku novych
jazykovych variantov, hybridizacii a pragmatickym zmenam, ktoré
transformujt jazyk domovskej krajiny.
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Kooperativne vyucovanie ako sticast’ vyucby cudzich jazy-
kov
Cooperative teaching as part of foreign language teaching

Ingrid Kunovska

Abstrakt

Kooperativne vyu¢ovanie ako sucast’ vyucby cudzich jazykov.

Jednou zo suboru schopnosti nevyhnutnych pre zaradenie sa jednotlivca do
skupiny, wurcitej spolocnosti, tak v ramci vyucovacieho procesu ako aj
nasledne  po ukonceni vzdelavania, Studia v zamestnani, je schopnost
spolupracovat, kooperovat. Tradicné vyucovanie ako také, hoci ma svoje
pozitivne stranky, je dnes svojim frontdalnym sposobom vyucby nepostacujuce,
preto je délezité ho inovovat, modernizovat' a kombinovat's novsimi formami
vyucby. KedZze potreba Studentov naucit sa kooperovat, pracovat' v time
vychadza 7 realneho predovsetkym pracovného Zivota, je potrebné zaradovat
do edukacného procesu na vsetkych typoch $kol metody a stratégie
kooperativneho vyucovania, aby sa vyhovelo realnym a aktualnym potrebam
zamestnavatelov, ktoré su z ich strany kladené na uchadzacov o pracu, teda
ich potencialnych zamestnancov.

KPacové slova: kooperacia, kooperativne vyucovanie, socialna klima,
vyucba cudzich jazykov, ucitel’.

Abstract

Cooperative teaching as part of foreign language teaching

One of the set of abilities necessary for the inclusion of an individual in a
group, a certain society, both within the teaching process and subsequently
after the completion of education, studies in employment, is the ability to
cooperate, to cooperate. Traditional teaching as such, although it has its
positive aspects, is today insufficient due to its frontal teaching method,
therefore it is important to innovate, modernize and combine it with newer
forms of teaching. Since the need for students to learn to cooperate and work
in a team comes from real, above all, working life, it is necessary to include
methods and strategies of cooperative teaching in the educational process at
all types of schools in order to meet the real and current needs of employers,
which they place on applicants for work, i.e. their potential employees.
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Uvod

Pre tispesni komunikaciu v beznom Zivote v modernej spolo¢nosti, ako aj pre
uspesny pracovny zivot, je dnes ziaduce disponovat’ minimalne zakladnymi
vedomostami, suborom kompetencii a Vv idedlnom pripade aj osobnymi
skisenostami. Proces Studia a vyucby cudzich jazykov sa stdva miestom
stretu  globalnych vyziev, miestom, kde moézu Studenti nadobudnut
a nasledne rozvijat’ kompetencie nevyhnutné pre uplatnenie sa v pracovnom
svete. (Kunovska 2021: 62) Vyucba cudzich jazykov, v ramci ktorej sa
uplatituju vhodné sposoby edukacie, ktoré kladi déraz nielen na ziskavanie
vedomosti, zlepSovanie cudzojazyénej kompetencie, no suc¢asne podporujii aj
osobnostny rozvoj uciacich sa, napomaha Studentom nielen na adekvatnej
urovni komunikovat’ v cudzom jazyku, spoznat rozdiely medzi jednotlivymi
kultirami a porozumiet’ im, ale ich uci byt’ aj socidlne kompetentnymi, byt
schopnymi aktivne pracovat’ v time a budovat si tak interpersonalne vztahy.
Kooperativne vyucovanie je podla nasho nazoru vhodnou formou i pri
vyucbe cudzich jazykov, nakolko dopiia tradiénii formu vyuéovania
a pozitivne podporuje u $tudentov ich rozvoj osobnosti ako celku.

Charakteristika kooperativneho vyucovania

Historia kooperativneho vyu€ovania siaha az do 60-tych rokov 20. storocia,
kedy sa zacina jeho rozvoj ako metddy.

Existuje niekol’ko definicii pojmu kooperativne vyucovanie Onuskova,
Surinova (2020: 6) poukazuju vo svojej praci na definicie viacerych autorov.
Napriklad citujo  Kasikova, ktord wuvadza nasledujucu definiciu
kooperativneho vyucovania: ,, Kooperativne usporiadanie vyucby je zalozené
na principe spoluprace pri dosahovani cielov. Vysledky jedinca st
podporované ¢innost'ou celej skupiny a cela skupina ma prospech z ¢innosti
jednotlivca. Zakladnymi pojmami kooperativneho vyucovania su teda
zdiel'anie, spolupraca a podpora“ (Kasikova 2016).

Sitna (2009: 9) tvrdi, ze kooperativne vyucovanie je aktivnou metddou
vyu€ovania, priCom aktivnym ucenim rozumie postupy a procesy, pomocou
ktorych uciaci sa prijima s aktivnym pri¢inenim informécie a na ich zaklade
si vytvara svoj vlastny ndzor. Tieto informdcie spracoviva a potom zaclenuje
do systému svojich znalosti, zrunosti a postojov.
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Kooperativne vyucovanie je formou ucenia, ktora kombinuje rozli¢né
metody vyucovacieho procesu a sti¢asne podporuje u uciacich sa zapojenie
ich intelektualnych a socialnych zruénosti.

Nemozeme nepoukdzat' na to, ze napriek stale novym vydobytkom
sucasnej doby vo forme modernych technologii, novych médii, réznych
komunikaénych prostriedkov ako aj umelej inteligencii, je uditel stale
hlavnym  sprostredkovatel'om informacii  a vedomosti, hlavnym
koordinatorom vediicim $tudentov k nadobudnutiu a skvalitneniu celkovej
komunika¢nej kompetencie a jazykovych zru¢nosti. (Kunovska 2021: 65)
Popri didaktickej a odbornej kompetencii, ktoré su samozrejmost'ou prace
kazdého ucitel’a, by mal disponovat’ schopnost'ou a snahou, aby u svojich
Studentov vzbudil zaujem o $tudium cudzieho jazyka ako takého, teda aby
ich motivoval a podporoval ich zaujem o $tidium cudzieho jazyka.
V edukacnom procese ma ucitel’ i nad’alej nezastupitel'nti tlohu a vyznamny
vplyv na rozvoj osobnosti Studentov.

Moderné koncepcie vyucovacieho procesu predpokladaji aktivitu
ziaka/Studenta, ktory je tu najdolezitejSou postavou vyucovacieho procesu,
anie jeho pasivitu. Moderné koncepcie vyucovania, ako pise IStvan (2016:
51) ,,vzisli z kritiky tradiéného vyucCovania, v ktorom bol doéraz kladeny
vyluéne na aktivitu ucitel'a a ziaci boli chapani len ako pasivni prijimatelia
informacii.

Hoffmann (2010: 8), ktoru cituje vo svojej §tadii Cernotova (2015: 79),
uvadza niekol’ko zakladnych znakov kooperativneho vyucovania. St nimi:
1. Struktirovanie skupinovej prace — Studentom musi ucitel’ zadat' presné
pokyny, stanovit' lohy s postupmi, ako ich maji vypracovat’ a za Co st
zodpovedni
2. zlozenie skupiny - pri vytvarani skupin je nevyhnutné zohl'adnit’ kritéria
ako st vedomosti a vykon jej ¢lenov. Skupina by mala byt’ heterogénna, kedy
lepsi motivuju slabsich, so zohladhovanim rdéznorodosti tykajicej sa
uvedenej vedomostnej tirovne, no aj charakteru Studentov, pohlavia, pévodu.
3. pozitivna vzajomna zavislost — ¢lenovia skupiny pracuji na spolocnej
ulohe, na spolocnom cieli, teda spolocne. Vysledkom je uspech alebo
neuspech celej skupiny, nie jednotlivca.

4. priama interakcia (interakcia tvarou v tvar) — blizky vzajomny kontakt
Studentov v skupine - napr. sedenim v kruhu, pouzivanie spolo¢nych
zdrojov.

5. individudlna zodpovednost’ — kazdy ¢len skupiny je takisto zodpovedny
nielen za svoju vlastnu tlohu v skupine, ale aj za celkovy vysledok skupiny.
Kooperativne ulohy musia byt’ rieSené celou skupinou.

6. formovanie socidlnych zru¢nosti — ziaci/Studenti v skupine sa ucia
navzajom sa reSpektovat’, vazit' si jeden druhého, napr. prostrednictvom
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spoloénych rozhodnuti. Musia sa naucit’ spolu komunikovat, riesit
problémy, predchadzat’ konfliktom, vybudovat' si déveru a pod.

7. reflexia skupinovej prace (spitnd vdzba) — dolezitym krokom
kooperativneho ucenia je aj priebezna a zavere¢na reflexia o rieSeni ulohy.
Kazdy ziak/student by mal dostat’ spatnu vézbu o svojom vykone, spravani.
Sucasne by mal aj on poskytnut’ u¢itel'ovi spatnu vizbu o pouzitej metode.

Na zaklade vyskumu, ktory v suvislosti s kooperativnym vyucovanim
realizovala Cernotova (2015) konstatuje autorka, e pre modernizaciu a
skvalitnenie nasho skolstva apre Uspesné zavadzanie novych osnov
a postupov je nevyhnutné dbat’ o vzdelavanie samotnych uéitel'ov, na ¢o sa
musi podl'a nej klast’” doraz uz v pregradudlnej priprave. ,,Pocas naslednej
praxe ucitelov, ktorej sucastou je i kontinudlne vzdelavanie sa rovnako
oCakava periodicka zmena, zdokonalovanie zru¢nosti, navykov, postojov, t.j.
kompetencii ucitela. Poodhalili sme rezervu hlavne v kontinualnom
vzdelavani. Rezervy sme nasli aj v konkrétnych vykonoch ucitelov, ked’ze
nadpolovi¢na vicsina z nich kooperativne metody vyuZziva iba obcas, alebo
nikdy. Sulad nazorov nasich respondentov s nemeckymi autormi sme nasli
vo vyjadreniach, ze kooperativne vyucovanie je ¢asovo vel'mi naro¢né a nie
je vhodné pre mélo zrelych ziakov.“ (Cernotova 2015: 86)

Pre zaujimavost tu uvadzame aj vysledky tykajuce sa negativ
kooperativneho vyugovania podla vyskumu Cernotovej zrealizovaného na
vzorke 200 respondentov — ucitel'ov v okrese PreSov uvedené v tabul’ke 12:
Nazory respondentov na nevyhody kooperativnych metéd vyucovania
(Cernotova 2015: 86):

¢asova naroc¢nost’ - ano 44 75%
nie 15 25%

potreba Specialnych pomdcok - ano 30 51%
nie 29 41%

nezrelost’ ziakov - ano 31 53%
nie 28 47%

Tradi¢né, zastaralé a viedné metody dnes nevedia zaujat' uciacich sa
natol’ko, aby to prinieslo spravny efekt. Preto je pre ugitelov naozaj
nevyhnutné kontinualne sa d’alej vzdelavat' a zdokonalovat’ sa vo vyucbe
svojho vyucéovacieho predmetu. Ugitel musi byt teda kompetentnym
subjektom vyucovacieho procesu a k nadobudnutiu kompetencie musi viest’
v ramci vyucby cudzich jazykov i Studentov. (Kunovska 2020: 60)
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Uloha ugitela je vramci kooperativneho vyucovania zmenena. Je
definovana ako tloha facilitatora. U¢itel’ urcuje ciele, navrhuje ulohy a ich
zadelenie medzi uciacich sa, monitoruje ich spravanie, podporuje ich
¢innost’, povzbudzuje ku kooperacii a taktiez zaroven kladie doraz na
reflexiu ¢innosti, spatnt viazbu, pricom ziakom/Studentom umoziuje aktivnu
participaciu na vyucbe, ¢im podporuje ich sebaddveru.

Kooperativne vyu¢ovanie ako metoda pre rozvoj socialnej kompetencie

Délezitym predpokladom pre nadobudnutie schopnosti vlastného socialneho
uplatnenia sa je podl'a Drosslera (2007) existencia prilezitosti k socidlnemu
kontaktu s ostatnymi ¢lenmi tej ktorej komunity. V nasom pripade sa jedna
0 Studijné skupiny. Vytvorenie pozitivnej klimy so vzajomnou podporou
¢lenov danej skupiny predpoklada ich vzajomnt interakciu a vytvorenie
atmosféry, vramci ktorej sa rozvija socidlna kompetencia jednotlivcov.
Suhlasime s tvrdenim autora, Ze nasadenie kooperativnych vyuCovacich
metod v klasickom vyucovani je vhodnou moznost'ou, ako mozno sucasne
posilnit’ socialne schopnosti a skvalitnit’ socialnu klimu vo vyu€ovani, ktorej
sucastou je komunikacia, kooperacia, vzajomna podpora, tolerancia
a empatia.

Kooperativne vyucovanie je definované ako forma organizacie v urcitom
vyucovacom priestore s uréitou Studijnou skupinou, ktora je rozdelena do
niekol’kych mensich skupin, v ktorych si uciaci sa navzajom pomahaja
a podporuju sa pri $tadiu uréitej uéebnej latky. Cernotova (2015) poukazuje
na vysledky viacerych zahraniénych studii, podl'a ktorych ma kooperativne
vyucovanie viaceré¢ vyhody. U uciacich sa k nim patri dosahovanie lepSich
vysledkov pri osvojovani si uciva v podobe vedomosti a zru¢nosti, zvysuje
sa ich sebadovera a motivacia k ufeniu, ucia sa kritickému mysleniu,
nadobtdaji schopnost pracovat’ vtime, &o prispieva k budovaniu
pozitivnych vztahov v kolektive, zlepSuje sa integracia v multikultrnych
skupinach, udiaci sa nadobudaji socidlne zrucnosti a kompetencie
a v neposlednom rade kooperativne vyucovanie méze mat’ taktiez silny
vychovny efekt.

Autorka tiez uvadza, ze viaceri autori maju na problematiku
kooperativneho vyucovania rézne ndzory. Na zédklade analyzy ich nazorov
a definicii konStatuje, ze pod tymto typom vyucovania rozumieme pracu
v skupinach alebo vo dvojiciach, pricom musi spifiat’ uréité poziadavky
a kritéria. Ide o vyu€ovanie zalozené na prirodzenom socidlnom diani, kedy
Ucastnici spolu komunikuji a podporuju sa. Konrad a Traub (2012) ho chapu
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ako formu interakcie, pri ktorej si zu€astneni osvojujii vedomosti & zrucnosti
Vv spolocnej a vzajomnej vymene.

Stretivame sa vSak aj s nevyhodami, ktoré s s kooperativnym
vyuéovanim spojené. Jablonovsky (2006) uvadza predovSetkym moznu
pasivitu, nezdravé superenie, prehnant ctiziadostivost' niektorych skupin,
prevahu aktivity najlep$ich studentov, neekonomické vyuzitie vyucovacieho
¢asu, nesustredenost’ Studentov na stanovenu ulohu, Casty vyskyt chyb, ¢i zle
zorganizovanil pracu zo strany Studentov. Pre vyucujuceho predstavuje
takyto typ vyuCovania narocnejSiu, dokladnejSiu pripravu aaj samotné
hodnotenie ucebnej ¢innosti je pomerne naroc¢né.

Realizacia kooperativneho vyucovania si vyzaduje uréite skiiseného
pedagdga, ktory dokaze skibit svoje pedagogické schopnosti so
psychologickymi tak, aby sa vucebnom priestore vytvorila vhodna,
motiva¢na socialna klima, v rameci ktorej sa bude rozvijat’ socidlna interakcia
a kompetencia ¢lenov $tudijnej skupiny a sucasne pride k nadobudnutiu
novych vedomosti zodpovedajuc sylabam a ucebnému planu daného
predmetu. Vyucovanie cudzich jazykov si vyZaduje dobre zorganizovanua a
prepracovanu pripravu zruénych a skasenych ucitelov, efektivnu metodu a v
neposlednom rade aj spravnu techniku. (Kunovska 2020: 61)

Zaclenenie kooperativneho vyucovanie do eduka¢ného procesu prinasa
podrla Kasikovej (2005: 19) nasledujtice pozitiva:

* podporu vykonu ziaka/Studenta, lepSiu kvalitu ucenia, zlepSenie sa
V pamétovom uceni,

* skvalitnenie myslienkovych stratégii ziaka/Studenta, nasledne lepSiu
schopnost’ argumentacie a dedukcie,

« zlepSenie slovnej zasoby Ziaka/Studenta, plynulost’ a Struktarovanost’ jeho
prejavu,

* zvySenll motivaciu k uéeniu,

« utvaranie adekvatnej urovne sebavedomia a sebadovery,

* pozitivne psychické naladenie a schopnost’ zvladat’ psychické problémy,

* znizenie vyskytu negativnych stresovych reakcii,

* zlepSenie zvladania zat'azovych situdcii,

* zlepSenie vztahu k skole a k ucitel'om.

Zaver
Moderné vyucovanie cudzich jazykov musi okrem iného zohladnovat’ i
principy humanizicie, teda klast' déraz aj na budovanie vztahov. Velmi

dolezité su vztahy medzi subjektom a objektom vyucovania, teda medzi
vyucujicim a Studentom. Dalej ide o vytvorenie pozitivneho vztahu uciacich
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sa k $tadiu cudzich jazykov a k celozivotnému vzdelavaniu. Aj $tddium
cudich jazykov prispieva u mladej generacie k vicSej schopnosti
porozumenia a toleracie voc¢i cudziemu. Buduje u nich schopnost’ kooperacie,
toleranciu i interkultirnu komunikativhu kompetenciu, ktoré su dnes
nenahraditelnymi su¢ast’ami stiboru kompetencii, ktorymi by mali absolventi
disponovat’, aby boli schopni uplatnit’ sa na trhu prace a byt’ ispe$nymi.

Jazyk je cestou k sebapoznaniu a k spoznaniu okolitého sveta, k jeho
pochopeniu. Pomocou cudzieho jazyka sa dostavame blizsie k cudzej kultare,
sme schopni lepSie pochopit’ iné tradicie, sposoby myslenia a tym dokaZzeme
predchadzat’ nedorozumeniam a eliminovat predsudky. Ucitel’ ako vel'mi
aktivny subjekt v procese vyucby cudzicho jazyka moéze k uvedenému
vyrazne prispiet’ aj tym, Ze voli vhodné a motivujlice stratégie, metody
a formy vyucby, ktoré uciacich sa pripravuji na ich bezproblémové zaradenie
sa do spolocnosti, v ktorej su okrem samostatnej prace schopni taktiez
spolupracovat’ v time, byt tolerantni a zodpovedni za svoje rozhodnutia
a vykonané tlohy. K uspesnému dosiahnutiu uvedeného podl'a nasho nazoru
vyznamne prispieva i kooperativne vyucovanie, V ramci ktorého je na rozdiel
od tradiéného vyucovania kladeny doraz na aktivitu a spolupracu. A prave
preto bolo nasim ciel'om tymto prispevkom poukazat na jeho vyznam v ramci
edukaéného procesu.

Referencie

CERNOTOVA, M. (2015): Kooperativne vyu¢ovanie v tedrii a praxi. In:
Edukacia. Vedecko-odborny casopis. Roc¢nik 1, ¢islo 1. Dostupné na:
WWW.upjs.sk

DROSSLER, S. (2007): Férderung sozialer Kompetenz im Unterricht.
Zeitschrift fiir Padagogische Psychologie, 21 (2). Verlag Hans Huber,
Hogrefe AG, Bern.

HOFFMANN, C. (2009): Eine Klasse — ein Team! Methoden zum
kooperativen Lernen. Miilheim an der Ruhr: Verlag an der Ruhr.

HOFFMANN, C. (2010): Kooperatives Lernen — Kooperativer Unterricht.
Miilheim an der Ruhr. Verlag an der Ruhr.

ISTVAN, I, 2016. Vybrané kapitoly z didaktiky. PreSov: PreSovska
univerzita. [online]. Dostupné Z:
https://mww.pulib.sk/web/pdfiweb/viewer.html?file=/web/kniznica/elpu
b/dokument/Istvan2/subor/9788055524498.pdf

JABLONOVSKY, T. (2006): Kooperativne uéenie — uéenie so spolupracou.
Banska Bystrica. Metodicko-pedagogické centrum.

84


http://www.upjs.sk/

Ingrid Kunovska

KASIKOVA, H. (2005): Ugime (se) spolupraci spolupraci. Kladno: Asis,
2005.

KASIKOVA, H. (2016): Kooperativni uéeni, kooperativni §kola. Vyd. 3.,
roz§itené a aktualizované vydani. Praha: Portal.

KONRAD, K., TRAUB, S. (2012): Kooperatives Lernen. Theorie und Praxis
in Schule, Hochschule und Erwachsenenbildung. Baltmannsweiler:
Schneider Verlag Hohengehren.

KUNOVSKA, 1. (2020): Socialna kompetencia vo vzdelavacom procese =
Social Competence in the Educational Process / Ingrid Kunovska.
In: Nové impulzy vo vyskume cudzich jazykov a interkultirnej
komunikéacie [elektronicky zdroj] : zbornik vedeckych prac / (ed.):
Radoslav Stefanéik. Trnava: Slovenskd spolognost pre regionalnu
politiku, 2020. s. 60-67.

KUNOVSKA, 1. (2021): Interkultérny pristup v procese humanizacie vyucby
cudzich jazykov = Intercultural Approach in the Process of Humanization
of  Foreign  Language  Teaching /  Ingrid  Kunovska.
In: Jazyk v kultire - kultura v jazyku : zbornik z vedeckej konferencie /
(ed.): Milena Helmova ; recenzenti: Radoslav Stefanéik, Eva Stradiotova.
- Trnava : Slovenska spolocnost’ pre regionalnu politiku, 2021. s. 62-68
online.

ONUSKOVA, M., SURINOVA, A. (2020): Kooperativne techniky na
podporu ucenia sa ziakov. Prirucka pre ucastnikov inovaéného
vzdelavania. Bratislava.

SITNA, D. (2009): Metédy aktivniho vyulovani: spoluprice ziku ve
skupinach. Vyd.1.-Praha: Portal, 2009.

Kontakt:

Mgr. Ingrid Kunovska, PhD.

Katedra nemeckého jazyka

Fakulta aplikovanych jazykov

Ekonomicka univerzita v Bratislave

Adresa Dolnozemska cesta 1, 852 35 Bratislava
Email: ingrid.kunovska@euba.sk

ORCID: https://orcid.org/0000-0002-5077-1183

85


https://orcid.org/0000-0002-5077-1183

Roman Kvapil

KonStrukty a Specifikacie v evalvaénych nastrojoch jazyko-
vého vzdelavania

Constructs and specifications in evaluation tools of language
education

Roman Kvapil
Abstrakt

Konstrukty a Specifikacie v evalvaénych nastrojoch jazykového vzde-
lavania. Prispevok sa zaobera tvorbou konstruktov aich Specifikacii
V procese evalvacie jazykového vzdelavania na slovenskych Skolach.
Zistovanie a hodnotenie vysledkov, ktoré testované subjekty dosiahli, patri
neodmyslitelne k vychovno-vzdelavaciemu procesu. Pokial je cielom
vyucovania osvojenie si komplexnych (komunikacnych) zrucnosti, t. j. Citania,
pisania, hovorenia, pocuvania, popri klasickej ustnej metode na komplexné
hodnotenie ziskanych zrucnosti treba pocitat aj s testovanim. To si vSak
vyzaduje v prvom rade urcit kritéria, na zaklade ktorych sa bude test
zostavovat. Na urovni stredného a zakladného skolstva su procesy evalvacie
Jjazykovych kompetencii riadené centrdalne. Vramci vysokoskolského
Vzdeldvania je tento proces centrdlne neriadeny a nepreverovany, pretoze
ostava v kompetencii vysokych skol.

KPacové slova: evalvacia, konstrukt, Specifikdcia, polozka, kmen polozky,
SERR, jazykova kompetencia.

Abstract

Constructs and specifications in evaluation tools of language education.

The paper deals with the creation of constructs and their specifications in the
process of evaluating language education in Slovak schools. Determining
and evaluating the results achieved by the tested subjects is an essential part
of the educational process. If the goal of teaching is the acquisition of
complex (communication) skills, i.e. j. reading, writing, speaking, listening,
in addition to the classic oral method for a comprehensive assessment of
acquired skills, testing must also be considered. However, this requires, first
of all, to determine the criteria on the basis of which the test will be compiled.
At the level of secondary and primary education, the processes of evaluation
of language competences are managed centrally. Within the framework of
higher education, this process is not centrally managed and unverified, as it
remains within the competence of universities.
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Keywords: evaluation, construct, specification, item, item stem, SERR,
language competence.

Uvod

V tedrii I'ubovolnej vedy klucova tlohu zohrava systém pojmov,
koncepcia systému a funkcionalita uvedenych pojmov. V pedagogickej
testologii ide o pojem ucebna uloha (zadanie), ktori mozno definovat’ ako
prostriedok intelektualneho rozvoja, vzdelavania a vyucby na vyvolanie
aktivizacie ucenia sa, na zvySenie pripravenosti uciacich sa, ale aj prostriedok
zlepsenia efektivity pedagogickej prace samotného uditel’a, d’alej konstrukt
a Specifikacia nastroja, pomocou ktorych sa overuje, ¢i bolo na zadanie
odpovedané spravne alebo nespravne. V dobre fungujucom procese
vzdelavania ma u¢ebna iloha (zadanie) rovnako ako konstrukt a Specifikacia
evalvaéného néstroja nesmierny vyznam. Uloha v sebe obsahuje ciel’ aj
zmysel nielen samotnych testov, ale aj v systéme vyucby na konkrétnej
vyucovacej hodine a v konkrétnom predmete.

Ciel'ové vedomosti a schopnosti sa overuju roznymi skiiskami a testami.
Za skasky mozeme povazovat’ rdzne konkurzy, prijimacie skisky do $kol,
kvalifikacné skuasky a najmi rozne typy skusania vo vyucovani. Na zaklade
ich vysledkov prijimaji zodpovedni pracovnici dolezité rozhodnutia, ktoré
Casto zasadne ovplyvnia buducnost’ skusanych jednotlivcov. Neobjektivne
hodnotenie a neprimerané ski$anie sa bytostne dotkne kazdého Eloveka a
tym citlivejsSim moze dokonca sposobit’ traumu.

Otazkou je, nakol'ko su ti, ktori skiisaju a hodnotia inych, pripraveni
vykonavat tieto naro¢né Cinnosti tak, aby boli vSetci zucastneni spokojni a
aby skusanie splnilo svoj ucel. Domnievame sa, ze uroven odbornej
pripravenosti na procesy skuSania a hodnotenia je vel'mi réznoroda a mnohi
skusajuci priptistaja potrebu vediet’ o problematike viac. Prave to je podnet
na uvahu a nacrt takého systému v ramci testovania, ktory by bol teoreticky
a terminologicky priezra¢ny a prakticky napomocny nielen ucitelovi, ktory
prostrednictvom testovaciecho nastroja hodnoti twroven dosiahnutych
vedomosti a zru¢nosti, ale vzdelavaciemu procesu globalne. Tu vidime
priestor na vytvorenie interdisciplinarnej vedy, ktord nepotrebuje byt
»schovana® za terminmi pedagogické meranie, psychometrika ¢i iné, ale ma
byt’ jasne pomenovana podl'a predmetu a ciel’a vyskumu.

NajcastejSimi  nedostatkami evalvaénéych nastrojov st absencie
konstruktov a Specifikéacii. Samotny test — nastroj merania ma byt odrazom
vopred urCenéych kritérii, ktoré maju platit’ absolutne a pre cely tim
testologov.
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Niekol’ko poznamok k pedagogickému meraniu
Meranie by sme mohli vo v§eobecnosti zadefinovat’ ako subor ¢innosti
s cielom uréit’ hodnotu nejakej veli¢iny, pricom jej hodnoty porovnavame
S hodnotami inej veli¢iny toho istého druhu (pozri blizsie Butas et al, 2011,
S. 7 — 9). Meranie je vlastne druh kvantitativneho vyskumu, ktory aj
V sucasnosti patri eSte stdle k dominantnym v porovnani s kvalitativnym.
Kvantitativna dominancia sa vSak poslednom desatroci dostava do rozporu
s filozofiou kvalitativnych vyskumov, ktoré maju v zasade uplne ina
metodolégiu a vzhl'adom na to, Ze subjektmi merani je Clovek, ktorého
vystupné hodnoty si neporovnatelné shodnotami fyzikalnych ¢i inych
veli¢in. Gavora uvadza, ze ,, kvalitativna metodologia najprv predstavovala
rivala, neskor sa stala partnerom a napokon spojencom kvantitativneho
vyskumu “ (Gavora, 2013, s. 511 — 534).
Na meranie je nevyhnutny nejaky nastroj, od ktorého sa ocakavaju
nasledovné vlastnosti:
1) validita — nastroj musi byt’ validny, teda aby meral to, ¢o merat’ ma
— ¢o merat’ chceme,
2) reliabilita — nastroj musi byt’ reliabilny, teda aby uréenu veliéinu
meral dostatocne presne,
3) praktickost — nastroj musi byt prakticky, teda aby bol realne
prakticky pouzitelny.

Samotna validita sa v8ak netyka iba nami sledovaného nastroja na
meranie — teda testu. Ona sa ma patri k najdolezitejsim charakteristikdm
lubovolného nastroja na meranie. ,, Validita je schopnost vyskumného
nastroja zistovat' to, ¢o bolo zamyslané zistovat. Na prvy pohlad je tdto
definicia paradoxnda — ved preco by vyskumnik pouzil nastroj, o ktorom by
nevedel, co zistuje. Skutocnost je vSak zlozZitejSia a odpoved’ na otdzku, co
vyskumnik zistuje, nemusi byt jednoduchd alebo jednoznacnd. A
predovsetkym — vyskumnik si musi validitu svojho ndstroja overit' pred
vyskumom “ (pozri viac Gavora, 2010).

S reliabilitou stvisia tri faktory, ktoré ju priamo ovplyviiuju: 1) rozsah
vyskumného nastroja (pocet poloziek), 2) homogenita vyskumného nastroja,
3) obt’aznost’ tloh vyskumného néstroja. Rozsah vyskumného nastroja sa
tyka jeho kvantitativnej charakteristiky. DlhSie vyskumné nastroje sa
spravidla vyznacuju vy$sou reliabilitou ako nastroj kratsi. V dlh§om néstroji
na meranie ma testovany subjekt viac moznosti na odpovede, preto je
presnej§im meradlom. Dalej treba uviest, Ze faktor tipovania spravnych
odpovedi zohrava v dIh§om nastroji na meranie mensiu tlohu ako v kratkom
vyskumnom nastroji. Okrem iného, pri dlhSom vyskumnom nastroji sa
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dosahuje i vysSia variabilita skore, o ma vztah k reliabilite (pozri viac
Gavora, 2010). Homogenita vyskumného nastroja je vlastne vnutorna
reliabilita, teda rozsahu, v akom jednotlivé polozky vyskumného nastroja
(napr. otazky v teste, jednotlivé skaly) meraji to isté. NajCastejSie sa meria
pomocou koeficienta Cronbachova alfa (Anderson et al., 2002). Koeficient
alfa, vyvinuty Lee Cronbachom v roku 1951, poskytuje mieru vnutornej
konzistentnosti testu alebo $kaly merania. Koeficient alfa nie je dokonalym
koeficientom a podla Mikuskovej (2021, s. 41) ,nie vZdy je jej pouZitie
zmysluplné a nie vZdy je vhodne interpretovany ‘. Podl'a Dunna (2014, s. 399
— 412) plati izus, Ze na to, aby sme mohli oznacit' nastroj za reliabilny,
hodnoty a by mali byt' nad hranicou 0,7 (alfa méze dosahovat’ hodnoty v
rozmedzi 0 — 1), ide iba o ,,zvyk* bez racionalneho zakladu. Treba mat’ na
paméti, Ze vysoka alfa nemusi byt ukazovatelom vybornej vnutornej
konzistencie nastroja, ale skor prilisnej obsahovej pribuznosti poloziek.
Napriklad alfa viac ako 0,9 modze byt ukazovatelom toho, Ze polozky
navzajom prili§ tesne koreluju, ¢o naznacuje, Ze st takmer identické (Miles
& Banyard, 2007). Rovnako vysoka alfa nie je ukazovatelom
jednodimenzionality nastroja — nezabezpecuje, Ze nastroj pozostava len z
jedného faktora (pozri d’alej Mikuskova, 2021, s. 5 — 100). Obt’aznost’ iiloh
vyskumného nastroja stvisi s narocnost'ou testu. Ak je test vel'mi lahky,
skore v ramci skupiny bude mat’ nizku variabilitu a test bude mat’ nizku
reliabilitu. Vel'mi tazky test v§ak moze spdsobit’, Ze testovani budi odpovede
hadat, ¢im vznikaji tzv. ndhodné chyby, ato zase spdsobuje nizSiu
reliabilitu.

Teoretické vychodiska konStruktov testovania cudzich jazykov

Proces tvorby meracieho nastroja predstavuje kvalitativne vel'mi
Struktarovany proces, preto je predovsetkym jeho zostavenie ¢asovo vel'mi
narocné. Kwvalita zostaveného nastroja zavisi od kvality zostaveného
konstruktu a jeho $pecifikacie. Podl'a J. Butasa et al. v§eobecne pozostava
proces tvorby testu z nasledovnych casti:

1) Definicia konStruktu testu: ¢o chceme merat, ako to budeme
interpretovat’, ¢o bude obsahom merania.

2) Spesifikacia testu: kolko Gasti bude mat’ test, kol'ko zadani bude mat’ test,
kol’ko poloziek bude mat’ test, kol’ko casu bude potrebovat’ pouzivatel na
jeho vypracovanie.

3) Vyvijanie poloziek: tvorba poloziek, kontrola poloziek, validacia
poloziek.

4) Zhromazd'ovanie poloziek a tvorba databanky poloziek.
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5) Tvorba testu z databanky poloziek: vytvorenie testu, jeho foriem
a variantov.

6) Validacia testu.

7) Tlag, reprodukcia a doverna distribucia testov.

8) Priebeh testovania (Standardizacia podmienok sktsky).

9) Vyhodnotenie testu a vypocet jeho skore.

10) Interpretacia skore v suvislosti so SERR.

11) Komunikacia o vysledkoch merania (Buta$ et al., 2011, s. 15).

So samotnym terminom kon§trukt sa operuje uz v na konci 80.-tych
rokov 20. storoCia. Papica uvadza, ze vicsSina edukaénych javov su tzv.
konstrukty, teda abstraktné pojmy, ktoré nie st zmyslami uchopitelné
a ktorych predstavu sme si vytvorili v hlave dodato¢ne. Ide o vyrazy ako
motivacia, charakter, pozornost’, vkus, ohl'aduplnost’ atd. Aby sme si tieto
pojmy dokazali predstavit, musime ich obsahovo vymedzit. Spolocenské
vedy, medzi nimi aj pedagogika, sa vydali do sféry merania svojich javov az
potom, ked sa planovane naucili vytvarat’ tieto konstrukty tak, aby
sa niektoré z ich vlastnosti dali kvantifikovat’ (napr. kvocient inteligencie).
Konstruktom sa mysli celok znakov, o ktorych sanedd uvazovat ako
0 izolovane pozorovatelnych dimenziach spravania. Jeho pochopenie
vychadza z presnej a premyslenej konceptualnej definicie, ktora vyzaduje
operacionalizaciu, prevedenie na subor uloh, ktoré sa maju riesit, alebo
otazok, ktoré maju byt zodpovedané (Papica, 1987, s. 4).

Bez stanoveného konstruktu nemozno uskutocnit’ postup tvorby
meracieho nastroja tak, aby bol absolutne presny a zavizny pre vsetkych
Clenov testovacieho timu. V opacnom pripade mozu vzniknut' nezelané
varianty testovacich batérii, ¢im sa nezabezpecia podmienky rovnosti pre
testovanych. Tu mame na mysli predovSetkym objektivitu a ekonomickost’
testovacieho nastroja, ktoré podl'a Gavoru et al. ,,...mozZno skumat réznym
sposobom, napr. kladenim otazok alebo pisomkami. Tie sa niekedy tiez
nazyvaju testami, ale v tomto pripade nejde o presné odborné pomenovanie.
Pod testom rozumieme dlhSiu skusku, ktora ma pevnu Strukturu
a charakterizuju ju dve zakladné viastnosti: objektivnost a ekonomickost’*
(Gavora et al., 2010). Stanovit' konstrukt znamena mat’ konceptualizaciu
procesu, Cize teoreticku koncepciu testu, teda ¢o bude test merat’ a akym
spdsobom, d’alej stanovenie Ucelu testu a urcenie prejavov, ktoré teoreticky
konstrukt reprezentuju (identifikdcia manifestnych premennych, ktoré su
sytené latentnou premennou) > operacionalizacia (pozri blizsie Benco, 2021;
Bortz, Doéring, 2006). Existencia konceptualizacie dovoluje spol'ahlivé
vytvorenie testového materidlu, ktory sa bude predkladat’ testovanym
(vratane spdsobu merania, Skdlovania, formatu poloziek atd’.). VSeobecne
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teda podla viacerych inych tedrii (okrem tedrie ButaSa) zostavenie testu
predstavuje narocny a dlhSie trvajuci proces a V dostupnej literature sa
uvadzaju zvacsa zhodne jeho nasledovné fazy:

konceptualizacia testu,

konstrukcia testu,

skuSobna administracia testu,

analyza vlastnosti testu,

revizia testu,

Standardizacia testu,

publikacia testu.

Nogak~wphE

Na otazku, zakého dovodu sa realizuju takéto procesy, ktoré si
vyzaduji mnozstvo casu, mnohé edukacné zariadenia nemajii vopred
zadefinovanu odpoved’, a teda sa stava, ze sa robi nieco, v ¢om mnohi nevidia
zmysel. Zovseobecnene mozno presnejSie definovat’ tvahou RymeSove;j:
Skola nés zaujima ako miesto, kde sa vzdelavaci proces realizuje. Jej
evalvdciu vsak povazujeme hlavne za prostriedok na zvySovanie urovne
samotnej Skoly a na zlepSovanie podmienok jej cinnosti. Na hodnotenie
Ziakov sa pozerame ako na sucast kurikularneho procesu vnutri Skoly
(Rymesova, 1996, s. 17). Z toho mozno usudzovat, ze testovanie moze
v skole (v edukacnom zariadeni) aV celom vzdelavacom systéme plnit
viacero funkcii: a) diagnostick — na diagnostikovanie a klasifikaciu ziakov,
b) koncepénii — pre ucitela pri Gprave planov ucebného procesu, c)
systematiza¢nu — pre riadenie $koly, d) kontrolnt a hodnotiacu — na externt
kontrolu prace $koly — in$pekciu, poradenstvo, e) evalvaénu — pre riadenie
rezortu Skolstva a celého vzdelavacieho systému (evalvacia), f) porovnavaciu
— pre nadnarodné porovnévanie vysledkov vzdelavania.

MozZnosti pouzitia testov a vyuZitia ich potencialu si vel'mi vyznamne
podmienené didaktickym modelom usporiadania ucebného procesu.
V takzvanom tradiénom spoOsobe vyucovania, ktorého najvyraznejSou
vlastnostou je jednostranna aktivita uditela a pasivita ziakov pocas
vyucovacej hodiny, sa spomenuté vyhody testovej skusky celkom stracaju,
a preto satestovanie vlastne ani velmi nevyuziva. Naopak, aktivizujice
formy ucebného procesu (zaujimavy je anglicky termin , learning
with understanding“ — ucenie sa S porozumenim) (Harlen, 2005, s. 28)
poskytuji  vSetky moznosti na formativne vyuzitie spétnej informdcie
ziskanej kontrolou vysledkov. U&ebny proces sa realizuje v relativne
uzavretych $pirdlach: vychadza z naplanovanych ciel'ov, smeruje k zisteniu,
do akej miery sapodarilo pocas ucCenia tieto ciele naplnit, a pokracuje
korekénou fazou, v ktorej sa dopiiaji, upeviiuju a systematizuju vedomosti,
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ziskané ziakmi v predchadzajucej etape ucenia. Az potom sa ucebny proces
presunie k novej téme (pozri obr. 2).

Ciele vychovy a vzdelavania

Bal2i krok !m
v uéeni Il‘:p‘iot:eﬂ.lm’
Rozhodnutie nterpe
ako realizovat edko
falsi krok Hodnotenie
dosiahnutych
wysledkov

Schéma 1: Dimenzie ciel'ov vychovy a vzdelavania

Priklady konstruktov a ich Specifikacii

Vramci projektovej tlohy v konkrétnej vzdelavacej institucii
(Jazykova skola, Palisady 38, Bratislava), v ktorej sa realizuje pravidelné
polrocné testovanie dosiahnutia jazykovych Grovni v cudzich jazykoch, boli
vypracované priklady univerzalnych konstruktov pre vsetky vyulované
jazyky (slovanské aj neslovanské: slovencina ako cudzi jazyk, rusky jazyk,
anglicky jazyk, nemecky jazyk, francuzsky jazyk, $panielsky jazyk, taliansky
jazyk). Konstrukt testu (pisomnej ¢asti) pozostava zo 4 Casti: po¢uvanie

S porozumenim, c¢itanie s porozumenim, gramatika a lexika, kompozicia
(tabul’ka 1).

KONSTRUKT TESTU Al Poéet bodov
POCUVANIE S POROZUMENIM 20b
CITANIE S POROZUMENIM 20b
JAZYKOVE PROSTRIEDKY 40b
KOMPOZICIA (Al: 60 — 80 slov) 20b
CELKOVY CAS TRVANIA TESTOVANIA 120 min.
SPOLU: 100b

Tabul’ka 1: Konstrukt testu Al
Zdroj: vlastné spracovanie
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Konstrukt v tabul’ke Al predstavuje dizajn testu vSeobecne zavazny pre
tvorcov testu. Poskytuje prehl’ad o tom, z akych casti sa bude skladat’ meraci
(testovaci) nastroj. Konstrukty uvadzajiice pocet Casti testu (v tabulke 1 — 4
Casti) st totozné so zamyslanym testovanim jazykovych zruénosti. V nasom
pripade ide o testovanie 4 zakladnych jazykovych zruénosti. Samozrejme,
konstrukty nemusia automaticky obsahovat’ vsetky 4 jazykové zru¢nosti.
Zalezi od institacie, ako ma nastavené vystupy vzdelavania.

Jednotlivé casti konStruktu si dalej vyzaduju tzv. Specifikaciu.
Specifikacia uréuje hlavne: ciele merania jednotlivych asti konstruktu,
stanoveny Cas na vypracovanie Ccasti testu, informaciu o podpornych
dokumentov konstruktu, pocet testovanych polozieck a druhy, typy
a hodnotenie jednotlivych tloh ¢asti konstruktu.

Tvorba polozZiek k jednotlivym Castiam konstruktu testu (tabulka 2) je
neodmyslitelne  a nevyhnutne spojend s podpornym  dokumentom.
V davnejSich Stadiach sme tomuto typu dokumentu venovali osobitni
pozornost, vSeobecne vSak z terminologicého hladiska je pojem podporny
dokument malo znamy aintenzivnejSie sa snim pracuje Vo
vysSie spomenutej Stadii Butasa (2011). ,,Pod podpornym dokumentom
rozumieme vychodiskovy text, ktory sluzi na prijimanie informdcii o
kulturnom etniku. DoéleZitou vlastnostou podporného dokumentu je jeho
uzitocnost' pre pouzivatela, ktora zavisi od narocnosti a jeho moznosti
porozumenia vzhladom na jazykovi uroven prijimatela a od jeho obsahu*
(Kvapil, 2015, s. 44).

éPE(;IﬂKACIA KONSTRUKTQ Al
POCUVANIE S POROZUMENIM

Preverit’ schopnost’ presne a efektivne pocuvat
. hovoreny prejav v slovenskom jazyku, porozumiet’
Ciel’ r Lo . . o
mu a ziskat zneho tie informacie, ktoré s
potrebné na splnenie ulohy.
Cas na . cca 20 minut
vypracovanie
Pocet textov 1
DiZka textov Al: 100 — 150 slov.
V textoch nie st slangové, Specifické a malo
Charakteristika frekventované technické vyrazy. Texty mézu byt
textov doplnené  vizudlnym materidlom (obrazky,
fotografie).
Typy textov Kratke jednoduché texty monologického aj
dialogického charakteru. Pri pocuvani nesmie byt’
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problém rozliSit’ hovoriacich (odporucame najviac
dvoch).

Texty si prevzaté =z autentickych materialov.
Zdrojmi su masovokomunikacné prostriedky (tlac,
rozhlas, televizia, internet). Pre potreby testovania
mozu byt didakticky upravované. Pri kazdom texte
uviest’ zdroj a ak je upraveny, tak aj poznamku:
Text adaptovany na Gcely testovania.

Zdroje textov

Byvanie. Rodina. Mesto a orientacia v meste.

Tematické okruhy Miesta v meste a budovy.

Pocet poloZiek Celkovy pocet poloziek je 20.

1. Vyber spravnej odpovede z 3 moznosti (A, B,
C) = 5 poloziek (5x1b = 5b).
2. Vyber spravnej odpovede P/N = 5 poloziek

(5x1b = 5b).
Druhv. t 3. Zorad’'ovanie = 5 poloziek (5x1b = 5b).
runy, typy , 4. Odpovede na kratke otazky = 5 poloziek (5x1b
a hodnotenie tloh = 5b).
POZNAMKA:
e V tejto Casti sa nehodnoti grafika, pravopis,
Stylistika.

e Pri hodnoteni sa nepouzivaji hodnoty 0,5b.

Tabul’ka 2: Specifikacia konstruktu testu na po&tvanie s porozumenim Al.
Zdroj: vlastné spracovanie.

Specifikatna tabulka (pozri tabulku 2) presnej$ie uréuje konkrétne
parametre, ktoré test musi obsahovat, aby bola dodrzand jeho validita
areliabilita. Parametre s v procese tvorby meracieho nastroja pre tvorcov
testov absolutne zaviazné a nemozno ich nijak derivovat, ba ani modifikovat'.

Cielom prvej Casti po¢uvanie s porozumenim je preverit schopnost
testovaného presne a efektivne pocuvat’ hovoreny prejav v slovenskom
jazyku, porozumiet’ mu a ziskat’ z neho tie informacie, ktoré su potrebné na
splnenie tlohy. Na vypracovanie tloh k tejto Casti sa predpoklada ¢asovy
interval 20 minut (bez samotného pocuvania).

Rozsah textov na poc¢uvanie s porozumenim sa vSeobecne vymedzuje
minutazou, ale ak by malo dojst’ k adaptacii takychto textov, mohlo by dojst’
kich Casovej hypodimenzii (pozri bliz§ie Buta$ et al., 2011). Napokon,
teoretické ndzory na Casové trvanie textov na pociivanie s porozumenim na
jednotlivych urovniach st rozporuplné a neexistuje jednota v tom, kol’ko ma
trvat’ pocivanie s porozumenim na trovni Al. Ovel'a vhodnejsie je v tomto
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pripade dizku textov vymedzit’ po¢tom slov, v nagom pripade na tirovni Al
ide o text v rozsahu 100 az 150 slov, ktory sa zvukovo realizuje na testovani
priamo nositelom jazyka. Z hl'adiska charakteristiky tieto neobsahuju
slangové, Specifické a malo frekventované technické vyrazy a mozu byt
doplnené vizualnym materiadlom (obrazky, fotografie). Zviacésa ide o kratke
jednoduché texty monologického aj dialogického charakteru, ktoré su
prevzaté z autentickych materidlov. Zdrojmi su masovokomunikaéné
prostriedky (tlac, rozhlas, televizia, internet). Pre potreby testovania moézu
byt didakticky upravované. Texty obsahuji uvedeny zdroj a ak je tento
upraveny, tak aj poznamku: text adaptovany na ucely testovania.

K d’alsim $pecifikaciam konstruktu A1 patria informacie o tematickych
okruhoch, o poéte testovych poloziek, druhoch, typoch a hodnoteni testovych
uloh sa nachadzaju v $pecifika¢nej tabul’ke (tabulka 2).

SPECIFIKACIA KONSTRUKTU Al
CITANIE S POROZUMENIM

Preverit’ schopnost’ posluchac¢a presne a efektivne
¢itat’ jednoduchsie texty v slovenskom jazyku,

Ciel porozumiet’ im a ziskat’ z nich informacie, potrebné
na splnenie ulohy.

Cas . cca 20 min.

na vypracovanie

Pocet textov 1

DiZka textov Al: 100 — 150 slov
V textoch nie su slangové, Specifické a malo

Charakteristika frekventované technické vyrazy. Texty moézu byt

textov doplnené  vizudlnym  materidlom  (obrazky,
fotografie).

Texty zvdcSsa monologické. Jednoduché osobné
listy, inzeraty, prospekty, jedalne listky, Casové
Typy textov harmonogramy, zoznamy, brozury, kratke novinové
¢lanky opisujuce udalosti, jednoduché navody na
obsluhu veci, pozvanky.

Texty s0 prevzaté zautentickych materialov.
Zdrojmi st masovokomunikacné prostriedky (tlac,
rozhlas, televizia, internet). Na ucely testovania
moézu byt didakticky upravované. Pri kazdom texte
uviest’ zdroj a ak je upraveny, tak aj poznamku: Text
adaptovany na ucely testovania.

Zdroje textov

Byvanie. Rodina. Mesto a orientidcia v meste.

Tematické okruhy Miesta v meste a budovy.
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Pocet poloziek

Celkovy pocet poloziek je 20.

Druhy, typy
a hodnotenie 1dloh

1. Vyber spravnej odpovede z 3 moznosti (A, B, C)
=10 poloziek (10x1b = 10b).
2. Vyber spravnej odpovede P/N = 5 poloziek
(5x1b = 5b).
3. Odpovede na kratke otazky = 5 poloziek (5x1b
= bh).
POZNAMKA:
e Vtejto Casti sa nehodnoti grafika, pravopis,
Stylistika.
e Pri hodnoteni sa nepouzivaji hodnoty 0,5b.

Tabul’ka 3: Specifikacia konstruktu testu na ¢itanie s porozumenim Al.
Zdroj: vlastné spracovanie.

SPECIFIKACIA KONSTRUKTU Al

JAZYKOVE PROSTRIEDKY

Preverit pomocou receptivnych a produktivnych
kontextovych tloh, ako poslucha¢ zvladol rozsah

Ciel gramatickych $truktur a slovnej zasoby a overit’ jeho
schopnost’ pouzivat’ jazyk v ro6znych kontextoch na
urovni Al.

Cas cca 20 minut

Pocet poloziek

Gramatika 5 poloZiek (5x4b = 20b)

Lexika 5 poloZiek (5x4b = 20b)

Testované javy

Verbum byt’ v prézente (ja som, ty
si... Smerové adverbia(vpravo,
vlavo, hore...).
Prechyl'ovanie(ucitel’/ka...).

Personalne zamena (ja, ty, on.....
Rody(MZ, MNZ, F, N) mien
v slovencine. Adjektiva aky, aka,
aké(dobry, -4, é, cudzi, -ia, ie...).
Verba v prézente (a-verba, e-
verba, i-verba..). Reflexivne
verba. Modalne verba (chciet,
musiet’.... Konstrukcia rad/rada
Mam rad/rada/rado + akuz. ...).
Akuzativ singuldru. Verba vo
futare (imperfektivne — budem+
inf.) a imperative. Verba

Gramatika
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v préterite a slovosled som, i,
sme, ste. Nominativ pluralu (muz —
muzi....).
POZNAMKA:
V tejto Casti sa pravopis hodnoti
iba v pripade, ak bezprostredne
suvisi s testovanym javom.
Opozita (dobry-
zly,...).  Frekvencné
prislovky  (obycajne,
Javy: zvyCajne, pravidelne,
Casto, nickedy, obcas,
zriedka,  malokedy,
nikdy).
Predmety v byte
a triede. Profesie.
Farby. Vlastnosti
0s6b a predmetov.
Denny program.
Lexika Nakupovanie. Volny
Témy: ¢as. Rezim dna.
Rodina. Dovolenka.
Zaluby. Mesto
(objekty a stavby
v meste). Krajiny,
kontinenty, svetové
strany.
POZNAMKA:
e Vtejto casti sa nehodnoti
grafika, pravopis, Stylistika.
e Pri hodnoteni sa nepouzivaji
hodnoty 0,5b.

Tabul’ka 4: Specifikacia konstruktu testu na jazykové prostriedky Al.
Zdroj: vlastné spracovanie.

Zaver

Od Specifikécii jednotlivych casti konStruktov sa vyzaduje,
systematicky pristup, pretoze tieto stanovuju presné kritéria na zostavenie
meraciecho nastroja. V jazykovych Skolach s opravnenim konat Statne
jazykové skusky a s opravnenim vydavat’ osvedcenia o zvladnuti jazykovych
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urovni, v ktorych Studuju stovky posluchacov, musi prebichat’ testovanie
pravidelne a za jasne stanovenych podmienok nielen priebehu samotného
testovania, ale aj pripravy objektivnych meracich nastrojov. Existencia
konstruktov aich S$pecifikacii je preto neoddelitelnou stcastou celého
vzdelavacieho procesu a Skoly poskytujuce jazykové vzdelavanie musia
znich vychadzat. Napokon, dobre zostaveny meraci nastroj poskytuje
objektivne hodnoty, na zaklade ktorych sa realizuju potrebné analyzy.
Analyzy odhal'uji nielen nedostatky meracich nastrojov, ale aj nedostatky
v oblasti samotného vzdelavania, ktoré by mali viest ku korekciam
vzdelavacich planov v ramci konkrétneho predmetu, ale i ku korekciam
vzdelavacich dokumentov $koly strategického vyznamu.
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Symbolika zelenej farby v taliancine a slovencine
Symbolism of green colour in Italian and Slovak

Elena Smoleriova

Abstrakt

Symbolika zelenej farby v talian¢ine a slovenéine. Cldnok je venovany
vysledkom anylyzy talianskych lexikalnych spojent, ktoré obsahujui vo svojej
Struktire zelenu farbu. Jeho cielom je identifikovat ich vyskyt, konotdcie a
sémantické polia a zistit zhodu alebo odlisnosti v porovnani so slovenskymi
vyrazmy. Zvlastnostou tohto chromatizmu je siroka skala vyznamov, ktoré su
Casto protirecivé. Zelena farba ma svoje miesto prakticky vo vsetkych
oblastiach nasho zivota a nadobuda rézne vyznamy v zavislosi od kontextu.
V priebehu storoci sa casto ocitla na periférii zaujmu. V sucasnosti ma tato
farba prevazne pozitivne konotdcie, suvisiace v prvom rade s prirodou e
ekologiou.

KrPacové slova: sémanticka analyza, zelena farba, sémantické pole, frazémy

Abstract

Symbolism of green colour in Italian and Slovak. The paper is dedicated
to the results of the analysis of Italian lexicalized constructions that include
green colour in their structure. Its aim is to identify their occurence,
connotations and semantic fields and to determine the similarities or
differences in comparition to Slovac expressions. A peculiarity of this
chromatism is the wide range of meanings, which are often contradictory.
The green colour has its place in practically all areas of our lives and
acquires various meanings depending on the context. Throughout the
centuries, it has often found itself on the periphery of interest. Currently, this
colour primarily has positive conotations, especially related to nature and
ecology.

Keywords: semantic analysis, chromatism of green colour, sematic field,
phrasemes
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Uvod

Farby odjakziva fascinovali I'udstvo a boli predmetom Stadia v roéznych
oblastiach vyskumu.

»Terminy tykajuce sa farbieb zohrdvaju vinamnu vlohu pre ludské vnimanie
a tiez pre emociondlne zobrazenie reality. Probléem pomenovania farieb sa
zda byt jednym z najviac skumanych z interdisciplinarneho hladiska.*
(Skuza 2014, s. 15). Su pritomné vo vSetkych aspektoch nasho Zivota a tvoria
neoddelitenu sucast’ nasich skusenosti. Hoci si to ¢asto neuvedomujeme,
farby vyvolavaju emocionalne reakcie a dokdzu ovplyvnit' nasu naladu a nase
rozhodnutia. So svojou nekone¢nou rozmanitost'ou odtiefiov obohacuju nas
svet a robia ho krajsim. Ako uvadza Démuth (2005, s. 15) ,,Mnozstvo,
rozmanitost’ a nekonecna variabilita farieb davaji svetu saturaciu, plnost’ a
rozmanitost’. Bez pritomnosti farieb by svet nasich subjektivnych skusenosti
znadéné ochudobneny.“ Vnimanie farieb zavisi nielen od kvality nasho zraku,
ale aj od naSich skusenosti v konkrétnom kultirnom kontexte. V sucasnej
dobe je pouzivanie symbolov rozsirenejSie ako kedykol'vek predtym.
Politické strany, r6zne spolo¢nosti a institcie robia vietko preto, aby pritiahli
pozornost’ na svoje aktivity, produkty a sluzby. Prave farby maju silny
symbolicky naboj a kazda situdcia v 'udskom zivote je spojend s urcitym
farebnym symbolom. Ich vnimanie odraza mentalitu rdéznych narodov a
podava svedectvo o ich historii, kultare a filozofii. Prijatie roznych filozofii
a nabozenstiev vyznamne prispelo k formovaniu symboliky farieb, ¢o
sposobilo podstatné rozdiely, napriklad medzi eur6pskou kultarou a kultirou
Dalekého vychodu. Rozdiely sa tykaju spdsobu, akym rozne narody spajaju
farby s roznymi javmi (Spisiakova, Mockové, Smolefiova, 2021). Cierna, v
eurdpskej kultare, symbolizuje smrt’, pesimizmus, necistotu, ale aj eleganciu.
V Afrike naopak predstavuje symbol mudrosti, zrelosti a veku. Pri otazke
vnimania farieb v roznych kultirach, musime zvazit' aj historicky aspekt.
Evolucia farebného symbolizmu odraza vyvoj samotnych spolocnosti.
Odlisné vnimanie farieb jednotlivych narodov voéi farbaAm ma zna¢ny dopad
na ich jazyky. Pritomnost’ idiomatickych pomenovani, frazém, ¢i porovnani
predstavuje rozsiahle jazykové kultarne dedicstvo, ktoré odraza kazdodenny
zivot jednotlivych narodov.

Symbolika zelenej farby

Zelena je povazovana za komplementarnu farbu Cervenej. Zatial’ ¢o Cervend
farba je symbolom energie, vasne a vystrahy, zelena vyvolava pocit pokoja,
stability a prirodzeného plynutia Gasu. Je symbolom prirody a zaroven
najrozsirenejSou farbou, pretoze vacsSina rastlinného povrchu ma prave zelené
zafarbenie. Je to optimisticka farba, spédjand s harmoéniou a zdravim.
V dejinach l'udstva vSak tato farba nebola vzdy vnimana len pozitivne, prave
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naopak, jej symbolika patri medzi najkontroverznejSie a najroznorode;jsie.
Kenner (2007, s.13) poukazuje na rozporuplny vztah ¢loveka a prirody.
LCudstvo bolo odjakziva zavislé od prirody, ktora predstavovala zdroj obzivy.
Na druhej strane, bujna vegetacia, dzungle a pralesy prinasali rizika v podobe
zranenia, ¢i umrtia sposobeného utokom divych zvierat. Potreba
nevyhnutnych zdrojov z prirody sposobila, Ze I'udstvo zacalo spajat’ zelenu
farbu shojnost'ou, obzivou a $tastim. Podl'a Kennera (2007, s.13) sa so
zelenou farbou prirody spaja bujna plodnost’ a vSetko, ¢o je prirodzené.
V SirSom zmysle slova predstavuje rast, zdravie, vitalitu a vytrvalost’.
Svajéiarsky psycholog Max Liischer (1993), znamy vdaka vynalezu
Liischerovho farebného testu, prisudzuje zelenej farbe viaceré vyznamy,
uzko prepojené s jej aspektom pevného zakladu naSej osobnosti. Zelena
vyvolava pocit stability, pevnosti, vytrvalosti a stalosti. Psychologicky
ucinok tejto farby sa stava chladnejSim a napétejSim, V zavislosti od
mnozstva modrej farby pridanej k zelenej (Liischer, 1993, s.154).

Z historického hl'adiska sa vnimanie a postoje jednotlivy kultir k zelene;j
farbe méZu oznacit' ako vel'mi rozporuplné a nejasné. Znamy francuzsky
historik kulttirnych dejin Michal Pastoureau asociuje zelenu farbu nielen s
prirodou, ale aj s 'udskym osudom. Tato farba bola v minulosti naro¢na na
vyrobu a a zaroven vel'mi nestdla na mal'bach, ¢i pri farbeni latok. Podl'a
Pastoureau (2019, s. 23) boli tieto skutoénosti dovodom, preco zelena farba
nadobudla negativne konotacie a zacala sa spajat’ so vsetkym, /...] co je
nestale, prchavé a kolisavé, ako liska, nadej, Stastie, hry a peniaze. Toto
nelichotivé oznacenie zelenej farby vzniklo aj napriek tomu, ze l'udstvo bolo
odjakziva obklopené touto farbou v podobe vSemocnej prirody (Nelli, 2024).
V priebehu staroci bola zelend farba mnohokrat zatracovana, podceiiovana a
stala na periférii zaujmu. V starovekom Grécku neexistoval vyraz pre
pomenovanie zelenej farby. Na jej oznacenie sa Casto pouzivalo slovo
prasinos, ¢o v preklade znamena ,,farba péru®. Ani u starovekych Rimanov
sa zelend nestretla s va¢§im zaujmom a bola dokonca povazovana za
barbarsku farbu. Pozitivne konotacie nadobudla az v obdobi stredoveku, ked’
sa stala obl'ibenou farbou vysokej spolocenskej vrstvy. Umelci sa zacali o
nej zmienovat’ vo svojich basnach a zaujem si ziskala aj u maliarov. Stala sa
symbolom jari a v§etkého, ¢o je s fiou stivisi — mladost’, hravost, veselost’ a
laska. Neslo vSak o lasku duchovnu, ako skor o pohansky pristup k Zenam
(Patoureau, 2019). Koncom obdobia stredoveku tato faba opét’ straca svoje
vyznamné postavenie. Svoj velky ndvrat zaznamenala v 19. storoci, ked’
vnikli nové symboly a konotacie.

Zelena je znama svojimi blahodarnymi ucinkami na l'udsky organizmus.
V chromatoloégii zastava vyznamné postavenie vdaka svojej schopnosti
vyvolat’ pocit pokoja a harmonie. Z fyziologického hl'adiska napoméha pri
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liecbe respiracnych ochoreni a ma antibakterialny a detoxika¢ny ucinok. Ako
farba pokoja a vyrovnanosti priaznivo pdsobi pri psychickej zat'azi, uzkosti
a nespavosti (Valnet, 2015). Zelend farba upokojuje, uvolfiuje stres, no
zaroven aj povzbudzuje. Podporuje tiez pocit obnovy a sebakontroly.

V krestanskom povedomi je zelena farbou nadeje, ako jednou z troch
teologickych ~ cnosti. Zaroven vSak V krestanskej ikonografii zelena
predstavuje farbu hada, ktorému sa odjakziva pripisovali negativne
vlastnosti, a preto saniekedy diabol a d’alSie podlé bytosti znazoriiovali touto
farbou. V Islame je povazovana za posvitnu farbu. Takmer vSetky islamské
krajiny maju vo svojej narodnej vlajke obsiahnuti zelent farbu. Prorok
Mohamed mal stendardu zelenej farby, ktora symbolizovala raj (Skuza,
2010).

»Ako farba evokujiica bezpecie ma zelena svoje miesto v medzinarodnych
piktogramoch: mézeme sa s nou stretnut ako s farbou nudzového vychodu
alebo oznacenia prostriedkov nudzovej komunikacie a tiez je to farba
zvyCajne pouzivand v dopravnej signalizacii, napr. na semafore je znamenim
dovoleného pohybu ** (Kvapil, Uli¢na, 2021, s.93).

Je zastpena aj v lexikalych jednotkach, ktoré sa spajaji s povoleniami
a s finanénym zvyhodnenim. Jarna zelen (il verde dela primavera) je farbou
zacCiatkov, ale aj zaciatoénikov. V talian¢ine mame vyraz [’artista in erba
(zacinajici umelec- dosl.umelec na trdve); je to farba pociatoénych a
mladych etap Zivota (Casto v talian¢ine pofujeme vyraz anni verdi- mladé
roky). Podla Widmanna (1969, p.90), zelena farba znamena nezrelost’, ked’
nieCo je v procese vyvoja. Tento chromatizmus symbolizuje neukonceny
proces (o nezrelom ovoci sa hovori , Ze je este ,,zelené").

Sémanticka analyza

Chromatizmus verde, ktory pomentiva zelent farbu v talian¢ine, pochadza z
latinského viridis (zeleny a Zltozeleny), zatial ¢o glaucus (z gréckeho
glaukos) oznacuje zelenomodrti, bledomodri a zelenti zmieSant s inymi
farbami, pdsobiacu negativnym dojmom (D"Aloe, 2004). Z lexémy viridis su
odvodené vsetky nazvy, ktoré v romanskych jazykoch pomentvaju zelenti
farbu: v talianCine a Spanieléine verde, vo francuzstine vert, v portugalCine
verde, v rumuncine verde (Pastoureau, 2019).

Podl'a vykladového slovnika Garzanti (2020) ma =zelena farba
nasledovné vyznamy:
1.detto del colore dell’iride che ¢ intermedio tra il giallo e I’azzurro; in natura
¢ il colore dell’erba e delle foglie giovani e fresche: verde chiaro, scuro; verde
acqua, verde brillante, verde smeraldo, verde smorto, verde oliva, a seconda
della gradazione e tonalita; verde bandiera, simile alla tonalita di verde che &
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propria della bandiera italiana; verde ramarro, di tonalita molto intensa; dim.
verdino, verdolino, verduccio, accr. verdone, pegg. Verdaccio (farba
duhovky, ktora osciluje medzi zltou a modrou; v prirode je to farba travy a
mladych cCerstvych listov: svetlozelend, tmavozelena; zelena ako voda,
ziarivo zelena, smaragdova zelena, matna zelena, olivovo zelena, v zavislosti
od odtiena; zelena pouzivana pri zastavach, podobna odtiefiu zelenej, ktora je
typicka pre taliansku vlajku; zelena podobna farbe jasterice, vel'mi intenzivny
odtien; dem. zelenucka, zelenkasta, zelenkava, akr. zelienka, peor. verdaccio
(hnilobne zelena farba)
2. di regione, territorio, che ¢ ricco di vegetazione: una verde vallata; Salve,
Umbria verde (CARDUCCI) — farba regionu, uzemia, ktoré je bohaté na
vegetaciu: zelena dolina; Dobry defi, zelena Umbria (CARDUCCI)
3. di persona o di volto umano, pallidissimo, livido: essere verde di paura,
d’invidia, di bile (o osobe alebo T'udskej tvari, vel'mi bledej, s podliatinou:
byt zeleny od strachu, od zavisti, od zlosti)
4. di vegetale, che non ¢ ancora maturo o non ¢ diventato ancora secco: grano,
frutta verde; I’uva € ancora verde; la legna verde non brucia bene ( o zelenine,
ktora este nie je zrela alebo sucha: psenica, zelené ovocie; hrozno je eSte
zelené; zelené drevo zle hori)
5. ecologico, non inquinante o meno inquinante: benzina verde (ekologicky,
neznecCist'ujuci alebo menej znecist'ujiici: bezolovnaty benzin)
6. che riguarda I’agricoltura o gli agricoltori: piano verde (tykajtca sa
pol'nohospodarstva alebo pol'nohospodarov: zeleny plan)
7. che si riferisce o appartiene al movimento politico di tendenza radicale che
fa della difesa dell’ambiente e dell’antimilitarismo i principali obiettivi della
sua azione: partito verde; iniziative verdi (odkazuje alebo patri k politickému
hnutiu s radikalnou tendenciou, ktorej hlavné ciele svojej ¢innosti st ochrana
zivotného prostredia a antimilitarizmus: strana zelenych; zelené iniciativy)
8. giovane, giovanile, ancora pieno di vigore: gli anni verdi, 1’eta verde,
I’adolescenza e la prima giovinezza | (lett.) vivo, vivace: uomini d’una tempra
piu salda e d’un coraggio piu verde (MANZONI P.S. XXX)/ - mlady,
mladistvy, stale plny elanu: mladé roky, mlady vek, dospievanie a rana
mladost’ | (dosl.) zivy, ¢uly : muZi silnejSej povahy a mladickej odvahy
(MANZONI P.S. XXX)

Nasledovné lexikalne jednotky sme excerpovali zo slovnikov Garzanti,
Treccani, Zingarelli a v neposlednom rade z médii.

a) zhodné pomenovania

alimenti verdi — zelenina
appalti pubblici verdi — zelené verejné obstardvanie
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banca verde — zelend banka

benzina verde —zeleny benzin (ekologicky benzin s vyssim podielom biozlozZky
z obnovitelnych zdrojov)

berretti verdi — zelené barety

bugia verde — zelené kiamstvo (greenwashing)

caffe verde — zelena kdva

concimazione verde — zelené hnojenie

la cometa verde — zelend kométa

cosmetici verdi — biokozmetika

crescita verde — zeleny rast

energia verde — zelenad energia

fagiolini verdi — zelend fazulka

finanza verde- zelené financie

fondo verde — zeleny fond

Fondo verde per il clima — Zeleny klimaticky fond
foraggio verde — zelené krmivo

frullato verde — zelené smoothie

infrastrutture verdi — zelené infrastruktury

iniziative verdi — zelené iniciativy

investimenti verdi — zelené investicie

marketing verde — zeleny marketing

mela verde- zelené jablko

mutuo verde — zelend hypotéka

obbligazioni verdi — zelené dlhopisy

oliva verde — zelena oliva

onda verde — zelend vina

oro verde — zelené zlato (zliatina zlata a striebra)
orzo verde — zeleny jacmer

passare la frontiera verde — ilegdlne prejst hranicou
pensare verde — mysliet' (na) zeleno

picchio verde — Zlna zelena

pisctacchio verde di Bronte — zelend pistdcia z Bronte
la politica verde — zelend politika

polmoni verdi — zelené pliica

posti di lavoro verdi — zelené pracovné miesta
radicchio verde — cakanka zelend

raggio verde —zeleny zdablesk (opticky jav, ktory sa objavuje pri zapade sinka)
rivoluzione verde — zelend revolicia (technologické invencie zamerané na
zvySenie polnohospoddrskej vyroby)

scarti verdi — zeleny odpad

scuola verde — zelend skola

105



Elena Smolenova

te verde — zelena caj

tecnologie verdi — zelené technologie (environmentdilne vhodné technolégie)
testuggine verde — korytnacka zelend

tetto verde — zelend strecha

tirare al verde — hddzat na zelenu

uva verde — zelené hrozno

il verde — zelen

i verdi — zeleni (¢lenovia Strany zelenych)
vetriolo verde — zeleny vitriol (siran Zeleznaty)
zona verde — zelend zona (v meste)

Val verde — zelend dolina (v Ligurii)

b) talianske pomenovania s ciastocne zhodnym ekvivalentom:

anni verdi — mladé roky, obdobie mladosti

cavolo verde — biela kapusta

cuore verde — zelené srdce ( lesnaty region Umbria)

dare disco verde — dat’ niekomu/niecomu zelenti

elettori verdi — volici environmentdlne orientovanych politickych stran

essere nel verde degli anni — byt mlady, na vrchole sil

essere verde dall invidia — blednut od zavislosti

essere verde di bile — byt zeleny od zlosti

farmaco verde — prirodny liek

frattura a legno verde— zlomenina typu vibového prutika (Ciastocnd fraktira)

formatura al verde — formovanie na surovo

giardino verde — zdhrada v anglickom §tyle

insalata verde — hlavkovy Salat

maglia verde — zelené tricko, ktoré je na Tour de France udelované za
Sprintérske body

numero verde- bezplatna zdakaznicka linka

piano verde — zeleny investicny plan pre rozvoj polnohospoddrstva

pomodoro verde — zelend odroda paradajky

ridere verde — smiat sa nasilu, zakryvajic pocit zlosti alebo zdvisti

tappeto verde — hrdcsky stél; heriia

strada verde — mestska ulica, vyhranend pre chodcov, cyklistov a MHD

turismo verde — ekoturizmus

verde come un aglio — zeleny ako cesnak

verde come un ramarro — zeleny ako jasterica

vivo e verde — Zivy a zdravy

c) talianske pomenovania bez slovenského ekvivalentu
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avere il pollice verde — mat vdsen pre zahradkarstvo

Bagnetto verde — tradicna omdcka z Piemontu, na ktorej pripravu je

potrebné vdcsie mnozstvo petrzlenu

bandiera verde — zelena viajka (oznacené bezpecnych plazi, vhodnych pre
deti

bollino verde — televizna znacka (vysielanie povolené pre mladistvych);
ekologicka dialnicna znamka

disco verde — I.Zeleznicné oznacenie (volna cesta) 2. povolenie k niecomu

codice verde — ,, zeleny kod *

essere al verde — byt bez perazi

essere/ridurrsi al verde — byt na mizine/dostat’ sa na mizinu

numero verde — bezplatna zdkaznicka linka

settimana verde — letna dovolenka stravend na hordch

tesoro verde - zeleny pokiad (olivovy olej)

(far ) vedere i sorci verdi — mat’ velky probléem; vyhrazat sa niekomu

porazkou

Ako sme uz uviedli, zeleni vnimane predovsetkym ako farbu prirody a tato
symbolika sa premieta aj do vacSiny zistenych pomenovani. Samotné
substantivum il verde oznacuje okrem zelenej farby aj zeleii. Tvar tohto
podstaného mena v plurali (i verdi) pomentiva ¢lenov politickych stran a
hnuti s enviromentalnym zameranim a zaroven oznacuje aj ich elektorat
(elettori verdi).

Ako mozno badat’ z uvedenych excerpovanych prikladov, va¢sinu z nich
tvoria lexikalizované spojenia so syntaktickou S$truktrou substantivum +
adjektivum. Casto sa vyskytuji odborné alebo viacsloslovné pomenovania,
ktorych vyznam sa priamo viaze so zelenym zafarbenin objektu (raggio
verde — zeleny zdblesk, testuggine verde — korytnacka zelend, picchio verde
— Zlna zelend, il cometa verde — zelend kométa). PoCetné st aj nazvy
pol'nohospodarskych plodin a pochutin so zelenym zafarbenim (fagiolini
verdi — zelend fazulka, radicchio verde di Treviso — zelend cakanka z oblasti
Trevisa, orzo verde — zeleny jacmen, peperone verde — zelend paprika,
peperoncino verde — zelend cili papricka, mela verde — zelené jablko, uva
verde — zelené hrozno, oliva verde — zelend oliva, té verde — zeleny caj, pepe
verde- zelené korenie, caffé verde — zelend kdva). V prevaznej vicSine
pripadov su tieto nazvy ikonicky doslovné. Vynimku tvori spojenie cavolo
verde, ktoré ma v slovencine ¢iastoény ekvivalent s chromatizmom biely.
Lexikalizované spojenie insalata verde ma v slovenline Ciastoény
ekvivalent, ktory neobsahuje vo svojej Struktire zelenu farbu a prekladame
ho ako hlavkovy 8alat. Zelena farba v oznaceniach ovocia alebo zeleniny
moze mat’ aj vyznam ,,nezrely” (fragola verde- zelend jahoda, lampone verde
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— zelend malina). Spojenie pomodoro verde (dosl. zelenda paradajka),
neoznacuje nezrelu paradajku, ale ide o odrodu paradajky zafarbenu do
zelena, ktora je vhodna najma na pripravu Cerstvych Salatov. V Taliansku je
bezné slachtit’ zelené odrody ovocia, €i zeleniny, ktord ma tradine iné
zafarbenie. Moze ist’ napriklad aj o jahody, ktroré sa tradi¢ne spajaju s
Cervenou farbou.V pripade vyrazu tesoro verde (zeleny poklad), zelena farba
idiomaticky odkazuje na olivovy olej. Zaujimavym nazvom su tzv. alimenti
verdi, v doslovnom preklade zelené potraviny. V talianéine toto spojenie
oznacuje zeleniu a ovocie zelenej farby. Zelené potraviny v slovenskom
jazyku st pomenovanim pre vysoko vyzivné a zdraviu prospe$né obilné
travy, zelené mikroriasy a sinice, ako napr. mlady jacmen a riasa chlorella
pyrenoidosa.

V sucasnosti ma zeleny farba silné prepojenie s oblastou ekologie a
udrzatelnosti Zivotného prostredia. Hlavne v médiach badame vel'mi pocetné
spojenia obsahujuce komponent zeleny, a ich pocet neustale stipa. Stvisi to
so skuto¢nostou, ze ekologické uvazovanie je v dne$nych ¢asoch uz
nevyhnutné, vzhl'adom na vyrazné klimatické zmeny a ich negativny dopad
na zivot ¢loveka. Potreba udrzatelnosti sa dnes tyka ktorejkol'vek oblasti
zivota. Do tohto sémantického pol'a zarad’ujeme spojenia ako economia
verde (zelena ekonomika), ktoré vzniklo kalkovanim z anglického jazyka
(green economy), podobne ako v pripade vacsiny spojeni tohto druhu. Pod
uvedenym nazvom rozumieme ekonomiku, ktorej zakladnou myslienkou je
znizenie dopadu nasho vplyvu na planétu hlavne v priemyselnom odvetvi.
Vyznam spojenia tecnologie verdi (zelené technolégie), v oboch jazykoch
nazyvané aj ako eco-tecnoldgie (ekotechnoldgie), sa spaja S vyuzitim neustale
sa inovujucich vyrobnych  metdod a materidlov, ktorych cielom je
udrzatelnost’ Zivotného prostredia. Vyraz crescita verde (zeleny rast)
oznacuje zosuladenie potreby ochrany zivotného prostredia s ekonomickym
rozvojom spolo¢nosti. Pod zelenymi iniciativami (iniziative verdi)
rozumieme aktivity zamerané na trvalo udrzatelny rozvoj. V oboch
porovnavanych jazykoch sa stretheme so spojeniami appalti pubblici verdi
(zelené verejné obstardvanie), ktorych vyznam predstavuje postup, pri
ktorom sa zohladnuje environmentilny dopad obstaravanych tovarov,
sluzieb alebo stavebnych prac, prostrednictvom uplatiiovania tzv.
environmentalnych charakteristik. Cielom tzv.zelenych infrastruktar
(infrastrutture verdi) je pomdct’ znovu prepojit’ existujuce prirodné oblasti a
zlepsit’ tak ekologicku kvalitu SirSicho izemia. V oblasti jazyka finan¢nej
sféry st zname terminy ako finanza verde (zelené financie), finanziamento
verde (zelené finacovanie), ¢i investimenti verdi (zelené investovanie).
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Formou ekologického investovania su aj tzv. zelené fondy (fondi verdi) S
vysokym potencidlom do buducnosti. Podobne aj v pripade zelenych
dlhopisov (obbligazioni verdi) ide o perspektivnu investiciu.

O produktivite chromatizmu zeleny v stvislosti s ekologiou svedéia aj
dalsie vyrazy ako benzina verde (zeleny benzin, t.j. s niz§im poctom
oktanov), prodotti verdi (zelené produkty), scarti verdi (zeleny odpad),
acquisti verdi (zelené nakupovanie). Ako sme uZ spomenuli, vd¢$ina nazvov
z tejto kategorie vznikla kalkovanim z angli¢tiny a z toho vyplyva, Ze medzi
talianskymi a slovenskymi pomenovaniami existujii zvacsa paralely.

Zelena ako farba prirody sa teda vo velkej miere podielala na tvorbe
talianskych aj slovenskych neologizmov prave z oblasti ekologie. Tieto
pomenovania sa nestali st¢ast'ou stabilizovanej lexikalnej zlozky slovnej
zasoby, no pouzivajii sa bezne v médiach (Spisiakova, Mockova, 2022).
Vyskytli sa vsak aj pripady, ked talianske pomenovania so zelenou farbou
mali v slovencine ekvivalent s predponou bio- alebo eko- (biokozmetika,
ekoturizmus), no ide skor o vynimky. V prevaznej vdaéSine pomenovani sa v
obidvoch jazykoch vyskytuje chromatizmus zeleny a zaroveti sa v mnohych
pripadoch moézu pouzit viaceré adjektiva, napr. enviromentalny alebo
udrzatelny (zeleny/enviromentalny marketing).

V dne$nom svete si neustaly boj o ziskanie zakaznika Ziada, aby nas firmy
neustale zaplavovali informaciami o jedinecnych kvalitich ich vyrobkov.
Obchodné spolocnosti si uvedomuju, ze ekoldgia uz davno nie je témou
intelektudlov a stava sa coraz populdrnejSou témou v ramci mainstreamového
diskurzu. Preto sa mnohokrat snazia vyzdvihnat aj tento aspekt vyrobkov.
Frazéma bugia verde/zelené klamstvo oznacuje nekalll prax, ked’ firma svoje
svoje produkty prezentuje ako ekologické, ¢o sa v§ak nezaklada na pravde. V
oboch porovnavanych jazykov najdeme aj frazému bugia bianca/biela oz,
ktora ma vo svojej Strukture bielu farbu. Na tomto pripade vidime rozdielnu
konotaciu frazém. Kym spojenie bugia verde sa spaja s nekalym konanim
firiem, vyraz bugia bianca, aj ked’ oznacuje klamstvo, biela farba konotuje
»heskodnu loz* |, za ktorou sa skryva dobry umysel neuskodit, ¢i neublizit
osobe, ktorej je takato loz adresovana. Zaujimavy je aj vyraz linea verde. V
oboch porovnavanych jazykoch ma rovnaka formu, avSak mimojayzkova
realita je odli$na. Linea verde je nazov talianskej televiznej relacie s vyse 50-
ronou tradiciou, ktord prindsa reportize =z oblasti talianskeho
pol'nohospodarstva, vyroby bioproduktov Spickovej kvality a ekoturizmu. V
slovencine pod pojmom zelend linka rozumieme telefonicku linku, kde mohli
obcania nahlasovat’ problémy tykajuce ochrany zivotného prostredia.

Zelené farba je vSak znadma aj negativnymi konotaciami.V suvislosti S
ludskym Zzivotom registrujeme protichodné vyznamy. Popri vyrazoch S
pozitivnou konotéciou, ktoré vyznamovo suvisia s mladostou a s fiou
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spojenou vitalitou, figuruji v talian¢ine frazémy suvisiace s negativnymi
Pudskymi vlastnostami ako zavist’ a zlost. Toto sémantické pole zastupuju
vyrazy ako essere verde d'invidia/rabbia (byt zeleny od zavisti alebo zlosti),
pripadne varianta so stavovym slovesom diventare verde d'invidia (ozeleniet
od zavisti). Zelena asociuje pocit zlosti, pretoze prave pocas preZivania tejto
negativnej emocie dochadza v 'udskom organizme k nadmernej produkcii
zl¢e, ktoré ma zelenkasta farbu. So zafarbenim tejto biologickej tekutiny
stvisi aj vyznam talianskej frazémy ridere verde, ¢o v preklade znamena
smiat’ sa nasilu, obzvlast’ ked niekto chce zakryt’ negativne emocie ako zlost,
i zavist.

Negativnu konotaciu mozno badat aj v talianskych prirovnaniach s
chromatizmom zeleny. V pripade dvoch najznamejsich talianskych
prirovnani verde come un aglio (dosl.zeleny ako cesnak) a verde come un
ramarro (dosl. zeleny ako ropucha) sarealizuje sématicky priznak anemicky,
bledy, ¢o mdze suvisiet’ s chorobne bledou az mierne do zelena zafarbenou
pokozkou tvare v doésledku ochorenia, mdlob alebo pokrocilého veku. V
pripade uvedenych talianskych porovnani neexistuje Uplna zhoda Vv
slovenskom jazyku. Ako priklad uvadzame prirovnania zeleny ako zaba/
trava/ tiz.

Zelena farba je symbolom mladosti a sviezosti, o ma spojitost’ s obdobim
prebudzajucej sa jari, ked’ zacinaju v prirode prevladat’ odtiene zelenej farby.
Sémanticky priznak mladosti sa realizuje v spojeniach anni verdi — obdobie
mladosti, verde eta - mlady vek a essere nel verde degli anni (byt velmi
mlady). Slovenské ekvivalenty tychto vyrazov su zvicsa achromatické a
namiesto adjektiva zeleny maju vo svojej Strukture pridavné meno mlady.
Taliansky vyraz vivo e verde (dosl. Zivy a zeleny) ma v slovencine ¢iastoény
ekvivalent, pricom namiesto adjektivu zeleny obsahuje vo svojej Struktire
adjektivum zdravy.

Chromatizmus zeleny sa spaja aj s hojnost'ou a prosperitou, ¢o stvisi so
skutofnostou, Ze zelend priroda bola odjakziva zdrojom obzivy. Nie je
nahoda, ze obl'ibenou farbou bankoviek je prave tato farba. V talianskom
jazyku st stodolarové bankovky zname pod vyrazom ,,i verdoni“. Paradoxne,
v talian¢ine je velmi znamy freazeologizmus essere al verde (nemat ani
grosa), ktory sa podl'a slovnika Dizionario Etimologico vzt'ahuje na obdobie,
ked’ Tudstvo nepoznalo elektrickil energiu a bolo odkazané na svetlo sviecok.
V tej dobe bolo zvykom farbit’ spodnu Cast’ sviecky zelenou farbou a v
momente, ked’ zacala pomaly doharat, bola tito farba jasne viditelna.
Uvedena frazéma ma aj d’alSie zndme varianty ako napr. trovarsi al verde
(zostat’ bez pernazi) a ridursi al verde (dostat sa na mizinu). Z prekladu
uvedenych talianskych vyrazov je zrejmé, ze ide o kulturémy, ktroré nemaja
v slovenéine ekvivalent. Slovnik Treccani uvidza dalsiu frazému s

>
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rovnakym vyznamom (trovarsi in campagna — dosl.ocitnut’ sa na vidieku),
ktorej sice chyba zeleny element, no vidiek moZe tiez asociovat’ prirodu a
zelen, aj ked’ v tomto pripadne nema pozitivni konotaciu. Zelen a vidiek
mozu signalizovat’, ze pre Cloveka bez penazi su alternativou na preZitie.
Ziadna z uvedenych frazém nema v slovenéine ekvivalent so zelenym
elementom. Zaujimavostou je, Ze na vyjadrenie nedostatku finan¢nych
prostriedkov sa v talian¢ine vyuziva aj chromatizmus rosso (cerveny), ktory
¢asto zodpoveda slovenskym terminov bez Cervenej farby vo svojej strukture.
Spojenie tappeto verde ma smanticky priznak $t’astia a hojnosti a rozumieme
pod nim zeleny potah na hernych stoloch v kasine, no elektronicky
Slovnik.sk ivadza aj vyznam hracsky stol a herna.

Zelena sa uplatiuje aj v spojeniach, ktoré stvisia s povolenim a
finanénym zvyhodnenim. Zeleny semafor (semaforo verde) plati vo vsetkych
krajinach ako povolenie na prechod. Séma finan¢ného zvyhodnenia je
pritomna aj v spojeni numero verde(zelend linka), ktoré oznacuje bezplatna
zakaznicku linku pre klientov réznych firiem, pripadne linku akejkol'vek
inStithcie, na ktort: sa mézu obc¢ania Talianska bezplatne obratit’ so ziadostou
o informacie. Rovnaki motivaciu pozorujeme aj pripade spojenia carta verde
(zelend karta), ¢ize preukaz o povinnom zmluvnom poisteni, ktory
umoziuje vodi¢om vol'ne cestovat’ doma aj v zahrani¢i. Sémanticky priznak
povolenia je pritomny aj v pripade nazvu disco verde, ktory v spojeni so
slovesom “dare” znamena dat’ zelenu, ¢ize povolenie k nieComu. Spojenie
disco verde sa do slovenciny preklada ako zelezni¢ny zeleny signal. Na tomto
priklade mozno badat’ spojitost’ s uplatnenim zelenej farby v doprave. V
talian¢ine existuje aj spojenie dare il disco rosso (Cerveny Zeleznicny signal),
¢o znamena niekomu stat’ v ceste v dosiahnuti ciela. V tomto pripade
slovenc¢ina nema chromaticky ekvivalent. Do tejto kategorie mozeme zaradit’
aj oznacenie bollino verde, ktoré signalizuje, Ze televizne vysielanie je
vhodné pre deti a mladistvych. V talianéine ide vSak o viacvyznamové
spojenie, ktoré sa pouziva aj na oznacenie zelenej nalepky, ktora opraviuje
vodicov na vjazd do vac¢Sich miest v Eurdpe a zaroven je potvrdenim, Ze ich
automobil je v sulade s platnymi normami o ochrane Zivotného prostredia.
Rovnaky fenomén jestvuje aj na Slovensku a oznaCuje sa ako zelena
ekologicka nalepka, ktora sa lepi na predné sklo automobilov. Zona verde
(zelend zona) oznacuje v oboch porovnavanych jazykoch militantné pasmo
v Iraku, no v taliancine aj zelené pasmo vysadby stromov a zelené Casti mesta.

Z nasej analyzy vyplynulo, Ze taliansky jazyk ma aj kulturémy, ktoré sa
viazu vyluéne s talianskou kultirou a nemaju v slovencine ziaden ekvivalent.
Zaujimavym prikladom z etymologického hladiska sa javi idiom vedere i
Sorci verdi (mat velky problém). V doslovnom preklade do slovenéiny
znamend ,vidiet' zelené mysi.“ Podla dennika Corriere della sera
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(31.1.2018), povod tohto idiomu sa vztahuje na obdobie druhej svetovej
vojny. V roku 1936, uprostred fasistickej éry, Specialna jednotka Royal Air
Force (205. Squadron) si zvolila ako svoj emblém tri mysi zelenej farby.
Kuridézny vyber troch mysi ma spojitost’ so skuto¢nostou, ze tato Specialna
jednotka bola prvou, ktora pilotovala trojmotorové lietadla. V kratkom case
piloti predviedli svoje schopnosti v Taliansku i v zahrani¢i, vyhrali mnozstvo
sut'azi a Coskoro sa stali aktérmi vojnovych bombovych utokov, ¢im vyvolali
reSpekt a obavy. Varianta idiomu s faktitivnym slovesom fare, ktoré sa
pouziva s vyznamom ,nieCo spdsobit™, zmanena hrozbu porazky v
akejkol'vek situécii (far vedere i soci verdi). Idiom sa ¢asto pouZziva napr. v
politickom kontexte (Ti faccio vedere i sorci verdi! — Ved' ja ti ukazem!).
Pouzitim tohto idiomu sa preslavil Romano Prodi a neskor Silvio Berlusconi,
ktory reagoval na narazky v suvislosti s jeho pokro¢ilym vekom pred
volebnou kampanou. “Dedko sa md vyborne a vietkym da na frak (Corriere
della sera, 30.1.2018).

V talian¢ine je znama frazéma avere il pollice verde- dosl. mat zeleny
palec. Oznacuju sa fiou osoby, ktoré maji zal'ubu v zahradkarstve. Spojenie
., settimana verde - dosl. zeleny tyZden™ sa pouziva na oznacenie letnej
dovolenky na horach. V pripade tejto frazémy zelena farba evokuje lesnaté
plochy. V talian¢ine sa moézeme Casto stretnut’ S podobnou frazémou
(settimana bianca — dosl. biely tyZder). Vo svojej Struktire nasiel uplatnenie
chromatizmus biely a pomentva lyziarsky pobyt na horach.

So zelenou farbou zdravia stvisi aj spojenie codice verde (dosl. zeleny
kéd). 1de o neologizmus, ktory podl'a slovnika Treccani oznacuje signal, Ze
pacient je stabilizovany a mimo ohrozenia na Zivote, a preto nevyzaduje
okamyzitl intervenciu zo strany lekarov. Il codice rosso (dosl.cerveny kod) v
zdravotnictve je naopak oznaCenim urgentného stavu pacienta, ktory
potrebuje okamzity a neodkladny lekarsky zakrok. Zaujimavostou je, ze
lexikalizované spojenie codice rosso je zaroveti pomenovanim talianskeho
zakona, ktory chrani Zeny a maloletych pre nasilim a prenasledovanim.
Zeleny kod v slovencine oznaCuje ini minojazkovi realitu. Predstavuje
dokument, obsahujuci principy ochrany Zivotného prostredia.

Zaver

Svet farieb vzdy vzbudzoval ziujem zo strany odbornikov z rdéznych
vedeckych oblasti, ale aj laickej verejnosti. Farby su suéastou nasho
kazdodenného Zivota a sprevadzaju nas vSade, bez toho, aby sme si to
uvedomovali. Zelena farba so svojou Sirokou skalou odtiefiou, i nasla miesto
v mnohych oblastiach zivota. Jej povaha je vSak rozporuplnd, ¢o znamena, ze
modze vyvolavat rozne reakcie u jednotlivcov. V priebehu staroci
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zaznamenala kontroverzné postoje zo strany rdznych narodov. Je to farba,
ktora sa spaja predovSetkym s prirodou, vdaka ¢omu modZe vyvolavat
pozitivne emdcie. Tato farba ma schopnost’ navodit’ stav pokoja a harmoénie.

V tomto prispevku sme sa zamerali na jej jazykovy aspekt. Vd’aka jej
bohatej symbolike sa nam podarilo identifikovat §iroké spektrum lexikalnych
jednotiek. Spomedzi roéznych sémantickych poli, s ktorymi stvisi tento
chromatizmus sme zistili, ze najproduktivnej$ie sa tie, ktoré sa spajaju s
oblastou ekoldgie (economia verde, tecnologie verdi, scarti verdi),
pol'nohodpodarskych plodin (peperone verde, olive verdi, fagiolini verdi, uva
verde) , roznych povoleni a finanénych zvyhodneni (numero verde, semaforo
verde, dare il disco verde). Mensie sématické polia sa dotkli aj negativnych
emocii ako zavist’ a hnev (ridere verde, essere verde d invidia). Ako relativne
produktivne sa ukazali aj vyrazy spojené s financiami. Aj ked’ zalena sa
povazuje za farbu hojnosti, talian¢ina ma viaceré frazémy, ktoré paradoxne
ozna¢uju chudobu (essere al verde, ridursi al verde). Dalsie zaujimavé
sémantické pole stvisi s mladostou a silou (anni verdi, etd verde, essere nel
verde degli anni).

Pokial’ ide o stupen symetrie medzi porovnavanymi jazykmi, zistili sme,
ze viacsina talianskych lexikalnych jednotieck ma zhodné pomenovania v
slovencine. Vyplyva to zo skutocnosti, ze symbolika zelenej farby ma
globalny charakter. Symetrické lexikalne jednotky prevazne oznacuju veci a
javy, ktoré sii zname na medzinarodnej urovni, ako napr. odborné terminy z
roznych oblasti. V kategorii talianskych pomenovani s Ciastoénym
slovenskym ekvivalentom sme sa Casto stretli s vyrazmi, ktoré¢ maji rovnaky
vyznam, No V slovenc¢ine im chyba zeleny element, ktory je nahradeny inym
adjektivom (cavolo verde - biela kapusta, eta verde — mlady vek, farmaco
verde — prirodny liek, ridere verde — smiat’ sa nasilu, vivo e verde — Zivy
a zdravy, insalata verde — hlavkovy Saldt).

V talian¢ine sa vyskytli aj spojenia, kroré nemaji v slovencine Ziadny
ekvivalent, ako napr. vedere i sorci verdi (ocitmut sa v stave ohrozenia) alebo
far vedere i sorci verdi (vyhrazat sa pordzkou). Do tejto skupiny sme zaradili
aj pomenovanie settimana verde (letnd dovolenka na hordch), ¢i ididm tesoro
verde, ktora v talian¢ine oznacuje olivovy olej. Frazéma avere il pollice verde
oznacuje vasen pre zahradkarstvo. Napriek bohatej symbolike zelenej farby
sme identifikovali pomerne malta skupinu talianskych pomenovani bez
slovenskych ekvivalentov. Pric¢inou tohto javu je skutocnost’, ze symbolika
zelenej farby ma globalny charakter v eurépskych kultarach.
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Migraény diskurz v krajinach V4
Migration discourse in the V4 countries

Radoslav Stefancik — Jan Lid’dk

Abstrakt

Migraény diskurz v krajinach V4. Prispevok sa zameriava na vysvetlenie
teoretickych pristupov k vyskumu migracného diskurzu. Vysvetluje, ako sa
migracny diskurz ¢leni, ¢o je obsahom migracného diskurzu a ktori aktéri
vyuzivaju tému migrdacie na mobilizaciu volicov. Na priklade niektorych
politickych vyrokov zo Slovenska, Ceskej republiky, Polska a Madarska
vysvetli, ¢o je a Co nie je sucastou migracného diskurzu.

Kracové slova: migracia, diskurz, politika, jazyk, radikalizacia, imigracia,
azyl, integracia, V4, populizmus, sekuritizacia.

Abstract

Migration discourse in the V4 countries. The paper focuses on explaining
theoretical approaches to migration discourse research. It explains how
migration discourse is articulated, its content, and which actors use the topic
of migration to mobilise voters. It will explain what is and what is not part of
the migration discourse, using the example of some political statements from
Slovakia.

Keywords: migration, discourse, politics, language, radicalization,
immigration, asylum, integration, populism, securitisation.

Uvod

Téma medzinarodnej migracie je ¢astou sucastou politickych diskurzov vo
vyspelych demokraciach zapadnej Eurdpy (Fuller 2024). Existujti na to dva
hlavné dovody. Staty zapadnej Eurdpy st multikultirneho charakteru, t. j.
prostrednictvom niekol'’ko desiatok rokov trvajiicej imigracie sa homogénne
spolo¢enstva postupne menili na Staty s ndrodnostne pestrym obyvatel'stvom.
Ten druhy dévod je spojeny s demokraciou. Ak demokracia predpoklada
slobodnt diskusiu, je pochopitelné, Ze sa v ramci slobodnej debaty diskutuje
aj o imigrantoch, cudzincoch, pristahovalcoch, ¢i migracnej politike. Ale ¢o
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je to vlastne migraéna politika, ako sa &leni, ¢o je jej obsahom. Casto totiz
vznika omyl, Ze debatovat’ o migracii znamena sustredit’ sa len na imigraciu.
Pritom migracna politika sa vztahuje tak na imigraciu, ale aj na azylovu
a integracna politiku.

V tomto texte bude vysvetlené, ako mozeme definovat’ migracny diskurz,
¢o je jeho obsahom a ak ma $trukturu. Na priklade predstavenia diskurzov
zo Slovenska, Ceskej republiky, Pol'ska a Mad'arska, teda v $tatoch V4!,
vysvetli, ¢o je a €o nie je sucastou migra¢ného diskurzu, ktoré témy stoja
vpopredi aakym jazykom s artikulované. Texte je zalozeny na
predpoklade, Ze vzhladom na populisticky charakter viacerych
stredoeurdpskych lidrov, bude prave bezpeénost dominantnym pristupom,
ako je migracny diskurz v krajinach strednej Eurdopy uchopeny. Bertc do
uvahy obmedzeny priestor tohto typu textu sa vSak obmedzime len na
jednoduchsie konStatovania, ktoré bude mozné rozanalyzovat v d’alSich
publikovanych textoch.

Migracna politika

Migracéna politika sa spravidla pouziva ako termin zastreSujuci tri
subpolitiky: imigraént, azylova a integraént, hoci Vv pripade Slovenska sa
diskutuje spravidla len o prvych dvoch. Pod imigraénou politikou rozumieme
opatrenia, ktoré upravuji okolnosti vstupu cudzincov do cielového $tatu
migracie, rovnako dizku pobytu, ako aj jeho pravne postavenie. Imigra¢na
politika urci, aky typ migrantov cielovy $tat migracie uprednostiuje, aké
pocty migrantov je ochotny prijat’ a na aké dlhé obdobie, aké podmienky
stanovi na jeho usadenie sa a naopak, ktorym cudzincom vytvori prekazky
pre vstup.

Azylova politika upravuje pobyt tych cudzincov, ktori odisli z krajiny
povodu, aby vinom State nasli utocisko pred politickym, nabozenskym
prenasledovanim, pripadne utekaji pred vojnou. Azylova politika definuje
pravne postavenia uteCencov, teda ludi, ktori potrebuji medzinarodnt
ochranu.

Integracna politika je Cast’ verejnej politiky, ktorej sa v niektorych Statoch
venuje Vporovnani sinymi subpolitikami menSia pozornost. Pritom
stanovenie podmienok na pobyt je rovnako dolezité, ako definovanie
podmienok na vstup. V priebehu druhej polovice 20. storo¢ia bolo

1V texte pouzivame vyraz V4, aj ked’ spolupraca Mad'arska, Slovenska, Ceskej
republiky a Pol'ska v ¢ase odovzdania rukopisu do recenzného konania (november
2024) bola na minimalnej trovni. Skusenost’ s fungovanim V4 vsak ukazuje, ze st
obdobia intenzivnejSej spoluprace a naopak, ochladnutych vztahov, kedy je
spolupraca obmedzena len na niektoré oblasti.
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vytvorenych niekol’ko typov integraénych politik (Joppke 2017), dnes je
integracia zaloZzena na procese vzajomného prispésobovania sa medzi
pristahovalcami a prijimajicou spolo¢nostou (van Riemsdijk, Basford
2022). Podrl'a Joppkeho (2017: 2) ,,od konca 90. rokov sa ob¢ianska integracia
stala dominantnym pristupom k integracii pristahovalcov naprie¢ Europou®.
Integracia sa tak chape ako obojstranny proces. Tak ako migranti musia
prisposobit’ zZivotny §tyl cudzincom, tak aj od domacej spolocnosti sa
ocakava, ze bude akceptovat’ pritomnost’ 'udi s inou Statnou prislusnost’ou.

Migracny diskurz

Podobne ako mdzeme Strukturovat’ migracnu politiku, aj migracny diskurz
moze vykazovat' viacero urovni. Migraény diskurz sa tak moze orientovat’ na
otazky imigracie, moze sa sustredit’ na spdsob ochrany hranic a obrany
vysostného Uzemia §tatu, rovnako sa vSak moze sustredit’ na otazky
poskytovania azylu alebo podmienok integracie. Takto kategorizovany
migracny diskurz by vSak bol velmi obmedzeny. Sustredil by sa totiz hlavne
do oblasti policy, teda jednotlivych druhov verejnych politikov v danej
oblasti migracie. Podl'a van Dijka (2018) sucastou migracného diskurzu
mozu byt rézne pribehy migrantov, aj ked’ samotni migranti sa v mnohych
Statoch len sotva dostant k slovu (Pospéch, Jureckova 2019). Pri takto
zvolenom pristupe k vyskumu odbornici zdéraznuja aj problémy, ktorym
Celia migranti, ked’ vytvaraji snahu vytvorit’ si zmysluplna identitu mimo
krajiny pévodu (Martinez Guillem 2015). Diskurz v tomto kontexte nie je len
formou pouzivania jazyka, ale aj formou socialnej a politickej interakcie.
Migraciu ako socialny jav teda tvoria nielen (skupiny) Gcastnikov, institucie,
mnohé typy socidlnych a politickych interakcii, ale aj z mnohych Zanrov
migra¢ného diskurzu ako socialneho a politickych ¢inov a interakeii (van
Dijk 2018).

Podl'a de Haasa (2024) v sucasnom migraénom diskurze sa objavuji
spravidla styri narativy: (1) narativ o masovej migracii, (2) narativ o hrozbe
migracie, (3) narativ o obeti migrantov a (4) narativ o oslave migracie. Tieto
narativy st jednostranné¢ so schopnostou skreslovat’ skutoéni povahu
medzinarodnej migracie a zvidc¢Sa neberti do uvahy konanie migrantov.
V nasledujucom texte ukdzeme, Ze prvé dva, resp. prave ten druhy je silne
pritomny aj v migraénych diskurzoch v Statoch V4. Naopak, len ojedinele sa
objavuje Stvrty narativ o oslave pozitivnych désledkov migracie na cielové
Staty. Prave pdsobenie na verejnu mienku cez narativ o hrozbach spdsobuje,
7e existuje len mala skupina politikov, ktord by migraciu prezentoval aj z tej
pozitivnej stranky.
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Migracny diskurz v krajinach V4

Staty V4 (Ceska republika, Mad’arsko, Pol'sko a Slovensko) pdvodne,
vzhladom na ekonomicko-politické podmienky, neboli konfrontované
S migracnymi procesmi v takej miere ako krajin zapadnej Eurépy. Diskurz
0 migracii sa odvijal predovSetkym Vv zavislosti od toho, z ktorych krajin
migranti do strednej Eurdpy prichadzali, akého boli nabozenstva, ale rovnako
bolo nasadenie tejto témy zavislé od aktualnych politickych podmienok. Po
roku 2015 moézeme identifikovat’ spoloéné postoje k migracii, Staty V4
odmietli otvoreny pristup niektorych zapadoeurdpskych statov, ¢o dokonca
posilnilo sudrznost’ §tatov v centralnej ¢asti Eurdpy. Glied a Zamecki (2021:
647) tvrdia, Ze ,,zdrojom tejto stdrznosti bol jednoznacne populisticky postoj
k moznym désledkom nekontrolovanej migracie®.

Na Slovensku bola diskusia 0 migracii dlhé roky na okraji politického
zaujmu, a to z dovodu diskusie o inych, pre existenciu Slovenskej republiky
podstatnejsich problémov. Intenzivnejsie sa tato téma dostava do centra
pozornosti az v suvislosti s migraénymi procesmi v rokoch 2015 a 2016.
Pricom je dolezité podotknut, ze iSlo o obdobie pred parlamentnymi
vol'bami. Na Slovensku by sme tazko hl'adali politického aktéra prevazne
S pozitivnym pristupom k migracii. Neutrdlny az pozitivny pristup
prezentoval po roku 2015 vtedaj$i prezident Andrej Kiska, rovnako
predstavitelia Krestanskodemokratického hnutia. Vaésina politikov, a to bez
ohladu na ideologick prislusnost, svoj postoj zakladala spravidla na
negativnych emdciach, zdoraznovala bezpecnostny aspekt, kultirnu
rozmanitost’, az neprisposobilost’ (Stefanéik, Kiner 2021). Politici naprie¢
stranickym spektrom pouziva Casto vyrazy s posunutym vyznamom. Vel'mi
negativne su napriklad prezentovani ,,ekonomicki migranti*. Tento neutralny
vyraz oznacujici migrantov, ktori maji zaujem zlepSit' svoje Zivotné
podmienky Vv inej krajine, sa zacal oznafovat' na zdoraznenie falo$ného
statusu migrantov odchadzajucich z chudobnych regionov. Tento typ
migrantov tak mal byt’ v cielovych krajinach migracie na obtiaz, vyzadujici
si socialnu pomoc $tatu (ktora by opa¢ne mohla byt’ smerovana do pomoci
pre domécich ob¢anov). Pritom krajiny V4 st charakteristické nedostatkom
pracovnej sily, ale aj nizkou pdérodnost'ou a prave ekonomicki migranti by
dokazali vyrieSit' niektoré ekonomické ¢i demografické problémy Statov
strednej Eurdpy. Vyraz ,.ekonomicky migrant tak postupne nadobudol
znacne negativnu konotaciu.

Zaujimavé tak v tomto kontexte bolo sledovat’ migra¢ny diskurz po ruskej
invazii na Ukrajine. Namiesto vyrazu ,,(vojnovi) uteenci® sa v diskurze
presadil novy vyraz ,odidenci®. Slovo ,utecenci totiz mohol ziskat
negativne zafarbenie prave po migraénom diskurze z rokov 2015 a 2016.
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Pritom obyvatelia Ukrajiny utekajuci pred dosledkami ruskej vojenskej
invazie naplhali vSetky znaky vojnovych uteGencov a nebol dovod
uprednostiiovat’ na ich oznacenie Uplne iny vyraz. V kontexte migracie
z Ukrajiny sa aspon Ciastocne zacalo diskutovat’ aj otazkach integracie,
pretoze prave problematiky integracnej politiky je v migratnom diskurze
v marginalnom postaveni (Stefandik, Stradiotova, Seresova 2022). Aj
v kontexte vojny na Ukrajine vidime v politickom diskurze pouzivanie
roznych vyrazovych prostriedkov, napriklad metafor, ktoré maja
,,;manipulativnu funkciu a slizia ako nastroj na formovanie verejnej mienky
a ziskavanie politickych bodov u volicov* (Krajcoviéova 2024: 175).
V stvislosti s pouzivanim metafor v politickom dikurze Katarina Seresova
(2024: 322) uvadza, ze ,,metafory sa Casto javia ako kl'i¢ovy nastroj na
formovanie a ovplyviiovanie verejnej mienky. Metafory nezostavaju len na
urovni lingvistickych 0zddb, ale prenikaji hibsie do politickych vyhlasenti,
aby podnietili emocie, formovali obrazy a vytvarali pevné vnimanie
politickych posolstiev*.

Napriek tomu, Ze migracia bola dlhé mesiace na okraji verejného zaujmu,
ako téma ¢islo jedna opit’ vystapila v kontexte slovenskych parlamentnych
volieb 2023, kedy niekol’ko tyzdiiov pred volebnym diiom zacali mad’arsko-
slovenské hranice prekracovat’ nelegalne stovky iregularnych migrantov
(Lid’ak 2024), ¢o vyuzili niektori politici nata¢anim videi pred centrami, kde
boli migranti do¢asne umiestiiovani. Po vymene slovenskej vlady v roku
2023 sme mohli v migraénom diskurze pozorovat dal$i zaujimavy jav.
Niektori vladni predstavitelia po roku 2023, napriklad v prvom rade Robert
Fico, zacal rozliSovat’ medzi ,legalnou” a ,nelegalnou* migraciou. Hoci
privlastky ,.legalny, nelegalny* sl dnes povazované za viac menej politicky
nekorektné (uprednostiuji sa vyrazy ,regularny, iregularny), prave
predseda vlady upozoriioval na pozitivne aspekty ,,legalnej migracie® aj pre
Slovenskua republiku. I$lo najmé 0 dosledok nedostatku pracovnej sily na
Slovensku pri zna¢ne nizkej nezamestnanosti. Aj na tomto priklade je vidiet,
ze politici si vyrazy pouzivajice v ramci migracného diskurzu prispdsobuju
aktualnej pozicii.

Ina situacia bola v Ceskej republike. Podet cudzincov s povolenym
pobytom na uzemi slovenského zapadného suseda bol vyrazne vyssi ako na
Slovensku. Do Ceskej republiky prichadzali po rozdeleni Ceskoslovenska
najmé migranti zo Slovenskej republiky, neskor prichddzali migranti najméa
z Ukrajiny. V Ceskej republike pozorujeme na zaGiatku pomerne Gstretovy
liberalny pristup k migrantom (Kusnirakova, Cizinsky 2011), ktory pod
vplyvom réznych ekonomickych a politickych faktorov ziskava restrikény
charakter. Po roku 2015 zadal v migra¢nom diskurze v Ceskej republike,
podobne ako na Slovensku, prevazovat’ narativ o kultGrnej hrozbe. V roku
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2015 prichddzali do Eurdpy migranti najmi z krajin severnej Afriky
a Blizkeho vychodu, ¢o malo za nasledok pod¢iarkovanie najma kultirneho
aspektu bezpe¢nosti (Bartoszewicz, Eibl, EI Ghamari 2022). Politici
upozornovali na moslimské nabozenstvo migrantov, ktoré malo byt
nezluc€itelné s kultirou pévodného Ceského obyvatel'stva (Projekt Polska
2024).

Typicky imigracnou krajinou nebolo ani Mad’arsko. Migracny diskurz
v Madarsku vSak ukazuje dolezitost’ toho, kto je prave sucastou vladnych
struktar. Ci ide o politikov s jasnym proeurdpskym postojom, ktori stistredia
svoju politiku predovSetkym na prezentovanie obsahu alebo o politikov zo
skupiny populistov, ktorych politickd komunikacia je vyjadrena podla
principov ¢ierno-bielej logiky (Spisiakova, Keresty 2024). Populizmus ako
komunikac¢na stratégia je totiz zalozena na dichotomickom uvazovani, na
neustalom hl'adani nepriatel’a ,,l'udu®, pri¢om medzi nepriatel’'ov patria ¢asto
prave migranti. Nijak inak to nebolo ani v pripade mad’arského migracného
diskurzu po roku 2015. Migranti boli vladnucimi politikmi, v prvom rade
premiérom Viktorom Orbanom, prezentovani ako hrozba pre domaéci
,»narod®, ohrozujuci ich ekonomickeé, politické, bezpecnostné alebo kultirne
zaujmy. Na posilnenie negativneho pristupu k migrantom vladna moc vyuzila
narativ o silnom a bohatom americkom finan¢nikovi mad’arského pévodu
Georgom Sorosom, ktory mal podl'a vladnych predstavitel'ov rozmiestiiovat
miliény migrantov po celej Eurdpe a narusit’ tak jej bezpeCnostnu situaciu.
,»V tomto diskurzivnom ramci sa Soros javi ako vodca tajného svetového
poriadku, ktorého cielom je prepravit miliony migrantov a utec¢encov do
Eurdpskej unie, prostrednictvom takzvaného 'Sorosovho planu™ (Etl 2020).
Na zdoraznenie hrozby vyuziva Orban rozne jazykové prostriedky, ako
metaforu a personifikaciu (Némethova 2024). V kontexte medzinarodnej
migracie, a to najmé po roku 2015, sa vo verejnom diskurze objavili postoje,
ktoré neboli kompatibilné s principmi liberalnej demokracie. I§lo napriklad
0 postoj vladneho establiSmentu k mimovladnym organizaciam. Niektoré
Z nich totiZ poskytli migrantom humanitarnu pomoc. Reakcia vlady na ich
aktivity v8ak neboli pozitivne, naopak vladou boli vykreslované ako
»podporovatelia a sprostredkovatelia migracie, ktorych cielom je znicit
mad’arsky sposob Zivota a Mad’arsko ako krajinu® (Etl 2020).

Osobitné smerovanie diskurzu o migracii sme mohli pozorovat’ v Pol’sku.
Podobne ako v inych krajinach V4, aj v Pol'sku bol po roku 2015 pozorovany
mimoriadne negativny postoj k migrantom. Migranti vSak v ur¢itom obdobi
vystupovali aj ako nastroj zahrani¢nej politiky, a to najma v obdobi, kedy sa
bielorusky prezident LukaSenko snazil prostrednictvom natlakovej migracne
diplomacie, t. j. stistredenia migrantov na bieloruskych hraniciach dosiahnut’
urité ciele v oblasti svojej zahrani¢nej politiky (Lid’ak, Stefanéik 2022).
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V Pol'sku sa migraény diskurz rovnako ako v inych Statoch V4 realizuje
Vv kontexte politizacie a sekuritizacie (Krepa, Pachocka, Sieniow, Trylinska
2024). Khlavnym aktérom diskurzu patrila strana Pravo a Spravodlivost,
ktorej predstavitelia prezentovali migrantov ako bezpeénostné riziko.
V diskurze sa nachadzali aj rozne rasistické vyjadrenia, kedy politici
zdoraziovali katolicky charakter krajiny. Katolicke Pol'sko malo byt
ohrozené moslimskymi migrantmi, resp. migrantmi inej nez ,,bielej pleti®
(Krepa, Pachocka, Sieniow, Trylinska 2024). Po zmene vlady v roku 2023
dochadza k posunom v migra¢nom diskurze, pricom v centre pozornosti stal
,hybridny atok* bieloruského prezidenta voci Pol'sku.

Dolezitym aktérom migracného diskurzu vo vSetkych Styroch skimanych
krajinach su aj médid. Vyskumy ukazuju, ze aj tie prispievaju k celkovému
negativnemu obrazu migrantov, pretoZe c¢asto prinaSaji informacie
0 negativnych okolnostiach migraénych procesov. Vicsinou ide o aspekty
bezpecnostné, kultirne a ekonomické. Medzi hlavnych aktérov migracného
diskurzu  patria  prirodzene politici amédia, pricom jednym
charakteristickych znakov je to, Ze malokedy zaznieva ndzor samotnych
migrantov (Pospéch, Jureckova 2019).

Vyznamny aspekt migraéného diskurzu V krajindich V4 je spolo¢né
odmietanie a kritika eurdpskej imigraénej politiky. Najméd v obdobi 2015
a2016 tieto Styri krajiny velmi intenzivne vystupovali proti systému
prerozdelenia migrantov z Afriky a Blizkeho vychodu medzi ¢lenské $taty
EU (Bauerova 2018), a to bez ohladu, &i leZia alebo neleZia na vonkajsich
hraniciach. Tento povinny mechanizmus mal odbremenit’ prave $taty leZiace
na vonkajsej hranici EU. V politickom diskurze sa na oznadenie tohto
mechanizmu presadil vyraz ,,povinné kvoty*. Hoci v diskurze bol pritomny
najmé v uvedenych dvoch rokoch, sporadicky sa objavuje dodnes, hoci
Eurdpska tnia prisla medzitym s inym konceptom. Nova politika je zalozena
na moznosti ,,vykupit sa“ z prijimania migrantov finanénym prispevkov,
ktory by bol poskytnuty inym $tatom. Stvrta vlada Roberta Fica tento
pristupom, podobne ako v pripade ,,povinnych kvot®, kategoricky odmieta.

Diskusia a zaver

Z uvedeného vyplyva, Ze migraény diskurz je sacast'ou verejného diskurzu aj
v sucasnych krajinach V4 a to aj napriek tomu, Ze pocet migrantov je v tychto
Statoch vyrazne nizsi ako v Statoch zapadnej Eurdpy, pricom aj migracna
histéria je vyrazne mladsia ako na zapad od skiimanych $tatov. V texte bolo
pod¢iarknuté, Ze charakter migraéného diskurzu nemusi tak zavisiet' od
celkového poctu cudzincov s povolenym pobytom, ako skor od politickych
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aktérov a najmé cielov, ktoré chci zapojenim sa do migra¢ného diskurzu
maju zaujem dosiahnut’.

Spoloénym znakov stredoeurdpskych migraénych diskurzov je ich
charakter, najma spdsob, akym politickd elita znazornuje (iregularnych)
migrantov. Migranti prichadzajuci z kultarne odlisnych §tatov su totiz asto
prezentovani ako nebezpecenstvo, ako ti, ktori prinasaju problémy, okrem
iného ohrozuju bezpecnost domaceho obyvatel'stva cielového Statu
migracie. Obsah migraénych diskurzov je tvoreny najmid vyrokmi
0 problémoch, ktoré st migranym procesom pripisované. Migranti su
v komunikacénych stratégiach (najmé radikalnych populistov) vykresl'ovani
ako zlocinci bez vztahu k spolo¢enskym normam. Takéto nalepkovanie vSak
moze viest' K vytvaraniu negativnych nazorov na migrantov u doméceho
obyvatel'stva, ovplyviiujice volebné spravanie, t. j. moze sposobit’ narast
podpory populistickych, rozumej antiimigraénych politickych stran.

Dalsim spoloénym znakom krajin V4 je opatrny, kriticky az odmietavy
postoj k rozhodnutiu organov Eurdpskej tinie v oblasti migraénej politiky.
A to aj napriek tomu, ze napriklad Eurdpska komisia je organom zlozeny
z nominantov ¢lenskych statov EU, takze je na mieste diskusia, ¢i st ¢lenské
Staty skutocne v bezbrannej situacii. Spoloénym ramcom S$tatov V4 je teda
tvrdy restrikény postoj k imigracnej politike, lepSia ochrana vonkajsich
hranic a odmietanie politiky ,,otvorenych dveri vo vztahu k prijimaniu
migrantov.

Podobne sa staty V4 postavili aj k prijimaniu ukrajinskych utecencov.
Poétom najviac ich prijalo Pol'sko, dodasnt ochranu ziskali aj v Ceskej
republike (v porovnani s poétom obyvatel'ov ich najviac prijali prave Cesi,
Projekt Polska 2024), Madarsku a Slovensku. Postoj k Ukrajincom vSak
mozu negativne ovplyvnit’ negativne postoje k ukrajinskej vlade a naopak
pozitivny pristup k ruskej vlade a prezidentov Putinovi, ktory moézeme
pozorovat’ v Madarsku a po vol'bach 2023 aj na Slovensku.

Vo vsetkych styroch krajinach je integracny diskurz v marginalnej pozicii
V porovnani s imigraénou politikou. Ak sthlasime s tézou, ze integracia
migrantov je obojstranny proces, ze je preto potrebné aj zapojenie domaceho
obyvatel'stva, prichadzame tak k zavaznej prekazke tohto vel'mi ddlezitého
procesu. Dostavame sa tak do zacarovaného kruhu. Zle integrovani migranti
totiz moézu vytvarat’ negativne postoje u domaceho obyvatel'stva, pricom
negativne postoje brania akceptovaniu migrantov zo strany autochténnej
spolo¢nosti.
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Metodicky narys pre predmet SluZobna ¢innost’ v cudzom
jazyku

Methodical outline for the subject Service activity in a for-
eign language

Katarina Zimmermannova

Abstrakt

Metodicky narys pre predmet SluZobna c¢innost’ v cudzom jazyku.
Prispevok sa zaobera novym navrhom obsahu a metodiky predmetu Sluzobna
Cinnost' v cudzom jazyku pre Studijny odbor Bezpecnostnopravna ochrana
0s6b a majetku na Skole bezpecnostnoprdavneho zamerania. Autorka ponuka
Jednu z moznych realizacii vyucby v sulade s dlhodobym zamerom institucie,
na ktorej pésobi ako odborny asistent Katedry jazykov Akadémie Policjaného
zboru v Bratislave.

Kracové slova: metéda, metodika, vzdelavanie, odborny jazyk, prax
Abstract

Methodical outline for the subject Service activity in a foreign language.
The paper deals with a new proposal of content and methodology of the
subject Service activity in a foreign language for the study field Security
protection of persons and property at the security and legal specializing
school. The author offers one of the possible implementations of teaching in
accordance with the long-term intention of the institution where she works as
an assistant professor of the Foreign Languages Department of the Academy
of the Police force in Bratislava.

Keywords: method, methodology, education, professional language, practice
Uvod

Akadémia Policajného zboru v Bratislave vypracovala dokument, na zaklade
ktorého realizuje vzdelavaciu a eduka¢nu ¢innost’ v stlade s dlhodobym

zémerom vypracovanym na roky 2021-2026. Jeden zo strategickych ciel'ov
pre oblast’ vzdelavania tvori zabezpedenie prepojenia vzdelavacieho procesu
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s odbornou praxou, a zaroveni zabezpecenie participacie odbornikov na
vzdelavacom procese. Dokument d’alej stanovuje nastroje na dosiahnutie
uvedenych cielov, z ktorych pre potreby prispevku uvadzame nasledovné:
“V sulade s poziadavkami policajnej a bezpe¢nostnej praxe na skvalitnenie
pripravenosti absolventov akadémie na vykon svojho povolania,
predovsetkym v praktickych podmienkach, kontinudlne rozvijat' obsah a
formu praktickych zamestnani v ramci Studijnych programov pocas celého
akademického roka.” (Dlhodoby zamer Akadémie Policajného zboru 2020:
8) V stlade s vyssie uvedenym vyvstava otazka realizacie vyucby takého
predmetu, ktory by dokazal naplnit’ vzdelavacie poziadavky a zaroven co
mozno najefektivnejsie prepojil teoretické poznatky s praktickou vyucbou.
Pre Studentov S$tudijného odboru Bezpeénostnopravna ochrana oséb a
majetku je v sucasnosti k dispozicii vyu€ovaci predmet SluZzobna ¢innost’ v
cudzom jazyku, pricom vyucba je zatial realizovana len v anglickom jazyku.
Predmet pokryva tri sluzby policajného zboru, a to sluzbu poriadkovej
policie, sluzbu dopravnej policie a sluzbu hrani¢nej a cudzineckej policie.
Obsahovu napli tvori terminologia zapracovana do teoretickych celkov a
nasledne cvicenia zamerané na terminologiu z uvedenych oblasti, dialogy z
réznych modelovych situacii a iné. V stlade so snahou o prepojenie
teoretickych vedomosti s praktickou strankou vykonu by mali mat’ prave
praktické modelové situdcie zastipenie v praktickej casti vyuCovacej
jednotky. pri¢om jedna vyuéovacia jednotka predmetu predstavuje 90 mintt.
VysSie uvadzame, ze obsahova stranka predmetu pokryva tri oblasti
policajnych sluzieb a asova dotacia jednotlivych sluzieb policajného zboru
by mala byt pomerne rovnaka. Terminologické pokrytie predstavuje
ucebnica English for Police od autoriek Binderova, M., Ferencéikova, M.,
Novakova, 1. a rozne odborné texty. Prakticka Cast’ vyuCovacej jednotky by
mala predstavovat’ aspon tretinu z celkovej ¢asovej dotacie.

Pre potreby prispevku uvadzame niekol'ko klI'aicovych pojmov, ktoré buda
predstavovat’ teoretické vychodiskd pri kreovani metodickej a obsahovej
stranky predmetu Sluzobna ¢innost’ v cudzom jazyku. Predmet uréeny pre
Studentov odboru Bezpecnostnopravna ochrana osob a majetku je aktualne
zamerany na vyucbu $pecializovanej policajnej terminologie a odborného
jazyka. Podl'a H. Felbera (1986: s. 129) pod pojmom odborny jazyk chapeme
suhrn vsetkych jazykovych prostriedkov, ktoré sa pouzivaji v oblasti
vymedzenej okruhom istej profesie - vednym odborom.

Teoreticka Cast’ vyucovacej jednotky predstavuje vychodiskovy zaklad pre
prakticku Cast’, ako napriklad v tomto navrhu:
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If police officers uses an intervention option, they must complete a
police intervention report following the incident. This report helps
police officers clearly explain what happened during the incident, by
capturing:

environment

situational factors

what substances and weapons were present

a description of the subject's behaviour and the officer's
corresponding response

e injuries, if any, to the subject and the officer

o extent of medical treatment, if required

e a short description of how the event unfolded

An Officer Response report is mandatory for all members who apply

or display:
Physical control ""hard" Use of weapons Physical control "'soft"
takedowns intermediate weapons takedowns
empty hand strikes- punches and kicks firearms empty hand strikes- punches and kicks
police service dog
specialty weapons
weapon of opportunity

Physical control "hard"
Including takedowns and
empty hand strikes such
as punches and Kkicks.
These techniques are
intended to stop (or
change) a subject's
behaviour or allow the
application of a control
technique, and have a
higher probability of causing injury to both parties.

Use of weapons
Including intermediate weapons, firearms, police service dog,
specialty weapons and/or other (weapon of opportunity).
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Physical control "soft" resulting in an injury to the subject, police
officer or other person

Including takedowns and empty hand strikes such as punches and
kicks. These techniques may be used to cause distraction to facilitate
the application of a control technique.

Distraction techniques include, but are not limited to:
e open hand strikes
e pressure points
Control techniques include:
e escorting and/or come-along techniques
e joint locks (a grappling technique involving manipulation of an
opponent's joints in such a way that the joints reach their
maximal degree of motion and hyperextension.)
e nonresistant handcuffing
These techniques have a lower probability of causing injury to both
parties.
Teoreticky navrh v tomto priklade sa zaobera spravou z policajného zasahu
a prikladmi donucovacich prostriedkov. Uvedené priklady je mozné nasledne
ilustrovat’ v praktickej Casti vyucby.

Metodika praktickej ¢asti vyucby

Prakticku ¢ast’ vyucovacej jednotky budu predstavovat’ modelové situacie. Z
metodického hl'adiska predstavuje dolezitu stcast’ vyucovacieho procesu
expozicna faza v ramci ktorej si vyucujuci z mnozstva vyucovacich metod
voli tie, pomocou ktorych dosiahne najlepSie vzdelavacie vysledky a to
obzvlast so zretelom na obsah uéiva, so zretelom na edukantov a ich
predpokladané ¢innosti, so zretelom na vonkajSie podmienky. Expozi¢na
faza vyuCovacieho procesu zahfiia predovSetkym klasické a aktivizujuce
metody, pricom z aktivizujucich metdd na zaklade osobnej praxe autorky
vyberame ako najvhodnejsie pre realizaciu modelovych situdcii:

. problémové vyucovanie (heuristickd metoda)

. situacné metody

Situa¢né metddy, kde podstatu tvori rieSenie problémov, ktoré vyzaduj
angazované usilie a rozhodnost’ a vyplyvaju z realnych situacii. Edukanti sa
v tomto pripade mozu opriet’ o vlastné skusenosti, ktoré nadobtidaju pocas
absolvovania praxe. Postup rieSenia problémov vyzaduje okrem
kognitivneho usilia aj to, aby sa edukanti naucili premyslene jednat’, brat’ do
uvahy komplexnost’ vztahov a rdznych okolnosti a zvladat’ problémy, ktoré
so sebou prinasa prax. Ma niekolko variantov, napriklad metoéda rozboru,
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situdcie, rieSenia konfliktov, metdda incidentu ¢i dynamicka situa¢na metdda.
»Situaéné metddy pomahaju prekonavat’ jednostrannost’ vyucovacich metod
s pasivnymi ziakmi rozvijaju schopnost mysliet' tvorivo, komunikovat,
diskutovat, argumentovat’ obhajovat svoje nazory. Situacné metody sa
vyznacuju tym, Ze maju Siroké spektrum vyuzitia, napriklad pri hl'adani
optimalnych variantov postupov pri rieSeni problémov.“ (Turanova, s. 21)
Pri aplikacii situaénych metod si vyucujuci musi vhodny pripad z realneho
zivota starostlivo premysliet’ a metodicky pripravit’ pre edukaéné vyuzitie. V
pripade modelovych situacii existuje nespocetné mnoZzstvo mnoznych
scenarov a postupov, prakticka ¢ast’ vyucby tak poskytuje vel’ky priestor pre
variabilitu.

Problémové vyucovanie ma v pedagogickej literature dva vyznamy:
(a) novy pedagogicky systém, ktorého charakteristickymi znakmi je ur¢enie
ciel'ov a princip problémovosti,
(b) vyuCovacia cCinnost' ucitela, ktora sa uskutocnuje spravidla v ramci
vyucovacej hodiny. Problémové vyucovanie ako vyucovacia ¢innost’ ucitel’a
je jeho cinnost pri navodzovani problémovych situdcii, ich analyze a
vysloveni zaverov. Problémové uéenie je poznavacia ¢innost’ edukantov pri
osvojovani poznatkov a sposobov ¢innosti, ktora sa uskutocnuje chapanim
ucitelovho vykladu v podmienkach problémovej situacie samostatnou
analyzou problémovych situacii, formuldciou problémov a ich rieSeni
pomocou zistovania predpokladov a hypotéz, ich zdovodnovanim a
preverovanim spravnosti rieSenia. Podla I. Turka (1982: s. 15): ,,Problémové
vyucovanie je ¢innost ucitel’a, ktora sa prejavuje v zabezpeceni podmienok
problémového ucenia sa Studentov; a to prostrednictvom nastolovania
systému problémovych situdcii a riadenia procesu rieSenia problémov
Studentmi. Problémové ucenie je ¢innost’ Studentov zacielena na osvojenie si
vedomosti a spdsobov ¢innosti prostrednictvom analyzy problémovej
situacie, formovania problémov a ich rieSenia, vyty¢enim hypotéz a ich
verifikacie.“ Na rozdiel od tradi¢ného vyucovania, ked” uditel' odovzdava
Studentom hotové poznatky (vysvetluje nové ucivo, dokazuje spravnost
pouciek), pri problémovom vyucovani ucitel' nesprostredkiiva Studentom
poznatky v hotovej podobe, ale stavia pred Studentov tlohy, ktoré obsahuju
pre nich nezname vedomosti a sposoby €innosti, motivuje ich, usmernuje
hl'adanie spdsobov a prostriedkov rieSenia uloh, pri ktorych si Studenti
osvojuji nové vedomosti, zrucnosti a rozvijaju svoje schopnosti. Uvedené je
vo velkej miere mozné uplatnit pri praktickych cviceniach, a to
predovsetkym pri rieSeni modelovych situacii. Problémové vyudovanie a
situacné metddy predstavuju idedlny spdsob najmé pre edukantov, ktori
uprednostituju pohybovy ucebny styl.
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Planované problémové metody, ktoré najdu uplatnenie v praktickej Casti
vyucovania predstavujii problémové vyucovanie a projektové vyucovanie.
Pre potreby prispevku sa venujeme primarne problémovému vyucovaniu,
kotré bude predstavovat’ metodicky zaklad praktickej ¢asti vyucby.

Pri problémovom vyucovani vyucujici zaraduje do vyucby rieSenie
problémov ako prostriedok intelektového rozvoja Studentov. Problémové
metody vedu edukantov k aktivite, tvori sa vnitorna motivacia k rieSeniu
takych uloh, kde sa student uci organizovat’ postupnost’ svojej prace. Ucitel
by nemal vSetko vysvetlovat’ §tudentom sam, ale mal by im dat’ moznost’
hladat’ informacie, pytat' sa, poradit’ sa, aby vedeli problém vyriesit. K
problémovému vyucovaniu, ako kl'icovej metdde, uvadzame proces rieSenia
problémov, ktory ma podl'a E. Petlaka (2004: s. 224) nasledovné etapy:

. vymedzenie a nastolenie problému — moze vyplynut' z uciva, moze
ho nastolit’ uditel’ ale aj samostatny edukant;

. analyza problému — edukanti sa orientuji v probléme, odliSuja
podstatné od nepodstatného, hl'adaji vzt'ahy a suvislosti;

. formulovanie hypotézy — vedie k prehibeniu, uvedomeniu si
problému, ale zaroven orientuje pozornost na konecny ciel vyrieSenia
problému;

. vyber metdd rieSenia — zacina sa vytyenim hypotézy. Edukant
uvazuje, rozhoduje sa, ako bude pristupovat’ k rieSeniu;

. rieSenie problému — zacina sa analyzou, formulaciou hypotézy a
vyberom metod. Je jadrom problémového ucenia sa;

. vyrieSenie problému — je vyvrcholenim predchadzajucich etap.
VyrieSenim edukant dospel k novému poznaniu,

. kontrola rieSenia (overovanie vysledkov) — prispieva Kk
systematizacii poznatkov, plni funkciu spétnej vizby. (Petlak 2004: s. 224)
Pri rieSeni modelovych situacii za aktivneho vyuzitia problémového
vyucovania mézu edukanti pracovat’ jednotlivo, v paroch alebo v skupinach.
Vyulujuci v tomto pripade plni Glohu pomocnika, facilitaitora a pod.
Vyhodou tohto typu vyuc€ovania je mozné vyuZitie praktickych poznatkov a
skusenosti edukantov, ktoré maju moznost’ nadobudnut’ v procese prakticke;j
pripravy, ktort absolvujii pocas stadia. Ide o rozne typy situacii, na réznych
utvaroch Policajného zboru, ¢o predstavuje nesporné vyhody a prinos do
procesu vzdelavania v ramci jeho teoretickej aj praktickej casti.

Zaver
Pri ndvrhu mozného vyuzitia konkrétnych metod vo vyucbe predmetu

Sluzobna cinnost’ v cudzom jazyku na Akadémii Policajného zboru v
Bratislave sa autorka snazi reflektovat’ aktudlne potreby vzdelavania v
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odbornom cudzom jazyku v Studijnom programe Bezpecnostno-pravna
ochrana osob a majetku a zaroven i1 dlhodoby zamer vzdelavacej institucie.
Skvalitiiovanie vzdelavania je priamo podmienené poziadavkam praxe. Za
ucelom Co najefektivnejSiecho odovzdania teoretickych 1 praktickych
poznatkov edukantom vyvstdva otazka vol'by vhodnej metodiky a metod,
¢omu zodpoveda narys popisany v prispevku. Vzhl'adom na celospolo¢enské
zmeny a vyvoj v spolo¢nosti je téma reflektovania poziadaviek praxe a ich
implementacia vo vyucovacej praxi stale aktualnou témou, ktora najde svoje
odpodstatnenie i v budicnosti.
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El futuro del aprendizaje de idiomas en la era de la inteli-
gencia artificial

The Future of Language Learning in the Age of Artificial
Intelligence

Allan Jose Sequeira Lopez
Abstracto

El futuro del aprendizaje de idiomas en la era de la inteligencia artificial.
El articulo "El futuro del aprendizaje de idiomas en la era de la inteligencia
artificial” explora como las tecnologias de inteligencia artificial (IA) estan
transformando la ensesianza de idiomas. La IA ha permitido la creacion de
aplicaciones que personalizan el aprendizaje y ofrecen retroalimentacion
inmediata, mejorando la interaccion con los estudiantes. También se
analizan tecnologias emergentes como la realidad virtual y 10s chatbots, que
facilitan el aprendizaje inmersivo y la practica del idioma en entornos
simulados. Ademas, se discuten los desafios éticos y las ventajas de estas
herramientas en la educacion, sefialando como la IA complementa la
ensefianza tradicional.

Palabras clave: Inteligencia artificial, aprendizaje, lengua, modernidad.
Abstract

The Future of Language Learning in the Age of Artificial Intelligence.
The article "The Future of Language Learning in the Age of Artificial
Intelligence” explores how artificial intelligence (Al) technologies are
transforming language teaching. Al has enabled the creation of applications
that personalize learning and offer immediate feedback, improving
interaction with students. Emerging technologies such as virtual reality and
chatbots, which facilitate immersive learning and language practice in
simulated environments, are also discussed. In addition, the ethical
challenges and advantages of these tools in education are discussed, pointing
out how Al complements traditional teaching.

Keywords: Artificial intelligence, learning, language, modernity.
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Introduccion

El aprendizaje de idiomas es, desde hace mucho tiempo, una actividad
proclive a los avances tecnologicos. No en vano, ya a mediados del siglo XIX,
con la invencion del telégrafo, se inician, lejos del uso doméstico u oficial, la
telegrafia. En particular, tal y como sucedio con la creacion de los marcos de
estandares de idiomas, el aprendizaje de idiomas figurara siempre en el
primer lugar de cualquier innovacion. Una de las innovaciones que ya estan
cambiando.

La IA, como conjunto de algoritmos y sistemas que permiten simular
determinadas funciones cerebrales, y el aprendizaje automatico, como rama
de la IA que permite la construccion de algoritmos que aprenden a través de
la bisqueda y generalizacion automatica de patrones, tienen, de entrada, la
promesa de participar en el aprendizaje de las lenguas de forma determinada.
Al mismo tiempo, la IA esta despegando en un momento en el que el aprendiz
de idiomas ya no recibe su energia del aula, sino que el contacto con la lengua,
especialmente al comienzo de su segundo aprendizaje, se basa en gran
medida en materiales producidos por el profesional autonomo. Mientras que
en los afios 90 los docentes de idiomas hacian sus propios materiales, puede
que a costa de varios intentos y erratas, a punto de cumplirse dos décadas del
nuevo siglo, cualquier docente puede encontrar un amplio espectro de
actividades publicadas.

Contexto actual del aprendizaje de idiomas

Durante la ultima década, nuevas herramientas tecnoldgicas han emergido
para trabajar la produccion y el andlisis del lenguaje en diferentes disciplinas.
Pues bien, este nuevo paradigma en la produccion de recursos electronicos y
en la mediacion de las herramientas tecnologicas, impacta tanto en el aula
presencial de idiomas, como en la educacion a distancia. No solo por las
nuevas posibilidades de las tecnologias, sino ademas por los cambios que su
disefio introduce en los propios procesos de aprendizaje para aplicar en el
campo de la ensefianza de los idiomas, atin los que se resisten a los cambios,
contando con bagajes especificos propios bien establecidos. La utilizacion de
la tecnologia en el aula de idiomas siempre ha sido una premisa del potencial
que se le otorgd, ya que se vislumbraba como un gran aliado de la tarea
docente (HinojosaBecerra & Marin Gutiérrez, 2024) Concretamente en la
ensefianza de espafiol a extranjeros, desde la utilizacion de los diferentes
soportes materiales y especificamente los audiovisuales, permitia escuchar el
idioma y reproducirlo. La tecnologia ademas acerca a centros de informacion
y documentacion, culturiza, entretiene, motiva, contextualiza, permite
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practicar los aspectos del idioma, posee una gran capacidad descriptiva, es
potencialmente flexible y ayuda al aprendizaje auténomo, por mencionar
facilitaciones conocidas. Aunque con el paso de los afios la oferta ha
cambiado, adquirido un caracter mas didactico y expreso, diversificado el
soporte fisico, mostrado mas atenta e interesada en la interactividad o la
simulacion, en fin, aprovechando las nuevas posibilidades con las que se
cuenta en el disefio, también gracias a los avances de la instrumentacion. Por
otra parte, y especialmente, las redes y plataformas digitales multiplican
incluso las posibilidades unidas a las cooperativas entre alumnos. Pero atin se
estan produciendo cambios forzados por las circunstancias en el contexto de
la ensefianza presencial y el cambio en el proceso metodologico hacia el
constructivismo en el Elearning, casi exclusivamente limitados a reconducir
hacia el disefio para el aprendizaje. (PérezPalafox et al.2022).

La utilizacion de la inteligencia artificial ha llevado a la aparicion de apli-
caciones que evaltan sistematicamente los conocimientos de los alumnos, si-
guiendo un proceso de aprendizaje posteriormente personalizado que se
adapta a cada estudiante. Ademas, estas herramientas pueden proporcionar
unaretroalimentacion inmediata al usuario. Otros desarrollos inteligentes que
aparecen en los ultimos tiempos son los algoritmos predictivos de errores o
la utilizacion de dispositivos de ensefianza asistida por ordenador dirigidos a
multiples modalidades de aprendizaje, como la desordenada resolucion de
problemas, la indagacion, los juegos serios o la socializacion. La irrupcion
del aprendizaje a distancia ha supuesto mejoras exponenciales en el campo
de la formacion gracias a la inteligencia artificial. Mediante el uso de algorit-
mos predictivos se rastrean los datos de los estudiantes para predecir su com-
portamiento en funcién de diversas variables, como la motivacion. Estos pa-
trones se utilizan para tomar decisiones 0 pautar comportamientos.

La realidad virtual permite crear un entorno educativo simulado en el que
el alumno puede interactuar e inmersarse en una situacion lo mas parecida
posible a la real, suponiendo asi una constante estimulacion, motivacion y
enriquecimiento para sus conocimientos y habilidades. Muchos sistemas de
aprendizaje de idiomas cuentan cada vez con sistemas de analisis y optimiza-
cion de la experiencia de usuario a través de machine learning. La inteligencia
artificial también permite crear chatbots que mantienen una conversacion con
usuarios respondiendo a las entradas que reciben. Uno de los desarrollos mas
comunes en el ambito de la educacion es desarrollar aplicaciones capaces de
comunicarse en diferentes idiomas.
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Tecnologias emergentes en la ensefianza de idiomas

Hablando de tecnologias y la ensefianza de la lengua, para no irnos tan lejos
en nuestra época, el uso del retroproyector permitié proyectar la imagen de
un libro o cualquier material a todos y todas las alumnas (Cruz2021). La te-
levision o pizarra electronica facilito el acceso a los materiales audiovisuales
para trabajar actividades en torno a la comprension o produccion oral. Para el
trabajo de la escritura surgieron las maquinas de escribir; el tipo de herra-
mienta ya estaba en desuso con la llegada de nuestras primeras aproximacio-
nes a la ensefianza de lenguas, pero no podemos pasar por alto el papel que
tienen actualmente los editores de texto. Hoy en dia, con el desarrollo actual
sabemos que podemos encontrar un sinfin de herramientas multimedia, de
comunicacion, de gestion de informacion, etc., aplicables a nuestra labor do-
cente (Leyton Rojas, 2024). En el campo especifico de la ensefianza de la
lengua, podemos destacar cuatro de las que mas nos interesan. Una sobre las
que podemos decir que las posibilidades educativas que pueden ofrecernos
estas tienen objetivos especificos, normalmente relacionados directamente
con las habilidades mismas de la lengua (comprension oral, comprension lec-
tora, expresion escrita, expresion oral). En todo caso, remarcamos estas como
las herramientas informaticas habituales que mas posibilidades didacticas
pueden presentar si las insertamos en procesos de ensefianza y aprendizaje de
lenguas, comunes en la actualidad (Alvarado Calderén, 2023).

Al usar las herramientas de inteligencia artificial y procesamiento del len-
guaje natural, los talleres de escritura automatica pueden proporcionar
feedback personalizado y efectivo a cada estudiante, limitado solo por las
habilidades del alumno en el uso del idioma. Los sistemas modernos ofrecen
comentarios basados en la gramatica, la redaccion, el estilo y la coherencia
del contenido, entre otros. Ademas, toman en cuenta la meta comunicativa,
la audiencia a la que va destinado el texto, o la finalidad del escrito en cues-
tion. En general, la eficacia de los sistemas actuales es bastante razonable,
aproximandose a la lograda por los humanos, lo cual supone un importante
salto cualitativo respecto a informes de hace pocos afios (Gonzalez Gonzalez,
2023).

El hecho incuestionable de que cada persona tiene un canal de aprendizaje
predilecto, segun el modelo VAK (visual, auditivo, kinestésico), ha llevado a
afirmar la posibilidad del aprendizaje de la lengua a través de la estimulacion
de los sentidos (Avilez,2023).

Al usar la tecnologia de voz a texto, se proponen actividades dirigidas a
la produccion escrita sobre ordenadores o méviles como herramientas de voz
a texto. Entre ellas, la escritura de diarios para desarrollar la escritura refle-
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xiva. La comprobacion rapida de la gramatica, la exploracion de los signifi-
cados de las palabras a través del uso de tecnologias. Conversaciones auto-
maticas permiten a los estudiantes interactuar con sistemas de conversacion
por voz para integrar el idioma que aprenden de una manera cercana a la vida
real.

La implantacién de la inteligencia artificial en el desarrollo de tareas di-
gitales en el aprendizaje del inglés presenta una serie de posibilidades de en-
seflanza tales como: acompaiiar al estudiante ofreciendo orientacion; ofrecer
estimulos gracias a la utilizacion de audios, imagenes, pantallas, recorrido
delante de la pantalla, vias de usuario erréneo, etc.; aprovechar la flexibilidad
temporal, espacial, instrumental y actitudinal sobre la secuencia para estable-
cer un proceso de interaccion no lineal y adaptable; proporcionar el papel
docente mediante explicaciones y correcciones de los errores; ofrecer infor-
macion modelada y adaptada; llevar el registro de los alumnos (Vera, 2023).

Herramientas y aplicaciones actuales en la ensefianza de idiomas

El mercado de aplicaciones de idiomas ha crecido muchisimo en los ultimos
afios, pero existe una gran brecha entre la oferta existente y lo que realmente
necesitamos. A continuacion, te presentamos una lista de herramientas y apli-
caciones que se centran en varios aspectos del aprendizaje del idioma, siendo
su principal objetivo: la gramatica, el vocabulario, el audio controlado, el au-
toestudio y otros.

1. Busuu. Ofrece contenido tanto en inglés como en otros idiomas, pero no
solo de inglés esta lleno el mundo. Ademas, se pueden encontrar textos espe-
cificamente asentados en distintos paises, lo que permite que el contenido se
adapte a las necesidades del usuario dependiendo del pais que visite. Esta
basada en la comunidad de estudiantes, por lo que incluye un apartado donde
los estudiantes pueden ayudarse mutuamente corrigiendo los ejercicios del
otro. Esta funcion, de todos modos, es poco utilizada. Ademas, ofrece la op-
cion de aprender idiomas desde otro idioma base, es decir, no solo en inglés,
y el usuario que quiera aprender otro idioma no tendrd que asumir que el
inglés sera su punto de partida obligatorio.

2. SpeakShane. el producto es gratuito vy, el usuario puede acceder a cursos
adicionales. Tras la realizacion de una prueba de nivel, el usuario realiza sen-
cillas lecciones estructuradas en torno a diferentes escenarios cotidianos.
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Completa diferentes ejercicios, basados en disefio didactico del tipo gap-
filling®, relacion preguntas respuestas, control de audio escuchado, etc. Al
terminar el ejercicio, el estudiante debe obtener una calificacion numérica
entre 1 y 3, de forma que no puede avanzar hasta no obtener la maxima eva-
luacion.

Es de esperar que estas avanzadas plataformas tecnoldgicas se dediquen
a desarrollar su inteligencia artificial con el objetivo de brindar, por un moé-
dico precio, una amplia gama de servicios a sus estudiantes. Estos servicios
incluiran correccion lingiiistica, traduccion, retroalimentacion valiosa sobre
procedimientos de aprendizaje efectivos, estimacion de avances en el apren-
dizaje, asi como la valoracion de la ejecucion y los estados emocionales del
alumno, entre otros. Por esta razon, es altamente probable que los estudiantes
de idiomas desplazaran de manera masiva la practica exclusiva de clases pre-
senciales y el tradicionalismo que caracteriza a los métodos de autoaprendi-
zaje. Estos métodos, a pesar de haberse extendido de manera significativa a
través de escuelas modernas de idiomas que ofrecen un enfoque audiovisual
interactivo, multinivel y con interaccion asistida por ordenador, no podran
competir con las ventajas que proporciona la inteligencia artificial. Este ad-
venimiento de las aplicaciones de inteligencia artificial no solo complemen-
tara la ensefianza, sino que también la mejorara y diversificara las propuestas
educativas que ya tenemos disponibles en nuestra actual realidad docente.
Las editoras que se encargan de elaborar los materiales didacticos ponen a
disposicion del alumnado una oferta diversificada y complementaria, la cual
esta orientada al desarrollo de su competencia lingiiistica. Estas editoras sue-
len disponer de plantillas variadas que abarcan distintos géneros y estructu-
ras, asi como de lecturas estimulantes, materiales graficos diversos, vocabu-
lario cuidadosamente canonizado por epigrafes tematicos y un conjunto de
actividades interactivas. Ademas, ofrecen los famosos manuales del profesor
que actian como guias docentes, resolviendo cada actividad propuesta me-
diante sugerencias para su puesta en comun, facilitando asi un proceso de
aprendizaje mas enriquecedor y ameno para todos los involucrados. (Nandi
& Vazquez Fernandez, 2023).

Con los distintos sistemas de aprendizaje del Iéxico, la evaluacion se ha
trasladado al ver como se avanza en una serie de palabras. Sin embargo, la
evaluacion de gramatica sigue haciéndose de manera mas bien analdgica, uti-
lizando profesores nativos, examinadores experimentados o sistemas de eva-
luacién automatica con una fiabilidad relativa en la valoracion de matices

! En la ensefianza de idiomas, una prueba de gapfilling (relleno de espacios)
es un ejercicio en el que las palabras se eliminan de un texto y se reemplazan
con espacios.
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lingiiisticos. Cursos de idiomas automatizados basados en sistemas de inteli-
gencia artificial podrian enfocarse al aprendizaje y evaluacion de oralidad.
Encontrar la manera en que la 1A pueda explicar correctamente las normas de
pronunciacion simplificaria el despegue de estas tecnologias, que dan buenas
soluciones para la evaluacion de aspectos mas limitados, como definiciones,
traducciones o correspondencias. Los cursos de idiomas han creado distintas
tipologias de ejercicios para valorar de manera detallada la destreza de com-
prension lectora, especialmente gracias a las tecnologias del lenguaje. Sin
embargo, la comprension oral no puede ser evaluada con un modelo analitico
numérico, al igual que la propia expresion oral. Lo que si podrian hacer estos
sistemas de IA es ofrecer feedback cualitativo sobre errores o dificultades
detectadas; de entre los alumnos, el sistema deberia convertir al alumno en el
profesor de si mismo. Con un profesor virtual y automatico, sobre todo en el
caso de combinarlo con opciones de asesoramiento lingiiistico personalizado,
necesitariamos muy pocos profesores reales: un profesor para cada centenar
de alumnos. Seria el principio del fin del método clasico frente a las tecnolo-
gias actuales.

Si bien el mero hecho de ensefiar con sistemas de inteligencia artificial no
puede considerarse controvertido, si lo es el uso que se haga de ellos, espe-
cialmente cuando se trata de recopilar y analizar datos personales relativos a
la evolucion de la persona en el aprendizaje de una determinada lengua. En
este contexto, planteamos las siguientes cuestiones: ;Qué sucede con todos
estos datos personales? ;Qué sucede con el uso que estas empresas pueden
hacer de los datos de aprendizaje obtenidos de los alumnos? ;Hasta qué punto
dichas empresas son responsables de su uso o del mal uso que de ellos se
pueda realizar?

Hay que tener en cuenta que el rapido crecimiento y la revolucion de las
tecnologias de la informacion y la comunicacion han generado problemas éti-
cos de importante gravedad en relacion con las garantias de los derechos ci-
viles y de la privacidad de todo ciudadano. Es mas, algunos argumentan que
la recogida de datos de aprendizaje y el rastreo y analisis del comportamiento
del estudiante con fines pedagogicos implica un conflicto ético relativo a la
privacidad y el anonimato, el consentimiento del estudiante, la jerarquia de
valores cuando se les compara y el uso de determinada tecnologia. Para las
consultas personales a grandes bases de datos, para buscar relaciones entre
variables o para descubrir patrones de datos, suelen emplear algoritmos que
realizan operaciones complejas y a menudo llevan a descubrir fenomenos que
nadie habria sospechado de otro modo, algo especialmente ttil si se ha opti-
mizado el proceso de descubrimiento. Lo que no excluye que sean vulnera-
bles a sesgos, errores e interpretaciones no validas propias del proceso algo-
ritmico (Vera, 2023).
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Una cuestion que indudablemente no debe obviarse en la actualidad es que
todos los datos personales que los usuarios proporcionan de manera volunta-
ria a la plataforma con el proposito de utilizar un sistema de ensefianza auto-
matico quedan automaticamente bajo el control y poder del creador de dicha
herramienta. Entre esas valiosas bases de datos que se generan, encontramos
no solo informacién que identifica al usuario de manera directa, sino que tam-
bién se almacenan datos sensibles y confidenciales: por ejemplo, su nivel de
aprendizaje, y, ademas, si este lleva a cabo pruebas con calificaciones verifi-
cables, podemos encontrar indicadores de rendimiento como datos de pro-
greso individual, notas obtenidas, respuestas dadas durante las evaluaciones
y examenes, entre otros elementos clave. Por lo tanto, existe un gran riesgo
de uso impropio y malintencionado de estos datos si no se gestionan adecua-
damente. Los riesgos asociados al gran cimulo de datos utilizados para el
entrenamiento y aprendizaje del software pueden ser elevados y potencial-
mente perjudiciales si es que no se disefia el algoritmo con la precision y
cuidado necesarios. En el caso de una plataforma predictiva, el usuario puede
sentirse como si estuviera siendo espiado o vigilado, dado que la prediccion
de futuros movimientos o decisiones se realiza en base a los patrones obteni-
dos del seguimiento y analisis de los actuales comportamientos del usuario.
Con respecto a las plataformas de personalizacion, donde el sistema se adapta
al usuario de manera dinamica y efectiva, es importante destacar que el im-
pacto en los resultados del aprendizaje de la ensefianza asistida por ordenador
se documenta de manera mas clara y evidente, especialmente en el contexto
de sistemas de formacién que se asemejan a un tutor cognitivo.

Integracién de la inteligencia artificial en entornos educativos
tradicionales

El desarrollo tecnoldgico e hiper conectividad sufren un continuo avance que
ha propiciado una transformacion importante en los métodos de ensefianza y
aprendizaje de los idiomas en los tltimos afios. Con estos avances tecnoldgi-
cos y la aparicion de la inteligencia artificial en numerosos ambitos de la so-
ciedad, se ha comenzado a especular con la aplicacion e integracion de esta
novedosa rama de la informatica en el aprendizaje de lenguas.

A pesar del creciente auge de las nuevas plataformas educativas basadas
en el uso de la inteligencia artificial, no se puede perder la perspectiva de los
métodos educativos clésicos y tradicionales. El uso de estas nuevas herra-
mientas basadas en la inteligencia artificial, de uso completamente voluntario
en la mayoria de los casos, debe utilizarse como complemento o ayuda al
método tradicional. Requiere, por tanto, de un entorno convencional en el que
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se desarrollara la funcién principal docente. Esta necesaria fusion de los mé-
todos adquiere especial relevancia ya que, si bien el alumno adopta las actua-
les nuevas tecnologias de manera rapida e intelectual, su voluntariedad y mo-
tivacion, por lo general, desaparece de la misma forma. Los métodos clasicos,
con aplicacion de distintas técnicas como la gramatica tradicional o el cons-
tructivismo, entre otros, servian para mantener al alumno motivado, obligan-
dolo, en gran medida, a la realizacion de un trabajo individual sobre la nueva
lengua de estudio. Con los nuevos métodos basados en el uso de la tecnologia
y la inteligencia artificial, el alumno puede cubrir las necesidades comunica-
tivas obligadas exclusivamente a través de la maquina, que se convierte en
tutor y, casi, inico docente de la clase, lo que puede producir graves deficien-
cias en los aspectos no comunicativos del aprendizaje, entre otros aspectos
negativos.

Conclusiones

Hemos tratado tres formas que adopta el aprendizaje de idiomas en el mo-
mento actual y su potencial evolucion en un futuro cercano: la formacion au-
todidacta, la que entronca con entornos de modelizacion colaborativa e inter-
activa entre el conocimiento individual y el colectivo, y por tltimo, la forma-
cion en espacios virtualizados donde es la maquina o el robot, mediante el
aprendizaje automatico y el procesamiento de grandes cantidades de datos, la
que imita las pautas humanas propias de la interaccion social. Desde un punto
de vista humano, sobre todo profesional, lo deseable seria un "plan de estu-
dios" personalizado de acuerdo a nuestro perfil de aprendiz: intereses, com-
pensacion de errores, particularidades cognitivas, tiempo disponible de estu-
dio, horario y lugar de residencia, etc. Sin embargo, las investigaciones sobre
formacion de segundas lenguas indican que, en una etapa inicial, debe haber
unas primeras etapas, mas o menos comunes, estructuradas y que dicha es-
tructura debe ser fidedigna y muy concreta. La inteligencia artificial podria
contribuir a una longitud de estudio adecuada, a la fijacion de las pautas de
estudio mas convenientes y al conocimiento previo que poseen los partici-
pantes, un aprendizaje predictivo. Ademas, algunos proyectos, los simulado-
res de pacientes, apuntan que a medio plazo podria softwareizarse la tarea
pedagogica.

En resumen, y a pesar del cambio hacia la inteligencia artificial y la tec-
nologia, la labor del profesor de lenguas como mediador de aprendizaje y
encargado de apoyar, corregir e informar a los estudiantes sigue siendo fun-
damental. Con la integracion de la tecnologia en las aulas, los estudiantes
tienen la capacidad de recibir la misma informacion en calidad e idioma per-
sonalizado, lo que sin duda les da capacidad de gestion sobre su aprendizaje.
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El papel del profesor se redirige hacia uno mas sobresaliente como gestor de
contenidos, planificador, evaluador y como fuente de ayuda para los alumnos.
A pesar de esto, actualmente no hay auténticos cambios disruptivos en la
forma de ensefiar y aprender idiomas, pese a observarse que pisamos un te-
rreno donde la tecnologia avanza y va a avanzar rapidamente en el area edu-
cativa. Se necesita un cambio en la metodologia tradicional de la ensefianza
de idiomas basado exclusivamente en el enfoque comunicativo y que no va-
lora en absoluto el tratamiento de feedback individual, aspecto vital para la
ensefianza de un segundo idioma. Para ello, es conveniente desarrollar los
modelos necesarios en el manejo de las plataformas tecnolégicas y aplicacio-
nes que mejor abordan de forma especifica dichas necesidades, asi como in-
volucrar al profesorado en su aplicacion desde el punto de vista de la meto-
dologia empleada.
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